UNLV Retrospective Theses & Dissertations
1-1-1998

A study of the participation of marginally academic students in
extracurricular activities and the relation to school persistence
Annette Jean Conners-Harris
University of Nevada, Las Vegas

Follow this and additional works at: https://digitalscholarship.unlv.edu/rtds

Repository Citation
Conners-Harris, Annette Jean, "A study of the participation of marginally academic students in
extracurricular activities and the relation to school persistence" (1998). UNLV Retrospective Theses &
Dissertations. 3058.
http://dx.doi.org/10.25669/6fds-p6vp

This Dissertation is protected by copyright and/or related rights. It has been brought to you by Digital
Scholarship@UNLV with permission from the rights-holder(s). You are free to use this Dissertation in any way that
is permitted by the copyright and related rights legislation that applies to your use. For other uses you need to
obtain permission from the rights-holder(s) directly, unless additional rights are indicated by a Creative Commons
license in the record and/or on the work itself.
This Dissertation has been accepted for inclusion in UNLV Retrospective Theses & Dissertations by an authorized
administrator of Digital Scholarship@UNLV. For more information, please contact digitalscholarship@unlv.edu.

INFORMATION TO USERS

This manuscript has been reproduced from the microfihn master. UMI
films the text directly from the original or copy submitted. Thus, some
thesis and dissertation copies are in typewriter 6ce, while others may be
fix>m any type of computer printer.
The quality of this reproduction is dependent upon the quality o f the
copy submitted. Broken or indistinct print, colored or poor quality
illustrations and photographs, print bleedthrough, substandard margins,
and improper alignment can adversely afifect reproduction.
In the unlikely event that the author did not send UMI a complete
manuscript and there are missing pages, these will be noted.

Also, if

unauthorized copyright material had to be removed, a note will indicate
the deletion.
Oversize materials (e.g., maps, drawings, charts) are reproduced by
sectioning the original, b%inning at the upper left-hand com er and
continuing from left to right in equal sections with small overlaps. Each
original is also photographed in one exposure and is included in reduced
form at the back of the book.
Photographs included in the original nanuscript have been reproduced
xerographically in this copy. Ifigher quality 6” x 9” black and white
photographic prints are available for any photographs or illustrations
appearing in this copy for an additional charge. Contact UMI directly to
order.

UMI
A Bell & Howell Infbnnation Company
300 North Zceb Road. Ann Arbor MI 48106-1346 USA
313/761^700 800/521-0600

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

NOTE TO USERS

This reproduction Is the best copy available

UMI

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

A STUDY OF THE PARTICIPATION OF MARGINALLY
ACADEMIC STUDENTS IN EXTRACURRICULAR
ACTIVITIES AND THE RELATION TO
SCHOOL PERSISTENCE

by

Annette J. Conners-Harris
Bachelor of Arts
Kansas State University
1979
Master of Education
University of Nevada, Las Vegas
1985

A proposal submitted in partial fulfillment
of the requirements for the degree of

Doctor

of

Education

in
Educational

Administration

and

Higher

Education

Department of Educational Leadership
University of Nevada, Las Vegas
May 1999

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

UMX Number: 9925314

Copyright 1999 by
Conners-Harris, Annette Jean
All rights reserved.

UMI Microform 9925314
Copyright 1999, by UMI Company. All rights reserved.
This microform edition Is protected against unauthorized
copying under Title 17, United States Code.

UMI

300 North Zeeb Road
Ann Arbor, MI 48103

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

UNIV

D issertation Approval
The G raduate College
University of Nevada, Las Vegas

December 22,

The Dissertation prepared by
Annette J. Conners

Entitled

A Study of the Participation of Marginally Academic Students in
Extracurricular Activities and the Relation to School Persistence

is approved in partial fulfillm ent of the requirements for the degree of
D o c t o r o f E d u c a tio n

Examination Commiitee Chair

Dean o f the Cradimte College

Examination C o i^ ^ ittœ M ^ i ^ /

n Comhuttee Member

Gradjiate College Faculty Representative

U

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

19 98

Copyright

1999 Annette J. Conners-Harris
All Rights Reserved

111

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

ABSTRACT
The purpose of this study was to explore whether
participation in extracurricular activities kept marginally
academic students in school.

This study differed from most

dropout studies and extracurricular activities studies in
that it focused on the idea that there may be a connection
between these two issues and highlighted participation in
activities as being critical to students remaining in school.
Sub problems such as the number of activities participated
in, the average number of hours per week devoted to
participation, the type of membership status (leader or
member), and the social character of the activity (team
effort or an individual effort) were studied. Other factors
such as absenteeism, grade point average, credit deficiency,
and student achievement were also studied.
The information gained from studying the activity
participation of marginal students pointed to team focused
activities and participating in activities over seven hours
per week having a relationship to school persistence.
and academic factors such as one parent homes, credit
deficiency, low grade point average, and high rates of
absenteeism seemed to be indicative of dropping out of
school.

IV

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Family

TABLE OF CONTENTS

ABSTRACT............................................

iv

LIST OF TABLES....................................... viii
LIST OF FIGURES.....................................

x

ACKNOWLEDGMENTS.....................................

xi

CHAPTER I: INTRODUCTION.............................
Significance/Need for Study ......................
Problem Statement ...............................
Definitions of Variables and Terms...............
Terms Related to the Independent Variable........
Terms Related to the Dependent Variable..........
Terms Related to the Moderating Variables........
Terms Related to the Ancillary Variables.........
Delimitations...................................
Participant and Site Selection...................
Background of the Study.........................
Additional Information About the School District ...
Benefits.......................................
Organization of the Study.......................

1
3
3
4
5
8
11
12
14
16
19
22
27
29

CHAPTER II: REVIEW OF LITERATURE.....................
Review of Dropout Research.......................
Dropouts and the Labor Force.....................
Historical Perspective of Dropping Out ...........
Costs to Taxpayers..............................
Traits of Dropouts..............................
Statistics That Cause Concern ....................
Ninth Graders in Peril..........................
Engaging the Disengaged.........................
Do Schools Contribute to Students Dropping Out? ....
Why Care About Marginal Students.................
Review of Extracurricular ActivityResearch.......
Historical Perspective of Extracurricular
Activities......................................
1971 NASSP Survey of Activity Programs...........
Athletic Research ...............................
Activities and Social Skills ....................
Activities and Drug/Alcohol Abuse ...............
Activities and Adult Social Participation ........
Activities and Self-Concept .....................
Activities and Personality Types ................
Activities and Race Relations...................
Activities and Prediction of CollegeAchievement ...

30
30
30
31
32
36
38
40
42
44
45
46

V

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

48
55
56
61
61
62
63
64
65
66

Involving All Students in School Activity Programs .
Middle School Activity Research..................
A Similar Research Study to This Dissertation's
Study..........................................
Summary of the Review of the Literature..........

67
69
71
73

CHAPTER III: RESEARCH DESIGN........................
Research Design/Methodology.....................
Selection of Subjects/Study Population...........
Survey/Questionnaire............................
Procedures for Gathering Data....................
Treatment of Data...............................
Interviews Conducted in September 1998 ...........
Chapter III Conclusion ..........................

75
75
75
77
79
85
86
88

CHAPTER IV: RESULTS OF STATISTICAL ANALYSIS..........
Analysis ofthe Independent Variable..............
Analysis ofthe Dependent Variable...............
Analysis ofthe Moderating Variables..............
Analysis ofthe Ancillary Variables..............
Comparison of Statistics Associated with Dropouts
and Persisters.................................
Analysis of Variables Associated with the
Independent Variable for Persisters and Dropouts ...
Analysis of Variables Associated with the Dependent
Variable for Persisters and Dropouts .............
Analysis of Variables Associated with the
Moderating Variables for Persisters and Dropouts ...
Analysis of Variables Associated with the Ancillary
Variables for Persisters and Dropouts ............
Results of Interviews ...........................
Discussion.....................................
Pattern 1 Team or Individual Focus?..............
Pattern 2 Leadership or Mere Membership?.........
Pattern 3 Number of Activities--Is More Better? ....
Pattern 4 Number of Hours Participated--Does More
Help?..........................................
General Conclusions .............................

90
91
95
99
102

129
130

CHAPTER V: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ...
Summary........................................
Conclusions....................................
Additional Thoughts .............................
Recommendations for School Districts.............
Suggestions to Future Researchers ................

132
132
133
134
138
138

APPENDIX A
Tables..............................................

140

APPENDIX B
Figures.............................................

157

•APPENDIX C
Samples of Letters of Permission.....................

162

vi

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

105
106
110
116
119
125
127
128
129
129

APPENDIX D
Samples of Correspondence to School................... 170
APPENDIX E
Student Responses

to Open-Ended Questions............

173

APPENDIX F
Survey Documents....................................

177

APPENDIX G
Interview Letter,

Interview Form, andResponses........ 188

BIBLIOGRAPHY........................................

192

V I T A ...............................................

204

vxx

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

LIST OF TABLES

Table 1
Table 2
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table
Table

3
4
5
6
7
8
9
10
11
12
13
14

Table 15
Table 16
Table 17
Table 18
Table 19
Table 20
Table 21
Table
Table
Table
Table
Table

22
23
24
25
26

Table 27
Table
Table
Table
Table
Table
Table
Table
Table
Table

28
29
30
31
32
33
34
35
36

Race Percentages and Total Number of
Students................................
15
School District Expenditures
Toward Activity Programs................. 23
Enrollment Figures ......................
24
25
Comparison of Test Scores................
Percentage of Low Income Families........
26
Dropout Percentages .....................
27
Count of Activities 8th-12th.............
91
Count of Officer Positions 8th-12th ....
93
Count of Member Positions 8th-12th ......
93
Number of Team-Focused Activities— 8th-12th 95
Gender of all Respondents................
99
Race of all Respondents.................. 100
Race by Gender of all Respondents........ 101
Parental Status in the Home of all
Respondents............................. 101
Work Status in the Home of all Respondents . 102
Why all Respondents Worked............... 103
Number of All Respondents Retained
in Same Grade........................... 102
General Feelings About School ............ 104
Number of Persisters and Dropouts........ 106
Number of Activities Participated in
for Persisters ......................... 107
Number of Activities Participated in
for Dropouts ........................... 107
Number of Officer Positionsfor Persisters
108
Number of Officer Positionsfor Dropouts.. 108
Number of Member Positionsfor Persisters
. 108
Number of Member Positionsfor Dropouts ... 109
Number of Activities With a Team Focus
Participated in by Persisters ........... Ill
Number of Activities With a Team Focus
Participated in by Dropouts ............. 112
Credit Status of Persisters ............. 115
Credit Status of Dropouts ............... 115
Gender of Persisters .................... 116
Gender of Dropouts...................... 117
Race of Persisters...................... 117
Race of Dropouts........................ 118
Race by Gender of Persisters............. 119
Work Status of Persisters................ 120
Work Status of Dropouts.................. 120

Vlll

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Table 37
Table
Table
Table
Table

38
39
40
41

Table
Table
Table
Table
Table
Table
Table
Table

42
A-1
A-2
A-3
A-4
A-5
A-6
A-7

Table A-8
Table
Table
Table
Table
Table
Table
Table

A-9
A-10
A-11
A-12
A-13
A-14
A-15

Table A-16
Table A-17
Table A-18
Table A-19
Table A-20
Table A-21
Table A-22
Table A-23
Table A-24
Table A-25
Table A-26
Table
Table
Table
Table
Table
Table

A-27
A-28
A-29
A-3 0
A-31
A-32

Table A-33

Number of Persisters Retained in Same
Grade................................... 121
Number of Dropouts Retained in Same Grade .. 121
General Feelings About School— Persisters .. 122
General Feelings About School— Dropouts .... 123
Race by Feeling for School— Male
Persisters.............................. 123
Race by Feeling for School— Male Dropouts .. 124
Count of Activities— High School......... 141
Count of Activities— Middle School........ 141
Count of Officer Positions— High School ... 142
Count of Member Positions— High School .... 142
Count of Officer Positions— Middle School . 143
Count of Member Positions— Middle School .. 143
Number of Team-Focused Activities— High
School.................................. 144
Number of Team-Focused Activities— Middle
School.................................. 144
Gender of High School Respondents........ 145
Gender of Middle School Respondents....... 145
Race of High School Respondents.......... 146
Race of Middle School Respondents........ 146
Race by Gender of High School Respondents .. 147
Race by Gender of Middle School Respondents 147
Parental Status in the Home of High School
Respondents............................. 148
Parental Status in the Home of Middle School
Respondents............................. 148
Work Status in the Home of High School
Respondents............................. 149
Work Status in the Home of Middle School
Respondents............................. 149
Why all High School Respondents Worked
150
Why all Middle School Respondents Worked ... 150
Number of H.S. Respondents Retained
in Same Grade........................... 151
Number of M.S. Respondents Retained in
Same Grade.............................. 151
General Feelings About School— High
School Students......................... 152
General Feelings About School— Middle
School Students......................... 152
General Feelings About School by
Race— M a l e .............................. 153
General Feelings About School by
Race— Female............................ 153
Race by Gender of Dropouts............... 154
Parental Status in the Homes of Persisters . 154
Parental Status in the Homes of Dropouts ... 155
Why Persisters Worked.................... 155
Why Dropouts Worked...................... 155
Race by Feeling for School— Female
Persisters.............................. 156
Race by Feeling for School— Female Dropouts 156
IX

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

LIST OF FIGURES

Figure 1
Figure 2
Figure
Figure
Figure
Figure

3
4
5
6

Figure 7
Figure
Figure
Figure
Figure
Figure
Figure

8
9
10
11
B-1
B-2

Figure B-3
Figure B-4
Figure B-5
Figure B-6
Figure B-7
Figure B-8

Avg. Number of Hours Per Week— All
Respondents............................
94
Avg. Number of Absences Accrued--All
Respondents............................
96
Avg. GPA— All Respondents...............
97
Credit Status of High School Students ....
98
Enrollment Status of All Respondents.....
105
Hours Participated in Extracurricular
Activities— Persisters..................
110
Hours Participated in Extracurricular
Activities— Dropouts....................
Ill
Number of Absences Accrued by Persisters .. 112
Number of Absences Accrued by Dropouts....
113
114
Average GPA for Persisters..........
Average GPA for Dropouts...........
115
Avg. Number of Hours Per Week— HighSchool
158
Avg. Number of Hours Per Week— Middle
School.................................
158
Avg. Number of Absences Accrued--High
School.................................
159
Avg. Number of Absences Accrued--Middle
School.................................
159
Avg. GPA— High School................... 160
Avg. GPA— Middle School.................
160
Enrollment Status of High School
Respondents............................
161
Enrollment Status of Middle School
Respondents............................
161

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

ACKNOWLEDGMENTS

While working on this degree, several people have been
helpful and supportive.

Two members of my original cohort

have been especially wonderful, considerate, and fun. They
are Dr. Sue DeFrancesco and Jan Saxton-Boyer, good friends
and great administrators. Special thanks goes to Karen
Stansfield-Paquette, Don Kajcienski, and Paul Nakayu for
their assistance with the formatting and statistical
analysis.
I would also like to thank Dr. Lloyd Bishop, my advisor
and committee chairperson, for his guidance and direction.
Dr. Rebecca Mills, also a member of my committee, spent many
hours reading drafts and making suggestions. Thanks also go
out to Dr. Carl Steinhoff and Dr. Gerry Kbps, the other two
committee members whose input and suggestions helped create a
much stronger study than was originally attempted.
My husband, Jim Harris, has been a loyal, faithful
supporter. My only regret is that my parents are no longer
here to share my joy and elation at accomplishing a goal I
set for myself while still in high school.

Their love,

support, guidance, and emphasis on education instilled the
persistence needed to start, endure, and finish this doctoral
degree.

XI

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

CHAPTER I

INTRODUCTION
Academics alone do not keep the academically marginal
student enrolled in school.

The love of learning for

learning's sake typically is not a characteristic that has
been fostered or nurtured in these students. Many high tech
pastimes have interfered with afternoon and evening study
time.

For example, leisure reading, which helps to improve

grammar, vocabulary, and the writing process, has been
replaced with MTV, Nintendo, Game Boy, fast-action cartoons,
various movie channels, and a multitude of sitcoms.
According to the 1992 Report on Education Research, twothirds of fourth- and eighth-graders watch an average of
three to five hours of television per night, while most
students spend less than one hour per night on school work.
A general conclusion can be drawn from this statistic: since
the 180-day school year is less than one half the total days
in a calendar year, school-aged children are spending more
time watching television than attending school or doing
schoolwork (Horner, 1992) . This loss of additional self
initiated practice time outside of school, coupled with less
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time spent preparing specific homework assignments, has
resulted in these academically less motivated students
finding themselves at a level below par in comparison to
those more highly motivated or those initially more capable
students.

The discouragement can be overwhelming to marginal

students when they realize that they do not match the level
of academics achieved by those students who do spend extra
time studying, who enjoy the success of developing their
knowledge, who are motivated to leam, and whose parents
support them in their efforts.
When students reach this point of realization, something
else must intervene to keep them enrolled in school.
Academics alone is not the answer.
activities

Extracurricular

may fill this void.If marginal students

do not

find their niche in activities, they are more likely to be an
added statistic in the growing percentages of dropout rates.
This study focused on those students who are teetering
at the edge of the educational cliff--some pull back and make
it to graduation day; others disappear from the school scene.
Why do some students persist while others drop out?
Granted, there are many family, socioeconomic, and
cultural factors that influence whether a marginal student
will persevere and work toward graduation, but there must be
something about this "place called school" (Goodlad, 1984)
which makes the persisters continue to arise at the crack of
dawn and come to school while the dropouts have not even set
their alarms to wake them up.

This study attempted to learn
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whether the crucial element missing in the school lives of
dropouts was school-sponsored extracurricular activities, the
"third curriculum" of schools.
Significance/Need for Study
In 1986, at least 24% of teenagers dropped out of school
(Ranbom, 1986).

In urban areas, an Educational Testing

Service report from 1992-93 found that one out of four
districts had a four-year dropout rate of 35%.

Educators

must pinpoint the missing element(s) to entice these students
to finish their education, so they will have the basic skills
to enter the workforce or the skills to go on to post
secondary training, in order to become viable, productive
citizens of our democratic society.

Although this study's

scope was limited, it explored the necessity of establishing
a well-rounded extracurricular activity program which meets
such aspects as social needs, self-esteem building needs, and
the need to form bonds with peers as well as staff members,
which will benefit students, faculty, administrators, and the
community.
Problem Statement
Specifically this study asked, "What types of activities
will hold marginal students in school?"

In addition, the

following problems were:
• Was student persistence related to the number of activities
in which students participated?
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• Was commitment to the activity increased to a level that
kept students in school if they were a leader/officer of an
activity as opposed to merely a member in the activity?
• Was there a relationship in the number of hours per week of
involvement devoted to the activity that kept students in
school?
• Was there a difference in student persistence related to
whether the activity had a team focus or was an individual
effort?
Students' participation in school-sponsored
extracurricular activities such as performing arts groups,
student governance, service organizations, subject-related
clubs, hobby/leisure clubs, and athletics were studied to see
whether a connection existed between academically marginal
students persisting or dropping out.

These types of

extracurricular activities were chosen because they were the
ones found consistently in the seventeen comprehensive,
metropolitan schools in the large urban school district where
this study was conducted.

They were also common beyond this

school district. Students were asked to list any activities
or sports that they currently participated in, as well as any
they would be interested in if a school were to offer them.
Definition of Variables and Terms
The next section provides definitions related to the
independent, dependent, moderating, and ancilliary variables.
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Terms Related to the Independent Variable
The independent variable was participation in
extracurricular activities.

Included in the variable of

participation were the number of activities in which students
participated, the status of the student in the organization
(leader or member) , the number of hours per week the student
reported to have spent actively involved in activities, and
the nature of effort required by the activity (team or
individual) . The following terms were associated with the
independent variable and were used throughout this study.
Extracurricular Activities, for the purposes of this study,
were limited to non-credit, school-sponsored clubs, teams,
and organizations such as performing arts groups, student
governance, service organizations, subject-related clubs,
hobby/leisure clubs, and athletic teams, both competitive and
intramural.
School-Sponsored Activities were only those activities over
which the school of enrollment had direct responsibility and
control.

Community and/or church-related activities were not

part of the study because such activities did not necessarily
stipulate that students had to be currently enrolled in
school in order to participate.
1. Perfomning Arts Groups included only choral groups, drama
troupes, all band and orchestra classifications, all
speech/debate squads, and spirit/cheerleading squads.
groups frequently represented their home schools in
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These

festivals, tournaments, and other types of competitions on a
countywide, statewide, regional, or national level.
2. Student Governance included the Student Council, student
body officers, and grade level officers.

These groups

planned, organized, and executed all the major student
activities for the entire school, such as homecoming, student
body elections, and most dances.
3. Service Organizations included organizations such as the
Kiwanis Key Club, Kiwanis Builders Club, and Rotary
International Interact Club.

Although these clubs had direct

community ties, they still were directed by the school
administration and a teacher-advisor. The activities of
these clubs focused on helpful community projects such as
trash cleanups, donations for the homeless, blood drives, and
tutoring of elementary students.
4. Subject-Related Clubs were those organizations that
provided an extension to the regular curriculum.

Typically,

in the local school district (also fictitiously referred to
as the Prickly Pear School District), subject-related
organizations stemmed from the foreign language classes, such
as Spanish, French, and German clubs.

Others included the

Astronomy Club, Computer Club, FBLA (business), Geography
Bee, Reading Club, VICA (auto), Amnesty International, and
Peace Through Democracy (these last two were both from the
social studies curriculum).
5. Hobby/Leisure Clubs were those clubs that promoted social
and leisure time activities, such as the Coin Club, Chess
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Club, Fishing Club, Hiking Club, Modeling Club, Ski Club, and
Sewing Club.
6. Other clubs such as Student Relations, Student
Publications, Students Against Drunk Driving and Drugs
(SADDD) , and the Word-Up Bible Club, provided many
alternatives for the various interests of students.
Level of Participation encompassed not only the number of
activities in which each student participated but the
degree to which the student participated measured in hours
per week and whether the student played a leadership role or
was simply a member.

This information was self-reported by

students.
1. Leadership Role was used to describe organizational
offices, either elected or appointed, held by students, such
as president, vice-president, secretary, treasurer,
historian, sergeant-at-arms, captain of the team, etc.
2. Members referred to students who participated but did not
hold an office in an organization but still participated.
Team Focused Activities were used to describe activities that
promoted teamwork, a spirit of community, and/or a desire to
work together to reach a common goal. Activities such as
band, orchestra, choir, publications, and sports teams fell
into this category.
Individual effort was used to describe those activities in
which students were not working toward a common goal,
competing for championships, or working together as a team.
Such activities as the Chess Club, Coin Club, Computer Club,
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Fishing Club, Amnesty International, S.A.D.D.D., Sewing Club,
service organizations, and Human Relations fell into this
category.
Competitive Athletics referred to all athletic teams that
represented the home school in competitive events on a
countywide, statewide, regional, or national level.

Men's

and women's sports at the varsity, junior varsity, and "B"
team (freshman) levels were included.
Intramural Athletics were those sporting activities in which
any student could participate for the sheer enjoyment of the
sport, without trying out for the team, and in which no
inter-school competition took place.
Terms Related to the Dependent Variable
The dependent variable was the persistence or dropping
out of the academically marginal student.

Such factors as

absenteeism, GPA, and student achievement were included as
descriptors of marginal student status.

The following terms

were associated with the dependent variable and were used
throughout this study.
Academica11v Marginal Students were defined, for the purpose
of this study, as those students who were ranked by grade
point in the bottom 25% of their class.

This ranking could

be indicative of credit deficiency, and/or low grades
(typically 1.8 or below), and/or excessive absenteeism
constituting 10 or more absences per semester.
Grade Level was limited to the school years of grades 8-12.
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Four grades were found in the high schools (9-12) and three
grades at the middle schools (6-8) of the school district in
which the study took place.

Students were divided into the

five levels depending on the number of years they had been
enrolled in school. Typically eighth graders were 13-14 years
of age and had been enrolled in school for eight years. Ninth
graders were 14-15 years of age and had been enrolled in
school for nine years. Tenth graders were 15-16 years old and
had been enrolled in school for ten years. Eleventh graders
were 16-17 years old and had been enrolled in school for
eleven years, and lastly, twelfth graders were 17-18 years
old and had been enrolled in school for twelve years. In
this school district, the eighth grade was the last year of
middle school, the ninth grade was the first year of high
school, and the twelfth grade was the fourth year of high
school.

Some students were allowed to return for a fifth

year to complete their credits if need be. They were not
excluded from the study.
Student Achievement referred to those aspects of academic
performance at school that included GPA, attendance,
persisting in school, or dropping out, as well as the level
or degree of each.

This information was gathered from the

school district's mainframe computer and added to the survey
of each respondent.
1. Credit-deficient was defined as any number of credits that
at the end of any given grade level was below the target
amount for that year.

It applied to only the high school
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students, as middle school students did not earn credits. For
instance:
Grade Level:

Target Number of Credits :

End of ninth grade year:

6 credits

End of tenth grade year :

12 credits

End of eleventh grade year:

18 credits

End of twelfth grade year:

23 1/2 credits

Any number of credits below the target amount for each
grade level signified a credit-deficient status.
2. Grade Point Average (GPA) for academically marginal
students was limited to those students in the bottom 25% of
each grade level.

In this school district, grade point

averages were computed on a four point scale with an "A"
grade equaling 4 points, "B" grades equaling 3 points, and
so on.

Each grade point value was then added.

The sum was

then divided by the number of classes taken. There were
also weighted grades in honors classes which could elevate
a grade point average by .25%.

The ultimate grade point

average, which was attained only by valedictorians, was
4.700.
3. Absenteeism was defined as any class period or entire
day that the student was not present in class (es) . Tardies
of 30+ minutes were counted as absences.
4. Persisters were defined as those academically marginal
students who remained in school throughout their senior
year.

There were two types of persisters:
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1) Students who were on track to graduate with their class
cohort group.
2) Students who were credit-deficient and would not
graduate as part of their class cohort group but,
nonetheless, would remain enrolled in school throughout
their senior year.
5. Dropouts were defined as the number of enrolled students
who dropped out of school during the school year plus the
number of students enrolled at the beginning of the
previous year who failed to enroll at the beginning of the
next school year.

Students were not counted as dropouts if

the districts' records indicated that the student
transferred to another public secondary level school.

For

purposes of this study, dropouts signified those students
who initially completed the survey and who were no longer
enrolled in any school (as defined above) as of June 1998,
and/or who failed to enroll anywhere for the 1998-99 school
year by the end of September 1998.

This information was

gained from the school district mainframe computer and
logged on each respondent's survey.

Registrars at the two

surveyed high schools were also polled for information that
would indicate that any respondent may have enrolled in an
out-of-district school.
Terms Related to the Moderating Variables
The moderating variables included student gender, race,
and single/double parent status in the home.
reported these variables.

Students self-

After reviewing many studies by
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other researchers, these variables were selected because they
were prevalent in the studies and could possibly influence a
student's amount of participation in extracurricular
activities.

These terms are defined below:

Student Gender was defined as the sex of the students involv
ed in the study.
Race was categorized as those students in the study who were
of Caucasian, African-American, Asian/Pacific Islander,
Native American Indian, Hispanic, or Multi-Ethnic origins.
Sinale-Parent Status referred to whether there was no birth
parent, one birth parent or both birth parents residing in
the home as self-reported by the student.

A student

identified as "single parent" had one birth parent living in
the home. A student identified as "both parents" had both
birth parents living in the home.

A student identified as

"no parent" did not have either birth parent living in the
home.
Terms Related to the Ancillary Variables
The ancillary variables included the students'
employment status and why, prior grade retention (being held
back one or more years), and the students' general opinion of
school. These variables were also selected because of their
prevalence in other studies and could possibly affect a
student's participation in extracurricular activities.
Emolovment Status

The students involved in the study were

polled to determine whether employment stemmed from need or
desire.

They were also asked to indicate whether they were
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working part-time (1-20 hours per week), full-time (21-40
hours per week) , or overtime (40+ hours per week) . A
National Center for Educational Statistics report entitled
The Condition of Education. 1996 reported that 30% of
students worked at least part time, which could have a
negative impact on grades and activity participation if too
much time were spent at work or if the work hours began
immediately following school, which was when most school
activities took place.

According to Children Todav. 29% of

dropouts reported getting jobs as a factor in their choice to
drop out (1996).
Grade Retention referred to whether a student was not allowed
to be promoted to the next grade level through a decision
usually made jointly between parents and school
administrators.

This usually occurred when academic

standards for that year in school had not been met or when a
student's social maturity did not meet the normal level of
children his/her age.

Children Todav reported that in 1993,

the dropout rate for those students having to repeat a grade
was four times the rate of those students not repeating any
grades (1996) .
Importance of School

Students were polled to determine their

general like or dislike of school.

Also reported in Children

Todav. forty-three percent of dropouts in 1993 reported doing
so because they did not like school.

In the Dropout Rates in

the United States : 1993 report by the National Center for
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Education Statistics, some of the most common reasons that
students cited for dropping out of school were school
related, including their dislike for school and/or failure in
their school work (p. ix).
Delimitations
The data analyzed in this study were collected by a
survey administered to eighth through twelfth grade students
who ranked at the bottom 25% of each class at four schools,
two high schools and two middle schools in the local school
district. The name of the school district is fictitious to
provide for anonymity. It was an assumption of this study
that these two high schools and two middle schools were
fairly representative of the school district.

All four were

schools that were approximately 20 years old and located in
older, established neighborhoods.

Major zoning changes had

affected the total number of students over the past six
years, bringing three schools' enrollment down by
approximately 200 students, but bringing Middle School #2's
enrollment up by nearly 400 students (see Table 1) .
Over the past six school years, the school district as a
whole, as well as the four surveyed schools, had shown a
definite increase in the number of Hispanic students, while
the percentages of the other minority students had remained
relatively stable.
The student survey was drawn from a population of those
students who ranked at the bottom 25% of each of the four
high school grade levels (grades 9-12) at the two high
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Table 1 Race oercentaaes and total number of students
Race
1992-93

Race
1997-98

Prickly Pear

White 66.9%

White 56.3%

School

Black 13.7%

Black 13.8%

Asian 4.4%

Asian 5.7%

A m . Ind. 0.8%

Am. Ind. 0.9%

Hispanic 14.2%

Hispanic 23.3%

White 77%

White 58%

Black 8%

Black 9%

Asian 6%

Asicin 5%

Am. Ind. 0.4%

Am. Ind. 1%

Hispanic 10%

Hispeinic 18%

White 80%

White 76%

Black 8%

Black 8%

Asian 6%

Asicm 6%

A m . Ind. 0.5%

Am. Ind. 0%

Hispanic 5%

Hispanic 10%

White 77%

White 71%

Black 8%

Black 8%

Asian 7%

Asian 9%

A m . Ind. 0.6%

Am. Ind. 1%

Hispanic 8%

Hispanic 11%

White 79%

White 67%

Black 5%

Black 8%

Asian 5%

Asian 4%

Am. Ind. 0.7%

Am. Ind. 1%

Hispanic 11%

Hispanic 19%

School

District

High School #1

High School #2

Middle School #1

Middle School #2

Total
Number
of
Students
1992

Total
Number
of
Students
1997

136,169

190,822

2, 853

2.622

2,560

2,362

1,702

1,433

1, 115

1,414
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schools, and from the eighth grade only at the two middle
schools.
and/or

Typically these students

1) were credit-deficient,

2) had a grade point average that was listed at a 1.8

or below, and/or

3) had absences totaling ten or more per

semester.
The target population was a difficult group to gain
information from as their lack of interest in any aspect of
the educational environment precluded them from any desire to
participate in anything, be it academic, activity, athletic,
or even something as easy as the simple survey for this
research project.

This difficulty is discussed in detail

later in this paper.
Participant and Site Selection
At this point, several questions needed to be answered.
Why were

these four schools

selected?

When this

research project began, this researcher was an assistant
principal at one of the surveyed high schools (High School
#1) and for three years was the director of all student
activities and for two years directed security and
discipline.

The discipline area also included attendance,

lack of attendance, tracking and categorizing non-attendees,
and the placement of students in after-school or alternative
programs.

Therefore, this researcher had extensive knowledge

of both the major management areas which centered on
activities and marginal students. Although no longer working
at that particular high school, the information needed to
complete this research study was still attainable.
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leaving Che high school, this researcher was assigned to one
of the middle schools (Middle School #1) involved in the
survey, also as an assistant principal.

In this capacity,

the middle school activity program was one of the areas
supervised and managed.

Because of a small response rate, it

became necessary to draw from a population other than High
School #1, therefore, students at three other schools,
including Middle School #1 were surveyed. Thus, the idea of
two feeder alignments of eighth grade through twelfth grade
was developed by next surveying High School #2 and Middle
School #2.

Students from Middle School #1 were zoned

primarily to High School #2 and students from Middle School
#2 were zoned into High School #1.
Another question to be answered was. Why 8th through
12th grade students?

Students drop out at all ages ; non

returnees are seen at all grade levels. According to a report
by The National Advisory Council on Adult Education (1986),
students make the decision to drop out during the junior high
school years, "the period during which disruptive behavior,
violence, and vandalism peak" (p. 58) . When this study began,
this researcher had only worked at the high school level and
was primarily interested in only that age group.

After

working in middle school and seeing marginal students fall by
the wayside, it was decided an expansion to consider the
pivotal eighth grade year was warranted. It was possible that
this study could indicate a pattern of non-participation in
the late middle school and early high school grades that
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could necessitate a closer look at getting students involved
in activities upon their entrance to a new grade level.
A third question to be answered was. Why 25%?

Two

aspects about the twenty-five percent mark made this study
unique. Other researchers had centered on two variables when
selecting marginal students; some used a 2.0 grade point
average, others used the bottom 25% of a class or classes.
The bottom 25% of each class, grades eight through twelve,
was selected to obtain a range of students in the
academically marginal category. Selecting students with a 2.0
grade point average actually selects students who are not
necessarily academically marginal.

This was also done

because within this group of students there would be some who
persist and graduate and there would be others who would drop
out.

This study explored the idea that the missing element

between these two groups was participation (or lack of) in
extracurricular activities. This study is unique because a
select group of not-so-academically successful students were
the focus.

Most other researchers studying activities have

focused on the range of all types of students, from the
valedictorians through the dropouts. The attention in this
study was directed toward the academically marginal students
who participated in extracurricular activities and attempted
to gain information about which academically marginal
students persisted or dropped out.
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Background of the Study
In his 1986 presentation to the Institute for
Educational Leadership, Shepard Ranbom stated that every year
in the United States alone, over 700,000 (about one in four)
students drop out of school. He stated that dropouts are atrisk children who never complete high school and do not gain
either the social or academic skills necessary to function
well in this society as workers, parents, or citizens.
"Dropouts fill the welfare rolls and jails.

They wander city

streets and cost society billions of dollars in social
services funds, vandalism and crime, wasted human resources,
and lost tax revenues" (p. 1) . Anne Lewis reported that
between 1972 and 1992, dropouts as well as anyone not
obtaining post-secondary training were more likely to go on
welfare.

She also reported that of the people aged 25-34 who

were on welfare, 17% of them were dropouts, (p. 72) . Dropouts
also account for a disproportionate number of men in the
prison system.

A 1996 Richard Freeman article reported that

2/3 of the male prison population were high school dropouts
in 1991, and in 1993 twelve percent of 25- to 34-year old
males who had dropped out were incarcerated (p.26) .
Research by the Carnegie Council on Adolescent
Development (1990) showed an "estimated 7 million young
people from the ages of 10-17, or one in four adolescents,
are extremely vulnerable to multiple high-risk behaviors and
school failure.

Another seven million may be at moderate

risk for failure, but they remain a cause for serious
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concern" (p. 2) . This same study also asserted that each
year's class of dropouts costs the United States about $260
billion in lost earnings and foregone taxes, and each male
dropout, in his lifetime, will earn $260,000 less and
contribute $78,000 less in taxes than a high school graduate.
Each female dropout will earn $200,000 less and contribute
$60,000 less in taxes.
In addition to the costs associated with dropping out,
American society is aging rapidly.

Beginning in 1983, there

were more people over the age of 65 than there were
teenagers.

Ranbom (1986) stated, "The result is that the

United States is becoming more dependent economically on a
smaller youth population.

In 1950, seventeen workers paid

the social security benefits of each retiree" (p.2).

In

1992, three workers provided the funds for each retiree
(Lewis, 1992) . Thus, the dropout problem has a greater
impact on society than ever before.
The 1992 edition of Nevada's ChiIdren. a status report
compiled by the Nevada State Department of Education, quoted
a Time magazine article that published the following
statistics on a national level, but according to the Nevada
State Department of Education, they held true for Nevada,
also.
The article stated that in a class of 26 students, one
would become pregnant,three would require special education,
six would live in poverty and seven were from single parent
households. In addition, one would not speak English, six
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would not graduate, fourteen would drink weekly or monthly,
seven would smoke cigarettes, and six would smoke marijuana
or use cocaine. In fact, only three, by 12th grade would have
abstained from experimenting with alcohol or drugs. Together,
all students would be absent an average of 20 days (Homer,
1992) .
R.J. Coley (1995) reported that a large majority of
dropouts had unhappy experiences in school.

Almost half of

the dropouts self-reported they had missed at least ten days
of school, had cut class at least ten times, and had been
tardy at least ten times. One-third of the students had been
placed on some type of suspension, either in-school or outof -school, and six percent had been transferred out of their
home schools and into another school for disciplinary
reasons.

Eleven percent had been arrested and eight percent

had spent time at juvenile hall.
The reported statistics lend credence to the long-heard
statement that dropouts are everybody’s problem.

In

addition, the above factors, which distract students from
their academics, provide additional evidence for how crucial
it is to save the marginal student.
Logically, schools must take a leading role in keeping
students in school.

If schools can

1) increase the self

esteem of students, 2) give them the warmth, safety, and
concern for their well-being that many are lacking at home,
3) make these students feel like they are a part of a group
and that someone cares about their lives and successes.
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4) convince students that education is crucial to their
future, 5) provide an opportunity for them to do the things
that they enjoy and can provide an outlet for them to excel
at something other than academics, then it seems likely that
many will persist through graduation and become productive
citizens of our country.

This study sought to explore an

assumption that one way of increasing retention would be to
increase the level of participation in extracurricular
activities by all academically marginal students.
Additional Background Information
About the School District
As background information, during the 1997-98 school
year, the "Prickly Pear" School District, the largest school
district in a state in the far western region of the United
States, ranked as the ninth largest school district in the
nation. It covers 7,910 square miles and serves a county
population of approximately 1.2 million.

One of the state's

largest employers, the school district included 20,927
employees.

The year of the study, 12,517 were licensed, 701

were administrative personnel, 105 were school police, and
the remaining 7,601 were support personnel who included bus
drivers, clerical workers, custodians, cafeteria workers,
teacher aides, and student workers.

The operating budget

for the 1997-98 school year was $855,877,005, of which 31%
came from the state, 7% from federal support and other
sources, and 62% from combined sources such as the local
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sales tax (41%) and property tax (20%).

Per pupil

expenditure for the 1996-97 school year was $4,486.
Table 2 shows the expenditures for the various budget
categories associated with athletics and activities in the
school district.
$788,522,931.

The budget for the 1996-97 school year was

Less than one percent of this budget was spent

for activities and athletics, only .002% ($1,758,120).

The

final 1997-98 figures were not available; however, there is
no evidence that the percentage was dramatically different.

Table 2

School district expenditures toward activity and

athletic programs
Budget
Category
Student
Activities
Unit Oil
Inter
scholastic
Athletics
Unit 0112
Fine Arts
Activities
Unit 0116
Orchestra
Programs
Unit 0119
Totals

FY
1994-95

FY
1995-96

FY
1996-97

% Spent on
Adm. and
Clerical
Salaries

$220,236

$235,700

$225,920

47%

$962,788

$850,191 $1,094,824

11%

$323,363

$313,836

$327,839

31%

$96,578

$85,315

$109,537

37%

$1,602,965 $1,485,042 $1,758,120

Avg. of
31.5%

The school district in this study included twenty-eight
high schools with a total K-12 enrollment of 190,822 students
during the 1997-98 school year. Enrollment is expected to
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grow roughly 12,000-15,000 students per year over the next
ten years, climbing to more than 200,000 by 1999, and to
300,000 by the 2005-06 school year (PPSD Facts and Figures
1997-98).
In the eighth grade, there were 13,806 students enrolled
during the 1997-98 school year.
49% were female.

Fifty-one percent were male,

In the ninth through twelfth grades, there

were 48,762 students, 51% of whom were male, 49% of whom were
female.

Enrollment in the school district high schools

ranged from 750 students at the Advanced Technologies Academy
to 3,391 students at Valle Verde High School.

Table 3 shows

the enrollment ficfures for the school district and for the
four surveyed schools.
Table 3 Enrollment figures
School
Prickly Pear
School
District
High School #1

Total Number of
Students
1992-93

Total Number of
Students
1997-98

136,169

190,822

2,853

2,622

2,560

2,262

1,702

1,433

1,115

1,414

High School #2
Middle School
#1
Middle School
#2

This study focused upon students attending two high
schools and two middle schools in the local school district.
The responses of those returning the survey were coded so

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

25

that their enrollment status could be assessed at the end of
the school year in June 1998, and again in September 1998.
Table 4 shows the comparison of test scores of the four
selected schools.

This study had its inception in 1992 and

came to completion after the 1997-98 school year, but before
testing was concluded and tabulated for the 1998 school year,
thus, the comparison between the schools for the 1992 and
1997 test scores.

Table 4

In 1992 the eleventh grade test scores are

Comparison of test scores
Total Battery
Percentiles
1992

Total Battery
Percentiles
1997

8th grade 57

8th grade 51

11th grade 59

10 th grade 54

High School #1

11th grade 67

10th grade 52

High School #2

11th grade 68

10 th grade 60

Middle School #1

8th grade 60

8th grade 56

Middle School #2

8th grade 67

8th grade 53

School
Prickly Pear
School District

listed, but in 1997, tenth grade scores are listed due to the
1997 State Legislature mandate that tenth graders were to be
tested to assess their progress. It is also important to note
that different tests were used— the SRA in 1992 and the
TerraNova in 1997.
Table 5 shows the percentage of low income families
attending school in the local school district and at the four
schools where this research study took place.
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The reader will notice that the socioeconomic standing
of families district-wide has increased, has remained fairly
stable at the two high schools, but has changed dramatically
at the two feeder middle schools.
Table 5

Percentage of low income families

School

% of Low Income
1992

Prickly Pear
School District
High School #1

%

of Low

Income
1997

14%

8.1%

4%

3%

2%

2%

14%

18%

17%

28%

High School #2
Middle School #1
Middle School #2

The school district's dropout rates for the last six
years are shown in Table 6.

This research study of a

microcosm of the Prickly Pear School District (110
respondents and twelve dropouts) netted roughly the same
percentage of dropouts— 11%.
The district has developed a number of programs to
tackle the dropout rate that include alternative schools,
such as Starship High School, magnet programs, such as an
Academy of Math, Science, and Applied Technology, and an
Academy of Performing Arts. There are also evening high
school sites, such as Streamline High School and the Adult
Education program.

However, no mention of extracurricular

activities has ever been made when discussing the dropout
issue at any school district meetings that this researcher
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has attended. This includes the Dropout Prevention Workshop
held in November 1998.
Table 5

Dropout percentages
Percentage

YEAR
1991-92

8.3

1992-93

9.6

1993-94

10.9

1994-95

11.6

1995-96

10.8

1996-97

11.7

Benefits
It was not the purpose of this study to show cause and
effect, nor did the statistical analysis suggest this.

This

study was exploratory and descriptive and in no way intended
to be predictive.

The study was designed to determine

whether valuable patterns of extracurricular activity
participation resulted and to explore ways that policies and
procedures could be impacted.
In the first place, extracurricular activities can play
a critical part in forming social, emotional, and educational
bonds among students, teachers, and the school (Grady, 1981).
More thought and emphasis given to the activity program might
result in discovering a deterrent to dropping out.

Schools

could actually target certain types of students upon
registration and pair them with particular courses such as

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

28

band, chorus, journalism, or drama (all of which extend into
the extracurricular activity program) .
Second, it is well-known to practitioners that students
with a high degree of interest in school are going to
participate in activities.

In fact, they will seek out the

types of activities they want to be involved with.

However,

those students that this study focused on— the bottom 25% of
each grade level— many times do not participate and will not
take the first step to get involved.

Why don't clubs and

organizations more actively recruit these students?
Third, many schools' activity programs have not been
revamped in years.

What was offered during the previous

school year is offered again in the current school year.
More schools need to take a serious look at their club
offerings and survey their students as to their ideas of what
would be interesting organizations.

Perhaps more students

would then participate.
Finally, it is a PAY NOW or PAY LATER proposition.

It

seems more logical to pay for more activity offerings and
events within them to increase student interest in them and,
hopefully, help students to remain in school, rather than to
wait until after these marginal students have dropped out and
have to enroll in alternative educational placements— which
are extremely expensive. Over $8,154,000 (1% of the total
budget) is being spent in the Alternative Education Division.
Currently, the Prickly Pear School District's operating
budget is $885,000,000+.

Only .002% ($1,758,000) is devoted
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to the extracurricular activity program— mostly going towards
salaries.
Academics and activities are not mutually exclusive.
They work hand in hand.

Currently, there is a major emphasis

in making the academic curriculum more relevant to students
and incorporating school-to-work issues.

However, no matter

how good the curriculum is, there will always be academically
marginal students.

For them, we need a "Plan B"— something

that will help us get these students re-interested in getting
an education.

Extracurricular activities may just be able to

do that.
Organization of the Study
This study of student participation in extracurricular
activities is based upon a review of literature in two major
areas of study: school dropouts and extracurricular activity
participation. Research techniques and methodology are
described in the third chapter.

The remainder of the

dissertation contains two chapters. Chapter IV reports the
results of the statistical analysis of the data collected
from the respondents to the survey.

Suggestions for further

research are contained in the fifth chapter.
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CHAPTER II

REVIEW OF LITERATURE

Chapter II, Review of Literature, has been divided into
two main topics. The first section deals with a review of
the literature surrounding dropouts and reasons for dropping
out.

The second section deals with the literature covering

participation in extracurricular activities.
Review of Dropout Research
Barbara Presseisen (1986) pointed out that many names
have been associated with the population we are now calling
"at-risk."

These names include culturally deprived, low-

income, dropout, alienated, marginal, disenfranchised, lowperforming, low achieving, remedial, urban, ghetto, and
language-impaired.

The most visible at-risk population is

that of dropouts whom she terms as "students who leave school
as early as the law permits and without benefit of diploma or
graduation" (p.20).
Dropouts and the Labor Force
In a 1986 article, Shepard Ranbom stated that only 7% of
Japanese students fail to complete high school, and they are
given specific help immediately after leaving school so they
can become productive members of the work force.

30
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Germany, dropouts fit into an apprenticeship program that
leads to certification as a skilled laborer.

However, in the

United States where dropping out is a national phenomenon
that is being felt in every city, state, and town, these
former students are allowed to fill the welfare rolls and
jails, wander the streets, and cost society billions of
dollars.

Without the life skills that schooling provides,

dropouts face a lifetime of limited opportunities (p.l).
Michael Usdan (1986) , the president of the Institute for
Educational Leadership, stated the problem of school dropouts
is a significcint one for our society.

Most often, it closes

down options for the future, and does so with a finality and
harshness that vulnerable young people may not be able to
anticipate or do anything about.

"Our institutions take

dropping out as a final choice. .. [Dropping out] is a
community problem that must be addressed by every facet of
our society" (p.iii).
The United States is currently facing the possibility of
beginning the 21st century with 25% of its teenagers failing
to master the basic skills associated with becoming a
productive citizen in a highly complex society (Strother,
1986) . These students are the very ones being described as
not participating in school activities and having very few
friends (Hodge, 1991).
Historical Perspective of Dropping Out
Dropping out is certainly not a new problem.

According

to researchers such as Schreiber and Grossnickle, ninety
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percent of students dropped out in 1900.

By the 1920s,

eighty percent dropped out, and only about one-third of high
school students graduated in the 1930s.

In 1950, although

approximately 41% of students dropped out, it was the first
time in U.S. history that more pupils graduated than had
dropped out.

The dropout rate reached its lowest point ever

in the mid to late 1960s with only 12% of students dropping
out.

By the end of the 1970s, the dropout rate rose to 28%

(Schreiber, 1964; Grossnickle, 1986; Wehlage & Rutter, 1986) .
In the 1990s, the dropout rate is currently averaging 24%.
Costs to Taxpayers
The costs of dropping out to society are astronomical.
According to research done by Henry Levin, the cost of high
school dropouts, ages 25-34, amounts to $77 billion in lost
tax revenues, $3 billion for welfare and unemployment, and $3
billion for crime prevention.

Dropouts are more likely to

engage in criminal activities with seventy to ninety percent
of the prison population in some states consisting of
dropouts (Grossnickle, 1986).

The majority of inmates in any

jail are functionally illiterate, yet one year in jail costs
three times as much as one year in college (Mann, 1986) .

In

contrast, for every dollar of Head Start funding, the
taxpayer will save $7 in later services not needed.

This

information points to a strong correlation between education
and lowered crime rates (Hodgkinson, 1991) .
As people in our nation age, these costs spell disaster.
In 1950, seventeen workers paid the social security benefits
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of each retiree.

By 1992, only three workers provided the

funds for each retiree, and one of the three was a minority
(Hodgkinson, 1985).

Research by Strother (1986) showed that

a disproportionate number of dropouts were male, had been
retained at least once, came from single-parent, low-income
families with few study aids available to them in the home,
and were members of an ethnic minority.

Native American

students comprised the highest dropout rate, followed by
Hispanics, African-Americans, and Caucasians (Presseisen,
1986).
The most widely accepted dropout percentage, as stated
previously, currently stands at 24%.

But, it is difficult to

pinpoint an exact percentage as there is no nationally normed
definition for what a dropout is, nor does there exist a
nationally standard manner for tabulating the number of
dropouts (Hammack, 1986). One difficult aspect when dealing
with dropout percentages is that there are three different
types of statistics associated with calculating the number of
dropouts. Some authors/agencies use event rates, which
measure the proportion of students who drop out in a single
year without completing high school.

Others use status

rates, which measure the proportion of the population who
have not completed high school and are not enrolled in school
at a given point in time— regardless of when they dropped
out.

A third rate is called cohort and measures what happens

to a single group (or cohort) of students over a period of
time (NCES, 1993, p. 65) . For example, the National Center
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for Education Statistics reported in 1993, that the event
dropout rate was 4.5 %; the status dropout rate was 11.0% and
the status dropout rate for the 1988 eighth grade cohort was
11.6% (p. 65).

Therefore, there is a wide disparity in

dropout percentages from state to state depending on which
rate they use, but, with the dropout rate nearly the lowest
it has been since 1900, why the fuss?

Unfortunately,

although the percentage is nearly the lowest seen in recorded
history, it still means that 381,000 tenth through twelfth
grade students dropped out in 1993 and the number of jobs
available for worlcers without a high school diploma is also
the lowest it has ever been.

Furthermore, as the workplace

becomes more technological and more standardized, employers
need highly literate employees with problem-solving skills
(Nelson, 1986) , skills often not obtained by a dropout.
Grossnickle points out that "our society requires an educated
and trained work force capable of competing in the world
market place."

Although education is necessary to forge a

decent quality of life, a high school diploma is merely the
"survival kit" for coping in today's world (Gosssnickle,
1986) .
Dropouts' hourly wages are 7-21% less than those of high
school graduates (Levin, 1986).

Most dropouts who do find

work are employed in low-skill jobs.
are rapidly disappearing.

These are the jobs that

As a matter of fact, Gary Becker

(1995) asserted that if Congress raised the minimum wage by
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the proposed 18%, it would have resulted in workers with low
skills having 5% fewer job opportunities.
Dale Mann (1986) suggested that the fact that the
dropout rate has remained at a near constant of approximately
25% for so long, indicated that not everyone regarded this as
a crisis.

He went on to suggest that when a government

official described out-of-work youth as the "industrial
reserve of America, it does not take too much imagination to
understand that cheap labor, available to practically any
enterprise, has its uses and so by extension does a system
that emits undertrained youth. Most young people at risk will
be what some describe as the undeserving poor" (p. 315) .
Natriello, et. al., (1986), acknowledged that this type
of sorting takes place, but emphatically stated "when a
significant portion of students fail to complete their high
school education [the collective disadvantages] are
impossible to ignore, particularly in a society committed to
equality of opportunity and to the full participation of all
citizens in political, social, and economic affairs (p. 430).
Bachman, et. al., (1971), in their study targeting young
men, pointed out that we may be doing a serious disservice to
our young people when billing the high school diploma as the
end-all credential to getting and keeping a job.

Those jobs

available to high school graduates are just as unattractive,
unsteady, and low paying as those available to dropouts.
Without post-secondary training, employment for any teenager
is tenuous and uncertain.

He continued by saying the
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"difference in unemployment rates is caused primarily by
family background and ability factors, and these things are
not changed when a young man drops out of school" (p. 178) .
Traits of Dropouts
Bachman (1971) also found that not only was dropping out
indicative of a serious mismatch between an individual and
the typical high school environment, but it was symptomatic
of other background traits that predict to dropping out. For
instance, having a low socioeconomic level, or a large
family, or being from a broken home, or from a home with a
high degree of parental punitiveness are all predictors that
a boy will likely drop out of school.

Bachman also found

that past school failures, such as poor classroom grades,
being held back, and rebellious behavior resulting in
suspensions and/or expulsions were very important dropout
predictors.
Reasons for dropping out generally fall into four main
categories.

Gadwa (1985) termed them as familial factors,

personal characteristics, socioeconomic factors, and
educational achievement/school behavior.
Several researchers felt that the symptoms of dropping
out were cumulative and manifested themselves as early as the
third grade (Bachman, 1971; Gadwa, 1985; Grossnickle, 1986;
Hodgkinson, 1985; Kleese, 1994; Mann, 1986; Schreiber, 1979).
Some of these early warning signs included low socio-economic
status, poor social and academic skills, low self-esteem, and
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an external locus of control (Gadwa, 1985; Ranbom, 1986;
Schreiber, 1979).
Lynda West (1991) described factors involved in dropping
out by grouping them into three main areas: Family, Academic
Status, and Behavior (p. 5) . The ones in bold type are
variables being looked at in this research study as
additional demographic information.
Family
Dropouts :
--come

from

single-parent

homes

--come from low-income homes
--experience little solidarity with their families
— are exposed to a dropout at home
--come from families that are more mobile than other
students'families
- -belong

to

a minority group

--lack cultural and economic experiences that often relate to
success in traditional school programs
Academic Status
Dropouts :
- a r e low achievers
- are one or two years

behind grade

level

— lack definite educational goals
--have lower occupational aspirations than their peers
--have difficulty in abstract reasoning, generalizing, and
forming relationships
— do not read at grade level
--experience difficulty in mathematics
Behavior
Dropouts :
- -have

a high

rate

of

absenteeism and truancy

— exhibit discipline problems in school
— do

not

participate

in

extracurricular

activities

— associate with friends who are outside of school, usually
older dropouts
--have frequent health problems
— are impulsive decision makers
- -work more

hours per week on a job than do persisters

— are over-represented among chemical users, delinquents,
adolescent parents, and persons who attempt suicide or
self-mutilation.
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It is interesting to note that West 's family and
academic indicators of dropping out are still very similar to
Bachman’s and Schreiber's information of twenty years
previous.

Her assessment of the behavioral indicators,

however, reflects more recent research into cultural and
sociological factors and trends.
Statistics That Cause Concern
West's factors were very common among the findings of
various researchers.

Eckstrom, et. al., (1986) found that

dropouts exhibited different school behaviors than
persisters.

They had lower grades and test scores, did less

homework, had more discipline problems in school, and
participated less in school-sponsored activities.

They also

found that dropouts tended to come from homes with a weaker
educational support system.

Compared with persisters,

dropouts (1) had fewer study aids available in the home,
(2) had less opportunity for non-school related learning,
(3) were less likely to have both natural parents at home,
and (4) had mothers with less formal education.
had (5)

They also

mothers with lower educational aspirations for their

children, (6) more working mothers, and (7) parents who were
less interested in their children’s in-school and out-of
school activities.
Along these lines, disturbing statistics abound in
research.

For instance :

--12% of children born today will be born out of wedlock
-- 6% of children b o m today will be born to teenage mothers
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— 40% will be b o m to parents who divorce before the child is
eighteen years old (Ranbom, 1986)
— Over 25% of American youth live below the poverty line
— One in sixteen seniors drinks alcohol daily
— Fourteen million teens hold drivers licenses. Drunk
driving is the leading cause of death among teens.
--One in five high school seniors smokes cigarettes every day
— 11.6 million teens are sexually active
— Each day 3,000 teenage girls become pregnant
— Each day 3,800 teenagers quit school
— Teens commit 1/3 of all violent crimes
(Reed, 1988)
Each year 350,000 children are b o m to mothers addicted
to cocaine during pregnancy causing short attention spans,
poor coordination, and other physical problems. About 40,000
children are b o m annually with alcohol-related birth
defects. About 260,000 children are b o m each year with lower
than normal birth weights.

They are 1 1/2 times as likely to

need special education services. On any given night, 50,000200,000 children have no home (Hodgkinson, 1991).
With problems as serious as these, is there any wonder
that dropout rates are soaring and test scores are
plummeting?
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Ninth Graders in Peril
The ninth grade year seems to be a critical transitional
period in a young person's life— whether in a 7-9th grade
setting or in a 9-12th grade setting.

Success, or the lack

of it, during this school year leads to a serious decision in
the tenth grade year, the year in which many students turn
sixteen.

Many states set the mandatory schooling age at

sixteen, and as a result, many students are merely waiting
for their sixteenth birthday to legally drop out of school
(Beacham, 1980; Durken, 1981).
James Caterall (1987) cautioned that ninth graders with
below average grades, who had been retained at least once in
elementary school, who were chronic absentees, and who were
habitual offenders of school rules had few chances of
finishing school.

He conducted an experimental study to

investigate the effects of an intensive group counselling
workshop on low-achieving high school students. His results
warned against such schools-within-schools programs as the
bonds formed between these low achieving students served to
alienate them from the remaining population of the school.
Specifically, these low-achieving students formed a community
amongst themselves, with values that typically did not
include the desire to do well in school.

So, what these

schools-within-a-school programs did was provide a forum for
groups of low-achieving students to form bonds and
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friendships that supplied their needs.

In other words, they

didn't need to succeed in the mainstream environment of the
school or try to become friends with higher-achieving
students because they had all the friends they needed, with
common interests, likes, and dislikes; most of which were not
associated with school success.
In a 1987 article, Carol Ascher noted that the ninth
grade year is an extremely difficult time of transition for
most students.

It was especially so for those already at-

risk of not remaining in school, those who had attendance,
behavior, and academic problems.

She suggested the worst

setting for ninth graders was at the high school level as the
older students intimidated them or enticed them with drugs,
crime, gangs, or sex.

Ascher also stated that better

articulation between the middle level and high school could
ease the transition for ninth graders.

One suggestion she

made was to offer after-school activities at the high school
for eighth graders to become accustomed to high school life.
A study done by Gifford and Dean (1990) who surveyed
1,596 Mississippi students using the Survey of Pupil Opinion
found that ninth graders participated in more school-related
activities at the junior high level than at the senior high
level. This information could have important implications
for the middle school/junior high school struggle.

If

extracurricular activities are ever causally linked with
persisting in school, it could completely revolutionize the
entire configuration developed by the Prickly Pear School
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District, as well as numerous districts across the United
States.
Engaging the Disengaged
Extracurricular activities, such as clubs, sports, and
service organizations, have long been known to serve as
vehicles for getting non-academic students to bond with their
schools.

Keeping this in mind, one would think that schools

would do everything possible to facilitate the activity
program and encourage low-achieving students to get involved.
As Sandra D'Amico (1991) pointed out, this was not the case.
Budget cuts, many times, curtailed the activity program in
addition to low compensation which deterred teachers and
other staff members from spending their time and efforts
advising activities.

As a matter of fact, in the local

school district, the average rate of pay for extracurricular
activity advisors is about $4 per hour.
Another obstacle impeding activity programs was not
offering activities during the school day as many students do
not have transportation home after school or have to go to
work (D'Amico, 1991).

She felt other obstacles included

minimum grade point requirements as well as attendance
policies, since these excluded low-achieving students from
the only school aspect that may keep them enrolled in school
through graduation.

These exclusionary practices were borne

out in Hewitt and Johnson's (1979) study of dropouts in
Muncie, Indiana.

They found that 60% of the dropouts were

earning "C's" and below, and 61% of the dropouts were not
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involved in any extracurricular activities. They also found
that 70% of the dropouts' fathers and 60% of their mothers
had not completed high school.

In addition, a Los Angeles

study (Schreiber, 1979), reported that 25% of dropouts'
parents encouraged their children to drop out, 25% were
indifferent, and less than 50% encouraged their children to
stay in school.

These obstacles from outside the school

environment are detrimental to students ' success in
completing high school.
Researchers who have reported from the High School and
Beyond survey found that poor academic achievement was the
most frequently stated reason (42%) for dropping out.
Unfortunately, approximately two-thirds of the students who
drop out have the intellectual ability to persist.

What they

lack is the feeling of belonging and of being a part of the
school which is found through participation in
extracurricular activities.

Only one researcher found that

seniors, over 18-years old, who dropped out, participated in
extracurricular activities (Gastright, 1989).

However, many

researchers have identified the lack of participation in
extracurricular activities among factors leading to students
dropping out.

Among them are Beacham, 1989; Dawson, 1987;

Durken, 1981; Finn, 1989; Grossnickle, 1986; Hewitt &
Johnson, 1979; Hodge, 1991; Martin, 1981; Presseisen, 1988;
Ranbom, 1986; Schreiber, 1979; West, 1991) .
Not only do dropouts participate less in extracurricular
activities at the high school level, they do so at a lesser
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rate than in all their previous years of schooling (Durken,
1981).

This lack of participation is indicative of the

estrangement these youth feel from the school (Martin, 1981) .
Finn (1989) stated that these early school leavers are viewed
both as "failures of the educational system and as
individuals who have failed to achieve a basic requisite for
modern American life" (p.117).
Finn (1989) also reported that a youngster's bonding
with school is crucial, and when this did not happen, the
likelihood of the child leaving school before graduation was
increased.

In addition, without participation in school-

related activities, the "emotional ingredient" needed to
maintain school involvement and overcome adversities was
missing.

This seemed to point to a very important principle:

intervention efforts at all ages should be directed toward
increasing and maintaining students' participation levels.
Do Schools Contribute to Students Dropping Out?
Kleese and D'Onofrio (1994) found in their research that
five out of eight characteristics commonly associated with
at-risk students are school related.

These included poor

academics, dislike of school, having been retained at least
once, little participation in extracurricular activities, and
discipline problems.

Four out of five of these

characteristics were looked at in the research study for this
dissertation.

Kleese and D'Onofrio stated, "Although the

degree of the role of the school is debated, we can safely
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conclude that the school is a contributing factor in the atriskness of the student" (p. 16).
Why Care About Marginal Students?
Alpert and Dunham (1986) looked at the dropout issue
from a different slant.

They wanted to develop a prediction

model for keeping the academically marginal student in
school. They felt that it was not the dropping out that
needs explaining; the important question was why some of
these marginal students remained in school despite their
marginal status.

They used three conceptual categories

involving motivations for remaining in school: parental,
peer, and school influences.

They found they were able to

predict 84% of the high-risk youths who would persist in
school. The five strongest predictors were avoiding
misbehavior in school, belief of school relevance to future
jobs, feelings of success in school, parental control, and
insulation from peers who have dropped out.
Why should schools care about the success or failure of
the marginal student?

Gary Wehlage (1983) suggested three

reasons why schools should be concerned about the education
of marginal students.
1.

The issue of equity in providing education for all in a
democratic society.

2.

The well-established correlation between lack of
education and the social problems of crime, welfare, and
unemployment.
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3.

The self-interest of schools in an era of declining
enrollments and reduced support for education.
In addition, if we accept the fact that graduation rates

indicate the degree of effectiveness of a high school
program, at the present time, we are operating at a 76%
efficiency rate based on a 24% dropout rate.
Most dropouts have a "C" or below grade average, a high
rate of absenteeism, and a strong feeling of disengagement
from the total school process.

Could the missing factor be

the amount of participation in school activities?

If the

participation rate increased, would the attendance rate
increase?

If attendance were better, would these students

have more academic success?

If these students did better in

their classes, would they remain in school and would the
graduation rate, subsequently, increase?

The next part of

this chapter's review of research will focus on participation
in school activities and the benefits derived therefrom.
Review of Extracurricular Activity Research
Over the years, school activity programs have been
called by various names such as noncurricular, semicurricular, paracurricular, cocurricular, extracurricular,
student activities, extra-class activities, extra-school,
school activities, group activities, creative school
activities, campus activities, allied activities, the
supplementary curriculum, the other curriculum, the informal
curriculum, the intercurriculum, and the third curriculum
(Frederick, 1959; Faunee, 1960).

The inclusion of this last
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nomenclature relegated the activity program to a position of
importance solely behind academic courses needed to meet
graduation requirements and elective courses students select
to prepare themselves for post-secondary schooling or careers
(Biemat and Klesse, 1989; Frederick, 1959).
According to Dale Hawley (1989), the National
Association of Secondary School Principals' Director of
Student Activities, student activities are recognized as a
major part of the total school program as the term "the third
curriculum" indicates. He also noted that many research
findings show that, through involvement in activities,
youngsters learn critical lessons in leadership, teamwork,
communications, decision-making, and self worth.

Many

studies (Bruce, 1992; Burns, 1992; Crain, 1981; Hanks and
Eckland, 1976; Harvancik and Golsan, 1988) have indicated the
valuable lessons students learn through extracurricular
activities, as well as the stages of development through
which activity programs evolved.

In the introduction to

their 1983 article, Ron Gholson and Robert Buser stated that
...change, flexibility, and adaptability
characterize the cocurricular component of the
educational program perhaps more than the more
traditional classroom component of American education.
Since the early 1900's, schools have modified and
expanded their programs of studies so that what was once
considered extracurricular is now incorporated into the
curriculum.
They were referring to such credit courses as band,
music, drama, speech and debate, student publications, and
physical education, but the non-credit activity program
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itself has changed and evolved from colonial America to the
present day.
Historical Perspective on Extracurricular Activities
In colonial life there was little time for fun or
relaxation.

Children were needed to work in the fields or to

help with the household chores.
school learned the essentials.

Those lucky enough to attend
No thought was given to

leisure time activities as leisure time was non-existent.
All their time was devoted to hard work in order to survive.
According to Robert Frederick (1959) this was the "period of
suppression".
The "period of tolerance" followed with leisure
activities being directly associated with life
practicalities, such as turkey shoots, quilting bees, and
barn raisings.

Schools still stuck to their main business of

the 3 R's without the distraction of games, dramatics, or
clubs.

Gradually, through the insistence of students,

dances, clubs, parties, and informal ball games were
introduced into college and secondary schools.

Over time,

school authorities relaxed the rules and penalties previously
associated with these "frivolous" activities (Frederick,
1959) .
Then the Commission on the Reorganization of Secondary
Education issued its Cardinal Principles of Secondary
Education in 1918.

These "Seven Cardinal Principles"

included health, command of fundamental processes, worthy
home membership, vocation, citizenship, worthy use of leisure
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time, and ethical character.

Frederick (1959) cites their

importance as twofold:
1)

they stressed objectives to which student activities
could make the maximum contribution, and

2)

they influenced greatly all subsequent educational
thinking
Education today is still guided by these "Seven Cardinal

Principles."

Once the principles pointed the way, educators

came to realize the "important part school activities could
play in fulfilling these new objectives". .[T]oday many
educators consider the objectives of student activities
identical with those of the general education program"
(Frederick, p.54).
Frederick called the third phase of student activities
the "period of capitalization" and roughly cited the starting
date at 1925, just seven years after the drafting of the
Cardinal Principles.

In this period, which has extended into

present day American education, student activities have been
readily available, accessible, encouraged, publicized, and
supported as they are thought to be an integral part of the
school program and are thought of as the third curriculum.
This evolution of the student activity program came
about due to the rapid increase in the amount of leisure time
available to the American people.

According to Elmer Wilds

(1926), social, industrial, and political changes produced a
transformation in the life of the American people.

As

greater wealth, along with automation and machination, made
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life and daily chores increasingly easier, leisure time
increased.
With it came a phenomenal increase in the modern high
school population.

Although the country's population only

increased by 68% from 1890 to 1920, the high school
enrollment increased over 700%, with graduation rates also
skyrocketing from 22,000 in 1890, to 250,000 in 1925 (Wilds,
1926) . Adults, both parents and educators, recognized the
need to supply constructive, worthwhile, and supervised
activities for their idle children (Frederick, 1959; Graham,
1964) . According to Nancy Biemat (1989), the original
purpose of school activities was to give students the
"opportunity to blend the various aspects of their academic
learning into personal action. " Her point that life has "no
academic majors, yet we exist in an intellectually integrated
society and we teach in segmented divisions " is a point welltaken (p. 2).
The literature and research regarding student activities
have shown a similar evolution over the years from being
nearly non-existent, through acceptance, to promotion of
activities.

Literature of the early 1900's centered on

justifying why student activities were important, why they
should be allowed, and how to go about developing the
school's activity programs.

As early as 1926, Elmer Wilds

found that presidents, deans, high school principals, and
teachers everywhere had realized the value of extra
curricular activities and were making attempts to respond to
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the demands of the new educational philosophy.

They have

come to see that a school must be more than a place for
learning; it must be the building up of the whole
"intellectual, aesthetic, and physical life" (Wilds, 1926).
Wilds also felt that the school must be more than a mere
giver of information; "it must be a builder of character, a
maker of men and women.

It must be more than the mere

pouring in of the facts between the covers of certain books ;
it must be the building of citizens prepared for every
problem of life" (p. 12).
Educators today realize that the school must save "boys
and girls from narrowness and pettiness and bring them out
into a larger world of vision and service" (Wilds, p. 12).
In 1931, Elbert Fretwell, known as the father of student
activities, pointed to an "increasing interest in utilizing
the whole school situation to attain the aims and functions
of secondary education" (p. 10-12).

He also stated that

through extracurricular activities many of the desired
educational outcomes may be more completely accomplished for
more students than is possible through the academic
curriculum alone.

Fretwell also put forth his seven "sign

posts " to guide the development of an extra-curricular
activity program.
1.

These sign-posts included:

A constructive program to fit the particular
school.

2.

Activities which grow out of the life of the
school.
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3.

A plan which recognizes that pupils are citizens of
the school.

4.

Teachers shall accept, whole-heartedly, the
responsibility of developing the school's extra
curricular activities.

5.

Activities will be supervised.

6.

Activities and their purposes should be
communicated to and understood by all,

7.

The principal is responsible and as the leader of
the school, he shall lead.

In the mid 1900's, extracurricular activity proponents
pointed to the characteristics of citizenship in a democracy
and the helpfulness of activities in the honing of such
ideals.

H.C. McKown (1952) felt that "extra-curricular

activities fulfilled a very important function in developing
the citizen because they offer so many opportunities for this
practice of desired ideals" (p. 4).

He also developed six

objectives of extra-curricular activities ; they were to:
1.

prepare the student for life in a democracy.

2.

make the student increasingly self-directive.

3.

teach cooperation.

4.

increase the interest of the student in the school.

5.

foster sentiments of law and order.

6.

develop special abilities.

In 1956, Miller, Moyer, and Patrick pointed to a
"liberalization and emancipation" of the educational format
toward a curriculum more suited to the individual desires of
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students" (p. 271) . They also noted this same broadening in
the extra-curricular activity program and noted that the
"organization and composition of these clubs more nearly
demonstrate the American way of life than does any other
phase of the school program" (p. 271) . Their assertion that
activities grow from the "basic needs of youth and are always
current reflections of these needs" (p. 271), is also
interesting to contemplate.

Thus, "unlilce the educational

practices instituted by adults, they are not hampered by the
lag generally existing between theory and practice" (p. 271) .
These authors also list msiny reasons why the activity program
is a vital part of the educational setting.

It:

1.

Improves student-teacher relationship.

2.

Improves teacher-student relationship.

3.

Improves school morale.

4.

Improves school-community relationship.

5.

Vitalizes classroom instruction.

6.

Adds variety to the school program.

7.

Decreases the needs for disciplinary control.

8.

Increases the opportunities for student-teacher
planning.

9.

Provides opportunities for self-expression.

10. Discovers and develops latent leadership.
11. Provides opportunity for active citizenship
participation.
12. Provides for worthy use of leisure time.
13. Promotes the dignity and worth of each student.
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14.

Encourages pupil initiative.

15.

Promotes creative abilities and desirable social
attitudes.

16.

Provides for the varying physical needs of youth.

17.

Develops a sense of individual and group
responsibilities.

18.

Provides opportunities to practice skills learned
in class.

19.

Increases the school 's holding power

(Miller, Moyer, and Patrick, p.271) .
After years of working with students, this researcher
feels not one of these reasons is outdated in the 1990‘s.
All are applicable and in use today.

In addition, the

emergence of the modem extra-curricular activity program can
be traced from the 1918 Seven Cardinal Principles through
Fretwell's seven sign posts, through McKown's six objectives,
through Miller's nineteen reasons that activities are
important to the school setting, without losing one single
rationale.

Their statements are as timely today as they were

40-76 years ago.

Elmer Wilds (1926), quoting from The

American Educational Digest, amusingly described the
extracurricular activity program in this manner, "Like
troublesome children, they are loved the more even though
they are annoying at times, for they usually come out right
in the end".
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1971 NASSP Survey of Activity Programs
In 1971, the National Association of Secondary School
Principle conducted a survey of 100 schools in 25 states.

It

was a selective sample from schools reportedly having
outstanding student activity programs.
interesting.

The results were

Through this turbulent period of social

upheaval and changes in civil rights laws for minorities and
for women, only thirty percent of the schools surveyed
reported significant innovations in activities since 1965.
Many had had to curtail their activity programs since 1965
due to budget cutbacks.

Those activities most often cut

included subject related clubs (math, language, and science),
hobby clubs (chess, camera) and spirit programs (assemblies,
pep clubs, dances, class plays). The factors "most likely to
affect the effectiveness" of activity programs were lack of:
1) faculty commitment, 2) relevant activities, 3) student
interest, 4) financing, and 5) administrative support (Buser,
1971).
Also reported in the survey were activities implemented
since 1965.

Clubs related to pressing social problems were

most frequently cited as on the increase.

These included

ecology and anti-pollution organizations, peace, social
skills, racial heritage councils, world affairs, women's
liberation, and anti-drug clubs.

Leisure time activities as

scuba diving, sky diving, riding, art, music, and folk music
clubs also increased in importance.
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The second area with an increase was the schoolcommunity service group. These activities included service
to senior citizens, voter registration, community clean-up,
anti-pollution days, and tutoring services.
Student participation in governance came in third.

Some

of the ways students became involved were to serve as
representatives on the faculty advisory board or the
principal's advisory committee, on the school board, or on a
multi-racial council.
The athletics program underwent change too. A broadened
sense of worthwhile sports and leisure activities, as well as
Title IX legalities, increased the breadth and depth of
athletic programs.

Most were additions, such as wrestling,

golf, tennis, soccer, swimming, and cross-country, for girls
as well as boys.

Other changes included expansions of the

intramural programs and coeducational student and faculty
sports (Buser, 1971).
Athletic Research
Although athletics came in fourth in the report for
additions or implementations since 1965, this area seemed to
be most targeted by the literature of the seventies.

In

William Spady's (1970) "Lament for the Letterman" article,
the hypothesis tested was that a high school student's peer
status and participation in extra-curricular activities would
affect his educational goals and college attainment, holding
family SES, I.Q., and grades constant.

His conclusions were

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

57

that a student's perceived status among his peers was
positively related to goals, but negatively related to
attainment. In fact, those students with high status
perceptions generally had higher aspirations, but they were
less likely to achieve them.
In his study, Spady used four categories: 1) partic
ipation in service, 2) sports, 3) both, 4) neither.
Surprisingly, those students involved only in sports were
even less likely to fulfill their degree goals than those
participating in neither type of extra-curricular activity.
Additionally, it appeared that those students who exaggerated
their peer status then failed to reach their also exaggerated
goals, were athletes who were not involved in any other
activities.

Spady concluded that participating in sports

only falsely inflates athletes' status and goal aspirations,
while not providing the skills and attitudes needed for the
attainment of their subsequent educational goals.

He also

concluded that many athletes regarded sports as "an
alternative to, rather than complementary to the academic
mission of the school" (p. 700) . Spady felt that "the
extracurricular key to success orientation and later
attainment . . . appears to lie solidly in service and
leadership roles rather than in sports" (p. 697).
In a 1971 article, Spady stated that those students with
high grades or high estimates of peer status or with
involvement in service activities were more likely to have
high aspirations.

In fact, he stated that those students who
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were involved academically and through activity participation
were more likely to be college oriented rather than
terminating their education after high school. He pointed
out that those students who were "unsuccessful in both
academic and extracurricular affairs are almost 60% less
likely . . .

to view college as a goal for the future" (p.

388) . He concluded that students who lack extra-curricular
participation did not gain "the dispositions and capacities
necessary to adjust to the expectations and demands of
college life", and this seriously jeopardized their chances
of realizing college goals.

Daniel Landers, et.al., (1978)

found similar results for male athletes in their study of 642
male and female athletes.
Hanks and Eckland (1976) , using data from the 1970
"Explorations in Equality of Opportunity" survey of high
school sophomores initially surveyed in 1955, found that
social participation yielded relatively strong effects on
academic performance and achievement in high school and
college, while athletics had a relatively weak effect.

They

found that participation in the extracurricular program
served two purposes: 1) it exposed students to a network of
social relations (teachers and achievement oriented peers)
and provided for connectedness to the school mission, and

2)

it facilitated goal achievement because students acquired the
kind of knowledge, interpersonal skills, and self-confidence
to equip them with the personal resources necessary to reach
their educational goals. Unlike Spady, Hanks & Eckland
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(1976) and Luther Otto (1977) found no indication that
"participation in high school athletics is detrimental to
academic performance or achievement."

However, it did not

enhance their achievement either.
Hanks & Eckland (1976), as well as Otto (1976), also
found that participation in activities and social
organizations in high school and college, served to link
these individuals to society at large.

In fact, those

students who actively participated in the extra-curricular
programs in school, gained an "important stepping stone in
the socioeconomic achievement process" (p. 292).
Otto stated:
. . .what is acquired is interpersonal skill, a
facility for dealing with others that is socially
marketable and economically rewarded. People
equipped with interpersonal skills find life in
educational structures more comfortable. They have
a competitive advantage in the labor market, and,
even within education levels and occupations, they
are monetarily rewarded. We reason that
interpersonal skills are in general demand in our
highly complex and mobile society, that
participation in extracurricular activities
socializes the adolescent in interpersonal skills,
and that possession of such skill yields social and
economic rewards (p. 231) .
Otto's and Alwin's (1977) article similarly concluded
that participation in athletics yielded the same type of
social skills and networking capabilities and further
concluded that participation in athletics positively affected
income some 15 years later.

Their study was based upon an

analysis of data yielded in a 15-year interval study on a
male age cohort (N = 340).

Their conclusion that

participation in athletics had a positive effect on
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educational aspirations and on attainment was just the
opposite of Spady's conclusions.
Eder and Kinney (1995) conducted surveys in large and
small middle schools in the Midwest.

They found that

athletics and activities tended to point students toward the
typical gender roles.

For instance, participation in sports

tended to increase boys' popularity and peer status but
tended to decrease the same attributes for females.

However,

cheerleading had a positive effect on popularity and peer
status for females. Specifically, physical prowess,
toughness, and competition characterized the most highly
esteemed male activities; whereas physical attractiveness,
poise, and support of male achievement was typical of female
cheerleading (p. 319).
They also noted that the males who were good athletes in
middle school, as well as the cheerleaders from middle
school, became part of the "trendy" set at the high school
level.

They went on to participate in many activities--

whereas in middle school, one visible and popular activity
was enough to propel them into the high peer status and
popularity circles. Interestingly, those students who were
not popular middle schoolers reported they felt like "nerds"
or "dweebs" (p. 320) . They made up for this by participating
in specialized activities like journalism, swimming, theater,
etc., in high school.

Others who lacked visibility through

involvement in school-sponsored activities turned to
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rebellious types of identities like "headbangers ", "punkers",
and the like.

Eder and Kinney (1995) concluded that the

status influences of extracurricular activities in middle
school have long-term and pervasive effects on adolescents'
status levels and social concerns.

It is time that both

middle school and high schools take a closer look at the
social effects of the extracurricular activities that they
sponsor (p. 321).
Activities and Social Skills
Otto's findings were also an interesting forerunner of
Sandra Wittenberg's 1988 conclusion that students lacking the
social skills to get along with their teachers and their
peers are very likely to drop out of school.
Although generally the literature suggests a
relationship between activity participation and desirable
outcomes, such as gaining social skills or more positive
attitudes, it fails to provide a causal sequence between
participation, process variables, and desirable outcome
variables (Holland & Andre, 1987).

This point is well-taken,

but relationships can be significant, even without evidence
of a cause-and-effect nature.
Activities and Drug/Alcohol Abuse
Non-participation in extracurricular activities and
use/abuse of drugs and/or alcohol were found to be linked in
a study by Lee Shilts (1991).

Shilts administered the

Alcohol and Dorug Use Index to 237 middle school students in
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southwestern Virginia and found nonusers to have more family
involvement than users or abusers. They found that the users
and abusers spent more time with their friends than with
their families, which aligned with their stated reason for
using drugs— to reduce the pressure and strain at home.
Interestingly, the nonusing group reported significantly more
involvement in school-related activities than the users or
abusers, who used their leisure time in non-structured
drug/alcohol activities (1991).
Activities and Adult Social Participation
Does activity participation in high school serve as a
precursor of social or political participation in adulthood?
Paul Lindsay's (1984) study suggested so.

Controlling for

curriculum track, high school grades, educational attainment,
and size of the community, Lindsay reported from the data
obtained from the National Longitudinal Study of the High
School Class of 1972.

The respondents were surveyed again in

1973, 1974, 1976, and 1979.

The hypothesis that high school

activity participation was associated with adult social
activities, such as membership in organizations or political
parties was confirmed.

This confirmation also suggested that

more attention be given to the overall schooling experience
of students— not just to curriculum issues.

Could this

possibly suggest that the tools to become productive citizens
in a free democratic society lie in the extracurricular
activity program more so than the academic program (Gholson &
Buser, 1981)?
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Activities and Self-Concept
Extracurricular activity participation has also been
linked with self-concept.

As seen in almost all the research

on dropouts, a low self-concept was a factor in their lack of
school success.

Gary Leonardson (1986) studied 165 high

school students to determine which of eleven independent
variables, including home life, health, grade point average,
and participation in school activities, contributed to the
prediction of self-concept scores. His study showed that
those students who were involved in extracurricular
activities tended to have higher self-concepts.
The link between self-concept and activity participation
was also found to exist in Herbert Marsh's (1992) study.
Marsh used the data collected in the High School and Bevond
study and found that TEAP (Total Extracurricular Activity
Participation) was favorably associated with self-concept,
academic self-concept and eleven other outcomes.

Some of

those eleven included taking advanced courses, time spent on
homework, and GPA.

Marsh felt that "unlike many variables

associated with success in school, the promotion of EAP is
easily manipulated by school administrators, so the results
are particularly useful to policy makers" (p. 559) . Marsh
went on to create a "control group" of those who did not
participate in activities and an "experimental group" of
those who moderately particpated in activities. He found
that a .582 standard deviation above the mean existed in
social self-concept, and a .390 SD above the mean existed in
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academic self-concept.

In fact, a .1 SD above the mean

existed for sixteen of the twenty-two outcomes studied
(p.559) . Marsh concluded that "participation in
extracurricular activities— even those not obviously
associated with academic achievement— apparently led to
increased commitment to school and school values, which led
indirectly to increased academic success" (p.560). In
addition, while seemingly small statistically, these
differences may indicate the need for activities to those
policy makers that may intend to delete activities due to
budgetary concerns.
Activiuies and Personality Types
An interesting tangent from activity participation and
self-concept research was a study done in 1986 by Barrett and
Connot that connected the extent of participation and the
types of activities participated in with the various MyersBriggs personality types.

The Myers-Briggs Type Indicator

identifies four preferences that individuals use to gather
information or make decisions. They are Extraversion/
Introversion, Sensing/Intuition, Thinking/Feeling, and
Judging/Perceiving.
The results were fascinating.

Intuitive students were

involved in the most clubs; feeling students in the fewest.
The sensing students prefered clubs that involved practical
"doing" activities.

Intuitive/feeling students found the

high school setting and its learning environment most
conducive to their style of learning; sensing/perceiving
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students the least.

At the high school Barrett and Connot

surveyed, the learning environment was geared to a minority
of the students (intuitive/feeling) while the
sensing/perceiving students carried the lowest grade point
average and participated the least in activities--two prime
reasons noted in many studies for students to drop out.
Barrett and Connot summarized that personality type had a
direct relationship to student participation in school
activities and student achievement (GPA) . The same students
who had high participation in activities also had the highest
academic achievement.

The reverse was true for the low

participants; they also had the lowest academic achievement
(p. 44).
The implications of this study require that teachers and
administrators rethink current teaching practices and
methods, as well as the types of activities offered in order
to reach as many students effectively as possible.

With

further study it may be found that personality type may be as
important to the learning process as learning/teaching
styles.
Activities and Race Relations
Increasing extracurricular activities does not require a
great deal of cost in terms of additional personnel or
retraining of staff, but the administration of a school
district has to be committed to the fact that the activity
program is essential to the school program and not just a
"frill" (Crain, 1981).

Based upon his study of 10,000
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students in 200 southern desegregated schools, Crain
concluded that activities enhanced the school's ability to
teach because:
1.

Student attachment to the school was increased.

2.

Student alienation was decreased.

3.

Alternative channels for self-esteem were
developed.

4.

Opportunities for positive interracial contact
increased.

5.

Attachments between students and teachers and
between the school and parents were created.

Crain surmised from his results that the "good" schools
had higher levels of activity participation that brought
black and white students together in a spirit of cooperation
that many times was lost in the competitive setting of the
academic classroom.

Extracurricular activities also provided

a setting in which non-academically talented students could
also succeed and feel good about themselves and their school.
Activities and Prediction of College Achievement
Douglas Christensen (1984), an NASSP promoter of
activities, reminded his readers that there was ample
research showing that participation in student activities was
beneficial to students.

He believed that college achievement

could be more accurately predicted from levels of achievement
in speech, drama, debate, and journalism than from any or all
of the following:

high school grades, class rank, ACT

scores, or college grades (1984).

He also believed that
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schools and communities must be committed to the
extracurricular activity program as it improved school
climate, taught valuable lessons in leadership, provided
opportunities for meaningful relationships between teachers
and students, and served as a creative outlet that cannot be
attained inside the classroom.

Samuel Griffin (1988) thought

similarly, stating cooperation was the most highly rated
outcome in both athletic and nonathletic activities.

Since

cooperation was an important skill and since cooperative
effort in academic disciplines was limited, student
activities filled a critical void.
He also stated that the activity program must take its
rightful place as "a full and equal part of the total
curriculum" (p. 92) as student activities contributed to the
development of self-esteem, leadership, motivation, and
recognition.

For many students, these things cannot be

obtained through the classroom.

In addition, athletics

provided a sense of belonging that was missing in many
families and neighborhoods.

In fact, Griffin asserted,

"Sports are the only place in our society where it is
acceptable for males to embrace" (p.88).

Sadly, those

students who could most benefit from participation in
extracurricular activities, many times, are those who do not.
Involving All Students in School Activity Programs
In light of this finding, Joan Grady (1981) proposed
that the purpose of a secondary school's activity program
should be to involve all students, as activities are a
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"vital" component of the student's training and preparation
for participation in a democratic form of government" (p. 2) .
Richard A. Gorton (1976) suggested that student activity
programs should help all students :
1.

To leam how to use their leisure time more wisely.

2.

To increase and use constructively whatever unique
talents and skills they possess.

3.

To develop new avocational and recreational
interests and skills.

4.

To develop a more positive attitude toward the
value of avocational and recreational activities.

5.

To increase their knowledge of and skill in
functioning as a leader and/or as a member of a
group.

6.

To develop a more realistic and positive attitude
toward themselves and others.

7.

To develop a more positive attitude toward school
as a result of participation in the student
activities program.

Dotty Merrill (1994) conducted a survey of Reno High School
graduates from the years 1988 through 1991.

Sixty students were

randomly selected from each of those graduating classes.

The

results indicated that "high school is clearly the single most
important facet of the lives of a majority of teenagers" (p.
65) . She went on to note that respondents' memories of happy
times focused . . . "upon school activities, athletic
involvement, and/or times spent with friends.

Graduates
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perceive that these experiences enhance their lives and continue
with that perception several years after leaving high school"
(p. 65).
Middle School Activity Research
This is an area in which there seems to be a gap in the
literature.

Very few studies have paired activity

participation with middle school students, and even fewer
have gone on to suggest there may be a connection with
dropouts.

One such study was done by Joseph Mahoney and

Robert Caims of the University of North Carolina at Chapel
Hill.

These researchers studied 392 students from the

seventh grade through the twelfth.

They recognized that

marginal and at-risk students differ from competent
adolescents in the range of influences that keep them in
school.

Thus, these were the three categories in which they

reported their results (competent, marginal, and at-risk).
They found that a large percentage of students participated
in only one activity or in no activities each year (59% of
girls and 68% of boys) . In middle school, only 8% of the boys
and 13% of the girls participated in more than one activity,
but in high school this number increased substantially to 48%
of the boys and 65% of the girls.

They found this to be due

to the increased number of choices offered at the high school
level which provided students with activities more suited to
their interests. An interesting result tied to this
indicated a trend to increase activity growth was higher
between middle school and early high school than between
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early and late high school.

In the opinion of this

researcher, this would point to a valid reason to recruit
students into activities upon their registration into the
ninth grade.
Another result Mahoney and Caims (1997) reported was
that dropouts participated in significantly fewer school
activities at all grades, even several years prior to
dropping out.

Interestingly, for those students at-risk of

dropping out who participated in activities, all but one
graduated from high school.

They noted in their article that

those students at the highest risk of dropping out were the
ones who benefitted the most from extracurricular activities
yet, "The exclusionary processes characteristic of some
activities may work against those students who could benefit
most directly from involvement" (p. 248) . The exclusionary
practices they were referring to included grade point
requirements, nominations, teacher references, fees, and
costs associated with the activity, etc.

They pointed out

that these types of requirements to gain entrance to
activities were actually "gatekeeping" and selective
screening practices "mediated by school personnel, peers, or
both" (p. 250) . In summary, we actually tend to keep out of
activities the very ones that would benefit the most from
them--the marginal and at-risk student— the very ones we
wonder why they drop out of school.
Another study centered on eighth grade transition
programs and their ultimate effect on dropping out of high
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school.

This study found the only programs that did indeed

appear effective in successfully transitioning middle school
students into high school involved programs that provided
student, staff, and parental components.

In fact, in a

national sample of public school students, those who had
participated in programs with all three components were less
likely to drop out of high school and performed better.
Those programs that target only part of the components can be
considered wasted time and resources (Julia Smith, 1997).
Unfortunately, in the Prickly Pear School District, most of
the schools do not have full transitional programs, the
parental component being the weak link.
A 1991 article by C. Van Nelson, et.al., studied the
links between extracurricular activity participation,
cohesive family units, and substance abuse by middle school
and high school students.

Obviously, not all students who

participate in activities do not use drugs and the same can
be said about those students coming from cohesive family
units.

Not surprisingly, a statistically significant

relationship was found between non-drug use and participation
in activities and non-drug use and a cohesive family unit
(1991).
A Similar Research Study to This Dissertation's Study
Ralph McNeal, Jr. conducted a research study similar in
some regards to the study for this dissertation.

He also

focused on the idea that participation in extracurricular
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activities might keep students in school.

The additional

variables he chose to study included race, gender,
employment, and SES (all except SES are variables being
looked at in this dissertation's research project) . In his
recommendations for further research, he suggested studying
the time students spent involved in activities, and the role
students played in their activities (leader or member), two
more of the variables this researcher has selected to study
in this dissertation's research project.

McNeal studied

14,249 students' participation habits.

His subjects came

from the High School and Beyond study.

He found that

athletics was the only school activity positively associated
with student persistence, with fine arts participation also
reducing the likelihood of dropping out, but at a lower rate
(1995).

His study replicated previous studies that found

being in an ethnic minority, being a male, being older than
one's peers, having a language barrier, having a lower
socioeconomic status, residing in a single-parent household,
having low academic grades, and being in the vocational track
all contributed to the likelihood of dropping out.
Employment yielded conflicting results. If students worked
seven or fewer hours, students were less likely to drop out
than nonworking students.

If they worked more than seven

hours per week, they were more likely to drop out.
Finding this study was exciting because in this
researcher's review of literature, only McNeal tried to
directly pair activity participation with student
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persistence, as this dissertation

attempted to determine if

a relationship exists. This researcher also felt that the
similarity in his selection of variables and to his further
research recommendations point to these being the most
important variables associated with student activity
participation.

In other words, this researcher felt that the

moderating and ancillary variables that were included in this
study, after a long, narrowing process, were valid ones and
ones that someone who embarked on a much larger research
project also deemed critical. It appeared that this research
study was on the right track.

Where the studies differed was

in the size (14,000+ vs. approximately 1500) and the focus.
His study included all academic levels of students; this one
included only the bottom 25% of students.
Summary of the Review of the Literature
It is critical that schools encourage students to
participate in the extracurricular activity program.

The

benefits to be gained are great, the hazards of non
participation even greater.

Thus, the assumption of this

dissertation, proven or not, could be of great benefit to
schools and their financial schemes.

For instance, could it

be that if school districts increased the funding for
activity programs, they could decrease the amount of money
needed for alternative programs currently serving dropouts
and the disenfranchised students of the school systems?

If

not this type of systemic change, at the very least, there
should be a paradigm shift to focusing on the intrinsic
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values that activities promote within students such as
heightened self-concept, increased leadership capabilities,
wiser use of leisure time, and greater application of their
unique talents and skills, instead of looking at the activity
program as just another frill that schools have had to
incorporate into their delivery of services.
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CHAPTER III

RESEARCH DES 1(39/METHODOLOGY

This chapter focuses upon the data collection and analysis
for this study of the relationship of the participation in
extracurricular activities and the persistence of academically
marginal students.

Sub-categories to this basic question

centered around the level of participation of the students, the
number of hours per week used for activity participation, the
number of activities participated in, whether or not the students
were officers or members and whether activities with a team
focus, as opposed to an individual focus, tended to assist
students in remaining in school.
Selection of Subjects/Study Population
The study focused on eighth through twelfth grade students.
These students were from High School #1 and High School #2, two
of the seventeen comprehensive high schools in the local school
district. It also focused on Middle School #1 and Middle School
#2, two of the thirty middle schools in the school district. It
included only school-sponsored activities over which the school
administration had direct responsibility and control.
High School #1 was originally selected as the target
population for data collection because of this researcher's
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intimate knowledge of the activity program, its offerings, its
advisors, and the student population.

As mentioned in

Chapter I, this researcher was an administrator there for five
years and supervised both the activity program and the
discipline/attendance area that included the after-school
programs for those students who had dropped out of the mainstream
school population.
After the poor response to the original mailed survey
and follow up attempt at High School #1, which is discussed in
greater detail later in this chapter. High School #2 was selected
as an additional site because of its similarity in years of
operation, as a comprehensive high school without a magnet
program component, and its situation in an older, established
neighborhood.

High School #2, however, was located on the

opposite side of the city from High School #1.

The two middle

schools were selected because each was the primary "feeder"
school for the selected high school and would help to paint a
picture of activity participation from grade eight through grade
twelve.

The students surveyed were selected on the basis of

their ranking in the bottom 25% of their high school or middle
school class.
Because of the focus on low-achieving students, other
factors also were considered:
Grade Point Average (GPA). which was limited to those students in
the bottom 25% of each class.

Approximate grade points ranged

from 1.8 down to 0.0.
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Absenteeism, which varied with each student, but focused on those
with ten or more absences.

The range of absences went from 0 to

95 for the 1997-98 school year.
Credit-deficiencv. which was limited to any number of credits
that at the end of any given grade level was below the target
amount of six credits per year.
Grade:

For instance:
Target Number of Credits

End of ninth grade year:

6 credits

End of tenth grade year:

12 credits

End of eleventh grade year:

18 credits

End of twelfth grade year:

23 1/2 credits

Approximately 23 1/2 total credits are needed to
graduate in the school district that was studied. "Approximately"
is used because special provisions are made if a computer class
was taken at the middle school setting, and, if a student
participated in sports or band, one PE credit may be waived.
Survey/Questionnaire
A researcher-prepared survey was designed to gather
information about the independent, dependent, moderating, and
ancillary variables. The questionnaire is located in Appendix F .
Pertinent demographic information was also collected and
analyzed. The survey was divided into two parts.
Independent

v a r ia b le .

Section I asked students to report their

participation in extracurricular activities.

The non-credit,

school-sponsored extracurricular activities that were offered at
High School #1 were listed.

The same survey was used for High

School #2 with an explanation to students about any club names
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that weren't clear to them.

A revised survey with the

extracurricular activities found at Middle School #1 and Middle
School #2 was prepared and used. Both surveys are located in
Appendix F.

All students indicated which activities they

participated in during the 1997-98 school year.

They also

indicated the total number of extracurricular activities they
were involved in, whether they held a leadership position or
functioned solely as a member, and the number of hours per week
they estimated to have spent in active participation in those
activities during the current school year.
Dependent variah 1 «a. information about academically marginal
students, such as their cumulative GPA, was gathered from a
printout generated by the PPSD Information Systems Department.
These printouts were generated on a quarterly basis, per school,
and showed the ranking of students on the basis of their grade
point average.

This printout was used to determine those

students ranking in the bottom 25% of their class.

Each survey

was coded so that at the end of the 1997-98 school year, the
status of each respondent could be determined as either a
persister or a dropout. In addition, the students' second
semester GPA, the number of absences for the 1997-98 school year,
and credit deficiency status (high school students only) were
obtained from the mainframe computer of the school district in
June 1998.
Moderating variahTms. Section II of the survey asked for
demographic information that provided the data needed to analyze
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the moderating variables of gender, race, and number of birth
parents residing in the home.
Ancillary variables. Section II also provided the information
needed to analyze the ancillary variables which included the
employment status of the student, grade retention (having been
held back) in previous grade(s), and the student's general
opinion of the importance of school.
Validity.

Content validity of the survey was established by a

panel of five judges selected from school district activity
advisors, coaches, counselors, and administrators who critically
assessed the survey on such aspects as general organization,
clarity, relation of questions to the topic of study, and ease of
completion.

Each worked independently.

An 80% criterion level

of agreement on the appropriateness of each item on the
questionnaire was reached.

This meant that four out of the five

judges had to agree on the items, and they did.
A second panel of judges consisted of ten academically
marginal students at High School #2 who also critically assessed
the same survey from a student's point of view during the 1996-97
school year.

They also worked independently and reached an 80%

level of agreement.
Procedures for Gathering Data
Before actually surveying any students, several steps had to
be completed.

These included gaining approval from this

researcher's doctoral committee and advisor to move forward with
this project, getting the survey approved by the UNLV Human
Subjects Committee and from the UNLV College of Education's
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CINTER.

Then the survey and a brief review of the study and its

research design had to be approved by the Research and
Development Department at the local school district offices.
Next, permission was gained from each of the four principals
whose students were involved in the study.

Samples of the

various letters of permission and requests to move forward with
the study appear in Appendix C.
In order to identify the students ranking in the bottom 25%
of their classes, in grades 9-12 at High School #1, the local
school district data processing department generated an
alphabetical listing of High School #l's students, ranked by
grades, after the end of the first nine-week grading period of
the 1997-98 school year.
1997.

This grading period ended October 24,

Two weeks later the printout was available.

Six hundred

forty-seven students fit the criteria of ranking in the bottom
25% of their class and were included in this first survey. Simple
computations determined which students were in the bottom 25% of
the class (total number of students X .25 = number of students
eligible for the suirvey) . This list was used as the basis for
selecting the students to be surveyed.

Each survey was coded so

that each respondent's status as either a persister or a dropout,
the grade point average, the number of absences accrued during
the 1997-98 school year, and the number of high school credits
accrued, could be determined at the end of the 1997-98 school
year.
Each survey, which was accompanied by a parent/student
permission letter (see Appendix C) , was coded with a number.
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same number was written on the grade ranking printout.

That way,

when the survey was returned, the student's name and student
number were available.

This information was needed in June 1998,

in order to obtain such information as the second semester GPA,
number of absences for the 1997-98 school year, the enrollment
status, and the total number of credits accrued so far by the
high school respondents.
The survey, accompanying permission letter, and selfaddressed, stamped envelope were mailed by the middle of November
1997, using preprinted mailing labels supplied by the school
district.

The responses were due back by December 15, 1997.

Only fifteen students returned responses. Obviously, at this
point, a more direct route needed to be taken. For that reason,
this researcher went to High School #1 and called students out of
class to administer the permission letter and survey.
Due to the holidays and the first semester exam
preparation which took place upon the return from the holiday
break in January, this researcher felt that she could not take
students out of class until the beginning of second semester.
alphabetical listing of students to be surveyed (minus the
fifteen who had responded) , by grade level, was prepared.

A

cover memo explaining the procedures was drafted listing this
researcher's name and the name of High School #l's principal.
Both documents were distributed to teachers during the week of
January 20, 1998.

Therefore, on January 27th, this researcher

went to High School #1 and called for the students who were
eligible to participate in the survey to come down to the large
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meeting room on their campus.
eligible students did so.

Only about 100 students of the 632

At this time, a brief explanation of

the research project was given to the students and their
prenumbered permission letter (a revised version of the one
previously mailed home) was given to them with a request for them
to take it home and have their parent or guardian sign it. Each
student also had to sign the letter, and then bring it back on
January 28th, if they wanted to participate.

The next day,

January 28th, only 28 students returned with their signed
permission letters and those 28 students filled out the
extracurricular activity survey. This brought the total of
respondents to High School #l's student survey to 43, out of 647
students fitting the criteria of ranking in the bottom 25% of
their grade level.
It was decided that in order to obtain enough
respondents to merit statistical analysis and arbitrarily
setting a target number of at least 100 respondents, it was
determined that four total schools would need to be surveyed.
High School #2 was the next site selected.

As mentioned

previously, the two high schools had similar profiles; they
had opened within three years of each other in the 1970's,
were located in older, established neighborhoods, and did not
have magnet school components.

Ease of accessibility was

also a factor as a colleague and fellow doctoral student was
the principal of High School #2 and was comfortable with
having a person she knew well come into her school, deal with
her students, and report the results.
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The same procedures were followed when visiting High
School #2 as were described above, except that the printout
used to determine the student population to be surveyed was
the most current one, issued at the end of the second
quarter.

Five hundred seventy-four students were eligible to

participate in the survey.

On ^ril 28, 1998, only 150 of

High School #2's students came to meet with this researcher
in the school cafeteria.

They received the parent/student

permission slip and were given the same instructions as High
School #l's students.

On April 29th, forty-one High School

#2 students returned and responded to the survey.
The next school selected was Middle School #1.
Since it was the major feeder school to High School #2, this
researcher also selected Middle School #2 to survey as it
served similarly to High School #1.
procedures were followed.

Again the same

Each middle school had

approximately 125 eighth grade students who fit the criteria
for participating in the study.

Only about thirty of Middle

School #2's students came to meet with this researcher on May
26, 1998, and approximately sixty of Middle School #l's
students met on the same day.

The next day, ten of Middle

School #2's students returned to fill out the survey and
approximately twenty-eight of Middle School #l's students
filled out the survey.

Four students' surveys were destroyed

because they did not bring back their permission letters.
Three other middle school students' surveys were not
tabulated because they obviously mocked the entire process by
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marking they participated in EVERY activity.

One who had

marked everything even remarked in the open-ended question,
"I don't participate in anything because they are all stupid
and a waste of time."
At this point the number of persisters (110) and the
number of dropouts (0) was determined.

In addition, only six

of those who responded to the survey were not enrolled in
their original school.

Of those six, four were enrolled in

another school within the district, and two had moved to a
different school district and were enrolled in school there.
Obviously, a comparison of persisters and dropouts was
impossible to accomplish at that time.

Therefore, to further

track these students' educational progress, each one's status
was again examined in September 1998.

This was done by

entering each student number into the school district's
mainframe computer and determining which students had re
enrolled for the 1998-99 school year.
listed as persisters.

Those who had were

The status of those who had not was

researched further by conferring with the high school
registrars to determine if their records had been requested
by an out-of-district school.

Those whose records were

requested were listed as persisters and assumed to be
enrolled in school; those whose records weren't requested,
were listed as dropouts, for the purposes of this study.
Twelve students were not enrolled in the Prickly Pear School
District, and their records had not been requested by any
other school district.

They were listed as dropouts.
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were underclassmen who were not enrolled in school, and two
were seniors who had not graduated and who had not returned
for a fifth year of school. Eleven of the twelve had been
enrolled at High School #1; the other one at High School #2.
Treatment of Data
A total of 110 surveys were collected and statistically
analyzed using frequencies, percentages, and crosstabs netted
from inputing the data into the SPSSx software program in
June 1998.
The first phase of the statistical analysis of the
variables included tallying student responses by coding them
into a SPSSx raw data file, ensuring that each code would
yield the correct statistical output (ordinal data for those
variables warranting it and categorical for others). Then
the frequencies and percentages associated with the answers
to each question were determined.

Some information, such as

race and gender, was further analyzed by using the crosstab
function.

Tables and charts were printed and included as

illustrations for Chapter IV.

This provided sufficient

information for descriptive purposes.
Basic descriptive techniques using frequencies,
percentages, and crosstabs that determined the incidence of
involvement of students in extracurricular activities were
employed to examine the overall picture of the entire group.
The split file operation also described the participation or
lack of for high school and middle school students. Due to
the amount of time it took to gather enough responses to
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warrant statistical analysis, a comparison of those who
persisted in school and those who dropped out was not
accomplished in June 1998, as originally planned. Because the
survey was still being conducted in April and May, using June
dropout data was not helpful.

Few students who persist that

long in a school year will drop out in the last few weeks.
Therefore, at the end of September 1998, the student numbers
of all the respondents were again entered into the local
school district's mainframe computer to determine their
enrollment status in this school district or in any other
school district.

This was described in detail above.

In September, the second phase of the statistical
analysis, also using frequencies, percentages, crosstabs, and
the split file function were done on the group identified as
persisters (98 students) and the group identified as dropouts
(12 students) . Tables and figures are shown in Chapter IV
that illustrate the results of the statistical analysis.
Interviews Conducted in September 1998
Since there were only twelve dropouts whose data could
be analyzed, it was decided further information about
activity participation could also be garnered by interviewing
additional students.

Twelve students were selected to be

interviewed; six at High School #1 and six at High School #2.
This researcher looked through each of the surveys returned
by the students.

The interviewees were selected on the basis

of their responses.

For example, in one of the open-ended

questions on the survey, two middle school students mentioned
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that when they got to high school, they planned to join some
extracurricular activities.
had done so.
interview.

This researcher wondered if they

Therefore, they were selected for the
One student responded that she "really liked"

school, yet had accrued nearly forty absences and was not
involved in activities. This researcher wanted to determine
what else about school she really liked.

Therefore, she was

selected to be interviewed. Five respondents had indicated
they liked school;
disliked school.

five of the respondents indicated they
None of them were involved in activities.

This researcher felt it would be worthwhile to explore the
differing opinions about school and focus on the lack of
activity participation and see if this status had changed.
So these ten were selected.
On the days of the interview, only 58% of these students
were in attendance at school, even though a letter had been
sent to all twelve to let them know the day and date of the
interview and asking them to be in school.

Only one student

from High School #2 was unavailable; two were absent and two
were on Required Parent Conference status at High School #1.
The interviews consisted of questions relating to the problem
statement and the sub-problems with an open-ended question to
end the interview asking for their ideas about their schools'
activity programs and why students participated or not. The
responses to the seven interviews were tabulated on paper by
this researcher as several of the questions solicited
opinion-based responses that would be difficult to code into
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a statistical software program. A copy of the interview
questions can be found in Appendix G as well as the
tabulation of the responses of the interviewees.
Chapter III Conclusion
This descriptive study explored the comparisons between
the type and level of participation of respondents to see
what differences existed between the two groups of students;
those who persisted, and those who did not.

No cause and

effect was determined. The purpose of the study was
descriptive and analytic, not predictive.

However, it was

thought that the results of the survey could point to :
1.

Indications that certain types of activities had more

holding power over marginal students than others.

For

example, did activities with a team focus or an individual
effort make a difference between persisting and dropping out.
Did certain activities like choir, football teams, or band
create the "community" that students need to make them feel a
part of the school environment or did participation in any
type of club— like the Fishing Club suffice?
2.

Leadership vs. membership creating an interest in

students remaining involved in an activity and thus
persisting in school.

For instance, did the responsibility

that comes from being the president of an activity create a
sense of obligation in a student, thereby encouraging him/her
to remain in school?
3.

The number of activities participated in making the

difference between persisting and dropping out.

Was it more
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effective for students to participate heavily in one activity
or spread his/her participation over several
clubs/activities?
4.

The number of hours devoted to participation making the

difference between persisting and dropping out.

Did the

amount of time devoted to an activity make a difference, or
did merely counting oneself as a member create the desire to
remain in school and in the activity?
The results of the statistical analysis appear in the
next chapter.
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CHAPTER IV

RESULTS OF STATISTICAL ANALYSIS

Specifically this study asked, "What types of activities
will hold marginal students in school?"

In addition, the

following sub-problems needed to be examined:
•

Was student persistence related to the number of activities

in which students participate?
•

Was commitment to the activity increased to a level that

kept students in school if they were a leader/officer of an
activity as opposed to merely a member in the activity?
•

Was there arelationship in the number of hours per week

of

involvement devoted to the activity that kept students in school?
•

Was there a difference in student persistence related to

whether the activity had a team focus or was an individual effort?
The following statistics were accomplished through the use of
descriptive analysis using the SPSSx software program.

Each

variable was calculated using frequencies, percentages, and/or
crosstabs as appropriate.

The split file option was also utilized

to compare the high school and middle school results as well as
the persister and dropout results.
This portion of Chapter IV contains descriptive analyses of
the population as a whole and the split files that were used to

90
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describe the two subsets of the population by high school student
and by middle school student.
Analysis of the Independent Variable
The first set of statistics came from analyzing the
variables associated with the independent variable which was
participation in extracurricular activities. Respondents to the
survey indicated their involvement in activities by checking
whether they were a member or an officer in any given club,
organization, or sports team.

To tally a frequency and

percentage, which would also tell how many students were involved
in one activity, or two, or three, etc., the multiple response
option was utilized using the formula "Sum (stuco = 1,2, class_co
= 1,2)" which recorded each response marked and provided
information about the number of activities in which each
respondent was participating.

Table 7 illustrates this

information for the entire population of 110 eighth through

Frequency

Percent

Valid
Percent

Cum
Percer

0
1
2
3
4
6
8
10
11

67
21
10
5
3
1
1
1
1

60.9
19.1
9.1
4.5
2.7
.9
.9
.9
.9

48.8
23.3
11.6
7.0
2.3
2.3
2.3
2.3

48 .8
72.1
83.7
90.7
93.0
95.3
97.7
100 .0

Total

110

100.0

100.0

Number of
Accivicies
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twelfth grade students.

As one can see, 21 students participated

in one activity, ten students in two activities, and so forth for
a total of 43 students who participated in at least one activity.
However, 67 students did not participate in any extracurricular
activities (61%).
Table A-1 illustrates the same information, but only for the
high school students, while Table A-2 illustrates the middle
school students' participation.

These two tables were created

using the "split file" function on top of the same summing command
used to tally the respondents ' participation in activities which
was described above.

Thirty out of 82 high school students

participated in activities for a total of 37%, while 13 out of 28
middle school students participated in activities (46%).

These

tables are found in Appendix A.
When entering the data collected from the self-designed
survey, a "1" was entered if the respondent indicated he/she had
held a leadership position in a club or on a sports team,
designated as "officer" for the clubs or as "captain" for the
sports teams.

A "2" was entered if the respondents indicated they

were members of a club, organization, or a sports team.

Using the

function "Sum (stuco = l,class_co = 1)" a count was obtained which
told how many students were officers, as well as the number of
clubs, organizations, or sports teams for which they served as
officers. In Table 8, it is apparent that eight students were
officers in one activity, onestudent was an officer in two
activities, and one student was an officer in four activities, for
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Table 8 Count of officer oositions— 8th--12th arades

Number o f
Officer
Positions

Frequency

0
1
2
4

100
8
I
1

Percent

90.9
7.3
.9
.9

Cum
Percent

Valid
Percent

80.0
90.0
100.0

80.0
10.0
10.0

------Total

110

100.0

100.0

a total of ten students out of 110 respondents (11%).
Table 9 shows that 38 out of 110 students were members of at
least one activity for a total percentage of 34.5%. Tables A-3
through A-6 show the split figure statistical function for high
school students' officer or member status, as well as middle
school students' officer or member status.

They are found in

Appendix A.
Table 9 Count of member positions— 8th-12th grade
Number of
Member
Positions

Frequency

Percent

Valid
Percent

0
1
2
3
4
10
11

72
19
7
5
5
1
1

65.4
17.3
6.4
4.5
4.5
.9
.9

50.0
18.4
13.2
13.2
2.6
2.6

Total

110

100.0

100.0

Cum
Percent

50.0
68.4
81.6
94.7
97.4
100.0

Figure 1 shows that the average number of hours that
students reported that they participated in extracurricular
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activities each week was 12.7 hours, with high school students
averaging 13.5 hours, and middle school students 10.5 hours.
Figures B-1 & B-2, generated by using the split file
capability, illustrate the results of high school activity
participation and middle school activity participation.

Those

histograms are found in Appendix B.

Figure 1

Average number of hours per week spent participating in

activities— 8th-12th grades

Std. Dev = 12.11
Mean = 12.7
.......................................................................... N=42.00
0.0 ’ 10.0 " 2Ô.0 " 30.0 ’ 4Ô.0 ' 50.0 ’ 60.0
5.0
15lO
25.0
35.0
45.0
55.0

Hours per week in activities

Another subproblem associated with the independent variable
was the number of activities that students partcipated in that had
a team focus. The term "team focused activities" was used to
describe activities that promoted teamwork, a spirit of community,
and/or a desire to work together to reach a common goal.
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Activities such as band, orchestra, choir, cheer leading, and
sports teams fell into this category.
Table 10 shows the number of team focused activities
participated in by 8th-12th grade respondents.

Simple subtraction

from Table 7 showed that 27 respondents out of 43 were
participating in team focused activities (62.8%).
Table 10

Number of activities participated in that require a

team effort— 8th-12th
Team Effort
0
1
2
3
4
Total

Percent

Valid
Percent

Cum
Percent

83
18
5
1
3

75.5
16.4
4.5
.9
2.7

75.5
16.4
4.5
.9
2.7

75.5
91.8
96.4
97.3
100.0

110

100.0

100.0

Frequency

Table A-7 shows the split file results for high school team
focused activity participation.

Eighteen out of 82 respondents

(22%) were involved in team focused activities. Table A-8 shows
that nine out of 28 middle school students (32%) participated in
team focused activities.

These tables are shown in Appendix A.

Analysis of the Dependent Variable
The dependent variable was the persistence or dropping out
of the academically marginal student.

Such factors as

absenteeism, GPA, and student achievement (as measured in credit
status) were included as descriptors of marginal student status.
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The next set of statistics shows the results of analyzing
the variables associated with the dependent variable.

Figure 2

illustrates the average number of absences accrued by the 110
respondents for the school year.
from 0 to 95 absences.

The mean is 25.5 with a range

The regulation governing absences for the

Prickly Pear School District sets the limit of absences at 10 per
semester.
Figure 2 Number of absences accrued by all respondents

Std. Dev = 17.72
Mean =25.5
N= 110.00
0.0 10.0 20.0 30.0 40.0 50.0 60.0 70.0 80.0 90.0
5.0 15.0 25.0 35.0 45.0 55.0 65.0 750 850 95.0

Absences
It is apparent that these marginal students exceed the
allowable number--some by as many as 85 absences I Figure B-3
shows that the average number of absences accrued for high school
respondents was 27.1. On the district level, for the 1997-98
school year, 29% of high school students accrued ten or more
absences, and 12% accrued eighteen or more absences. Figure B-4
shows that the average number of absences accrued by the middle
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school respondents was 21. On the district level, approximately
18% of middle school students accrued ten or more absences, and 8%
accrued eighteen or more absences.

Figures B-3 and B-4 appear in

Appendix B.
Another aspect associated with the dependent variable was
the grade point average of the respondents.

Figure 3 shows the

mean for the entire population of 110 respondents was 1.41.

It

was slightly higher for middle school students (1.61) and slightly
lower for high school students (1.34) . These results are found in
Figures B-5 and B-6 in Appendix B.
Figure 3

Average GPA for all respondents

Std. Dev = .79
Mean = 1.41
N =110.00
0.Ô0 ” .50 ~ 1.00 1.50 200 2.50 3.00 3.50
25
.75
1.25
1.75 225
275 3.25

Grade Part Average
student achievement for this study's purposes centered on
credit status for high school students.

When entering data into

the SPSSx statistical program a "1" was entered for each student
who was at his/her grade level's requirement for credits.
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was entered for those students who were credit deficient based on
the following:
Grade level :

Target Number of Credits :

End of ninth grade year:

fewer than

End of tenth grade year:

fewer than 12 credits

End of eleventh grade year:

fewer than 18 credits

End of twelfth grade year:

fewer than 22 credits

5 credits

Twenty-three and a half total credits are needed to graduate.
Within the population of high school respondents there were
two types of persisters: those who were on target to graduate with
their cohort group and those who were credit deficient but,
nonetheless, remain enrolled through their senior year.

This

became evident when studying these 110 respondents. Seventy-two
Figure 4

Credit status of high school students

OnTaget

Q'edit Defident

Cnedt Status
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out of 82 (87%) respondents were credit deficient, yet all 110
remained enrolled in school.
Analysis of the Moderating Variables
The next set of tables illustrate the information gathered
from the respondents which was associated with the moderating
variables.

These included student gender, race, and parental

status in the home.

These variables were self-reported by the

respondents and were used to gather demographic information.
These variables were selected because of their prevalence in many
other studies associated with students who drop out or are totally
disengaged with school.
Table 11 shows the frequencies and percentages of the
respondents' gender. Tables A-9 and A-10 show the breakdown
according to the high school level and the middle school level.
They are located in Appendix A.

Overall for the 110 respondents,

there were more females (62%) . Fifty-seven percent were at the
high school level; fifty-four percent were at the middle school
level. The percentages of the two genders differed from the school
district's breakdowns.

At the district level, 51% of students

were male and 49% female.
Table 11

Value Label
Male
Female

Gender of all respondents

Value

Frequency

Percent

Valid
Percent

Cum
Percent
43 .6
100.0

1
2

48
62

43.6
56.4

43.6
56.4

Total

110

100.0

100.0
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Another moderating variable was the race of the
respondents.

Almost half the respondents (48%) were

Caucasian students. No American Indian students responded to
the survey. Table 12 illustrates the racial breakdown of the
survey population.

Tables A-11 and A-12 show the split file

results for high school (50% Caucasian) and middle school
respondents (43% Caucasian) . They are found in Appendix A.
Table 13 illustrates the racial breakdown of the survey
population as well as by gender.

It was accomplished through

the use of the crosstab capability in SPSSx. Tables A-13 and
Table 12

Race of all respondents

Value Label

Frequency

Caucasian
African American
Asian/Pacific Island
Hispanic
Multi-Ethnic

Total

Percent

53
15
2
25
12
3

48 .2
13 .6
1.8
22.7
10.9
2.7

110

100.0

Valid
Percent

Cum
Percent

49.5
14.0
1.9
23.4
11.2
Missing

49.5
63.6
65.4
88.8
100.0

100.0

A-14 show the split file information for high school and
middle school students.
The number of birth parents in the home was the third
moderating variable. Table 14 illustrates the results. Fortyone percent of the respondents had both birth parents in the
home, while fifty percent of the respondents had one birth
parent in the home. Table A-15 gives the split file results
for high school students.

Thirty-five percent had both birth

parents in the home, and 55% had one birth parent in the
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home.

Table A-16 shows that 57% of middle school students

had both birth parents in the home, and 36% had one birth
parent in the home.

Tables A-15 and A-16 are found in

i^pendix A.
Table 13

Race

bv

gender of all respondents
GENDER

Count
Male

Female
Row
2 I Total

1|

RACE

-----1

19

Caucasian

34

10

2
African American

5

!
1

3
Asian/Pacific Is

2

1
1
1
1

11

6

6

1
1

6

Column
Total

46
43 .0

15
14.0

Number o f
Missing
Observations : 3

2

14

Multi-Ethnic

53
49.5

1.9

5
Hispanic

Table 14

1
1

25
23 .4

12
11.2

61
57.0

107

100.0

Parental status in the home of all respondents

Value Label

Frequency

No birth parent
One birth parent
Both birth parents
No response
Total

Percent

8
55
45
2

7.3
50.0
40.9
1.8

110

100.0

Valid
Percent
7.4
50.9
41.7
Missing
100.0
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Analysis of the Variables Associated with
the Ancillary Variables
The next set of statistics describes the ancillary
variables which were also used to gather demographic
information.

These variables included the students'

employment status and why they were working, prior grade
retention (being held back one or more years), and the
students' general opinion of school.

Table 15 illustrates

the work status of all respondents.

Split files generated

the high school and middle school information and are found
in Tables A-17 and A-18 in Appendix A. Thirty-five students
(32%) indicated that they worked; 27 of them worked parttime.
Table 15

Work status of all respondents

Value Label

Frequency

Part-time (0-20hrs/perweek)
Full-time (21-40 hrs/per week)
Mot working
Total

Percent

27
8
75

24.5
7.3
68.2

110

100.0

Valid
Percent
77.1
22.9
Missing

Cum
Percent
77.1
100.0

100.0

Table 16 illustrates the response to the question, "Why
are you working?

Do you need to or do you want to?"

As is

shown in Table 16, it was a fairly even split between the
need and the desire.

Tables A-19 and A-20 show the responses

by high school and middle school students. They are found in
Appendix A.
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Being retained in the same grade was another ancillary
variable.

Table 17 illustrates the number of respondents

that had been retained at some point in their educational
careers.

For the entire group of respondents, 17.2%

Table 16

Why all respondents worked

Value Label

Frequency

Student Needs to
Student Wants to
No response
Total

Percent

11
13
86

10.0
11.8
78.2

110

100.0

Valid
Percent

Cum
Percent

45.8
54.2
Missing

45.8
100.0

100.0

indicated they had been retained once or twice. Seventeen
percent of the high school students (Table A-21) and 22% of
the middle school students (Table A-22) were retained. Tables
A-21 and A-22 are located in Appendix A.

Table 17

Number of all respondents retained in same grade

Value Label
Retained Once
Retained Twice
No response
Total

Frequency

Percent

Valid
Percent

Cum
Percent

18
1
91

16.4
.9
82.7

94.7
5.3
Missing

94.7
100.0

110

100.0

100.0

The last ancillary variable asked students to indicate
their general feelings about school. Table 18 illustrates the
respondents' answers. Sixty-three students (57%) indicated
they liked or really liked school, yet looking back at Table
7, only 39% of the respondents were involved in activities.
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This raises a question about what else at school did the
students like or really like?

Tables A-23 and A-24 give the

split file responses for high school (60% liked/really liked
school) and middle school students (50% liked/really liked
school).
Table 18 General feelincrR about school

Value Label

Frequency

Really Dislike
Dislike
Don’t Care
Like
Really Like

Total

Percent

5
11
27
53
10
4

4.5
10.0
24.5
48 .2
9.1
3.6

110

100.0

Valid
Percent

Cum
Percent

4.7
10.4
25.5
50.0
9.4
Missing

4.7
15.1
40.6
90.6
100.0

100.0

Tables A-25 and A-26 also show the respondents' general
feelings about school.

It was done in a cross-tab format

split by race and controlling for gender.

These two tables

are found in Appendix A.
The next set of statistics centers on the enrollment
status of students at the end of the study in June 1998 (see
Figure 5) . All 110 respondents were enrolled in school.
one had dropped out.

No

Only six students no longer were

enrolled in the school where they were surveyed.

Four were

enrolled in another school within the local school district,
and two enrolled in school in another state.

Figures B-7 and

B-8 show the enrollment status of the respondents by high
school and middle school. They are found in Appendix B .
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Figure 5

Enrolled status of all respondents in June 1998

Birolled in school

Left surveyed school

Moved out of cfstric

Enrolled at end cf study

Comparison of Statistics Associated With
Dropouts and Persisters
The next set of statistics were available at the end of
September 1998. They were accomplished through the SPSSx
program with frequencies and percentages using the split file
feature to compare and contrast the two groups : persisters
and dropouts.
At the end of September, this researcher checked the
status in the mainframe computer data bank of the local
school district for each of the 110 respondents to determine
if any of them had not re-enrolled in school for the 1998-99
school year or had not graduated at the end of the 1997-98
school year (see Table 19) . Twelve had not done so; ten were
underclassmen,

and two were seniors who had not graduated and
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had not returned for a fifth year. For the purpose of this
study they were labelled as dropouts and, therefore, the
ninety-eight respondents (89%) , who were enrolled in school,
were labelled as persisters.

Table 19

Number of persister?; and d-ropouts

Value Label

Frequency

Scill enrolled in school
Dropped out/Non grad
Total

Percent

Valid
Percent

98
12

89.1
10.9

89.1
10.9

110

100.0

100.0

Cum
Percent
89.1
100.0

Analysis of Variables Associated with the Independent
Variable for Persisters and Dropouts
The first set of statistics that analyzed the
similarities and differences of the group which consisted of
ninety-eight persisters and the group that consisted of
twelve dropouts was centered on their participation in
extracurricular activities.

Thirty-seven of the 98

persisters (38%) were involved in at least one activity.
More specifically, eighteen (49%) were involved in one
activity.

Seven were involved in two activities, five in

three activities, and so forth.
For the dropouts, six were involved in activities (50%)
with three students being involved in one activity and three
in two activities.
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Table 20

Number of activities participated in for persisters

Number of Frequency
Accivicies
0
1
2
3
4
5
8
10
11

61
18
7
5
3
1
1
1
1

Percenc

Valid
Percenc

Cum
Percenc

62.2
18.4
7.1
5.1
3.1
1.0
1.0
1.0
1.0

48.6
18.9
13 .5
8.1
2.7
2.7
2.7
2.7

48.6
67.6
81.1
89.2
91.9
94.6
97.3
100 .0

98

100.0

100.0

Tocal

Table 21

Number of activities participated in for dropouts

Number of
Activities

Frequency

Percent

0
1
2

Total

12

Valid
Percent

50.0
25.0
25.0

50.0
50.0

100.0

100.0

Cum
Percent

50.0

100.0

Tables 22 and 23 show the number of officer positions
held by each group.

Out of the 37 persisters who

participated in activities, nine students (24%) were
officers.

Seven were officers/captains for one

club/organization/sport and one student in two activities and
one student in four activities.
Out of the 12 dropouts, only one student was an officer
or a captain in any activity.

This one student accounted for

8.3% of the dropouts.
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Table 22

Number of officer positions for persisters

Number of
Officer Positions

Frequency

0
1
2
4

Total

Table 23

Valid
Percenc

Cum
Percenc

77.8
88 .9
100 .0

39
7
1
1

90.8
7.1
1.0
1.0

77.8
11.1
11.1

98

100.0

100.0

Number of officer oositions for drooouts

Number of
Officer Positions

Frequency

1
0
Total

Table 24

Percenc

Percenc

1
11

8.3
91.7

12

100.0

Valid
Percenc

100.0
Missing

Cum
Percent

100.0

100.0

Number of member oositions for oersisters

Number of
Member Positions
0
1
2
3
4
10
11

Tocal

Frequency

Percenc

Valid
Percenc

65
17
4
5
5
1
1

66.3
17.3
4.1
5.1
5.1
1.0
1.0

51.5
12.1
15.2
15.2
3.0
3.0

98

100.0

100.0

Cum
Percenc

51.5
63.6
78.8
93 .9
97,0
100.0

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

109

Thirty-three of the persisters listed themselves as members
of a club/organization/sport.

This is 34%.

Out of the 12

dropouts, five (42%) listed themselves as members of an activity.

Table 25

Number of member positions for drooouts

Number of
Member Positions

Frequency

0
1
2

7
2
3

Total

12

Percenc

Valid
Percenc

58.3
16.7
25.0

40.0
60.0

100.0

100.0

Cum
Percenc

40.0
100.0

Figure 6 shows the average number of hours participated
in by the 98 persisters as 13.6 hours.

Dropouts only

participated in activities for 7.2 hours as shown in Figure 7
Twenty-six of the 98 persisters (27%) participated in
activities which had a team focus (See Table 26).

Simple

subtraction from Table 20 means that eleven out of the 37
persisters who participated in activities participated in
activities which were individual in nature.

Only one out of

the twelve dropouts participated in a team focused activity.
Again doing simple subtraction, this time from Table 21,
shows that five of the six dropouts who were participating in
activities did so in clubs or organizations with an
individual focus.
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Figure 6

Hours participated in extracurricular

activities— persisters

Std. Dkv= 12.76
Me an = 13.6
N = 36.00
0.0

10.0

200

30.0

40.0

50.0

60.0

Hours per week in activités

With only one of the dropouts involved in a team focused
activity, this may be taken as an indicator of the holding
power of team-focused activities. See Table 27.
Analysis of Variables Associated with the Dependent Variable for
Persisters and Dropouts
The dependent variable was the persistence or dropping out
of the academically marginal student.

Such factors as

absenteeism, GPA, and student achievement (measured in credit
status) were included as descriptors of marginal student status.
The next set of statistics show the results of analyzing the
variables associated with the dependent variable. They were also
accomplished through the SPSSx program with frequencies and
percentages using the split file feature to compare and contrast
the two groups : persisters and dropouts.
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Figure 7

Hours participated in extracurricular

activities— dropouts

Std. Cfcv =4.54
A/ban = 7.2
N =6.00
5.0

15

10.0

75

12.5

Hours pe r w e e k m activities

Table 26

Number of activities with a team focus participated in

bv persisters

Team Focus
0
1
2
3
4
Total

Frequency

Percent

Valid
Percent

72
17
5
1
3

73.5
17.3
5.1
1.0
3.1

73.5
17.3
5.1
1.0
3.1

98

100.0

100.0

Cum
Percent
73.5
90.8
95.9
96.9
100.0
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Table 27

Number of activities with a team focus participated in

bv dropouts

Team Focus

Percent

Valid
Percent

11
1

91.7
8.3

91.7
8.3

12

100.0

100.0

Frequency

0
1
Tocal

Cum
Percent
91.7
100.0

Figure 8 shows the absences accrued by persisters.

The

average number of absences was 24.7 with a range from one to 95.
Figure 9 shows the absences accrued by the dropouts. The average
number of absences accrued was 32.3, nearly eight absences more
per year, keeping in mind that the total allowable absences

Figure 8 Number of absences accrued by persisters

Std.Efcv= 17.10
N'tan= 24.7
N= 98.00
0.0

laO

200

300

40.0

50.0

60.0

70.0

80.0

90.0

Absences
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provided for by the school district's policy and regulation was
ten absences per year.

After ten absences students may be

referred to an alternative setting to continue their education or
allowed to remain in their home schools without receiving credit.

Figure 9

Number of absences accrued by dropouts

Std. Dfc V = 21.80
Nfcan = 32.3
N = 1 2 .00

ao

10.0

20.0

30.0

40.0

500

600

70.0

80.0

Absences

Another aspect associated with the dependent variable was
the grade point average of the respondents. Figure 10 shows the
GPA statistics for persisters.

The average grade point is 1.48.

For dropouts, the average grade point is even lower at .85.
of the dropouts had a .00 grade point.
this.

Five

Figure 11 illustrates

As is to be expected, the average GPA for all respondents

was slightly lower (1.41) than the GPA for persisters because the
low GPA for the dropouts pulled down the average.
Student achievement was a third indicator of marginal
student status.

The next table illustrates the credit status

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

114
Ficaire 10

Average GPA for persisters

Sud. CfeV= .77
Nban = 1.48
N= 98.00
000

JO
25

1.00
.75

130
125

2.00
1.75

230
225

3.00
2.75

3.50
325

Grade Point Average

of the persisters.

Only t:en tenth through twelfth graders

were on target to graduate.

Sixty were credit deficient and

twenty-eight were new-to-high-school freshmen who had not
earned credits yet.
Table 29 demonstrates all the dropouts were credit
deficient.

The fact that 100% of the dropouts were credit

deficient, could perhaps be taken as a very reliable
indicator of students at-risk of dropping out.

It could also

be probable that these students are disenfranchised and
disengaged from the school environment not only academically
but socially as well.
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Figure 11

Average GPA for dropouts

Sid. Dev = .82
Mean = .85
N= 12.00
0.00

50

LOO

150

2.00

Grade Point Average

Table 28

Credit status of persisters

Value Label

Frequency

On Target
Credit Deficient
Middle School Students
Total

Table 29

Percent

Valid
Percent

Cum
Percent

14.3
85 .7
Missing

14.3
100.0

10
60
28

10.2
61.2
28.6

98

100.0

100.0

Percent

Valid
Percent

Cum
Percent

12

0.0
100 .0

100 .0

100.0

12

100.0

100.0

Credit status of dropouts

Frequency
On Target
Credit Deficient

0

Total
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Analysis of Variables Associated with the Moderating Variables
for Persisters and Dropouts
The next set of tables illustrates the information gathered
from the respondents which was associated with the moderating
variables, which included gender, race, and parental status in
the home. These variables were self-reported by the respondents
and were used to gather demographic information.

These variables

were selected because of their prevalence in other studies
associated with students who drop out or were totally
disenfranchised with school. The SPSSx statistical analysis
included the calculation of frequencies and percentages as well
as crosstabs.

All were done in the split file format to show the

comparisons and contrasts between the persisters and the
dropouts.

Table 30

Gender of persisters

Value Label

Frequency

Male
Female
Total

Percent

Valid
Percent

46
52

46.9
53 .1

46.9
53.1

98

100.0

100.0

Cum
Percent
46.9
100.0

Table 30 shows the gender of the persisters with a
slightly higher percentage of females (53%) remaining in
school than males (47%) . This fact is fairly consistent with
the dropout literature which shows males dropping out at a
disproportionate percentage (Strother, 1986).

Table 31 shows
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the gender of the dropouts with 83% of them being female and
17% being male.
Table 31 Gender

of

dropouts

Value Label

Frequency

Male
Female
Total

Percent

Valid
Percent

2
10

16.7
83.3

16.7
83.3

12

100.0

100.0

Cum
Percent
16.7
100.0

The next table shows the racial breakdown of the
persisters.

Forty-eight percent of persisters were Caucasian

with the next highest percentage being that of Hispanics
(24%).

Three respondents did not list their ethnicity.

Table 32 Race of persisters

Percent

Valid
Percent

Cum
Percent

47
10
2
24
12
3

48.0
10.2
2.0
24.5
12.2
3.1

49.5
10.5
2.1
25.3
12.6
Missing

49.5
60.0
62.1
87.4
100.0

98

100.0

Frequency

Value Label
Caucasian
African American
Asian/Pacific Island
Hispanic
Multi-Ethnic

Total

100.0

Table 33 shows that 50% of the dropouts were Caucasian,
and 41% were African American. Only one Hispanic respondent
(8.3%) dropped out.
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The next two tables show a crosstab feature analyzing
the race and gender of the persisters.

The highest

percentage of the persisters were Caucasian females, the
lowest being Asian/Pacific Islander males.

See Table 34.

Table 33 Race of dropouts

Value Label

Frequency
6

Caucasian
African American
Hispanic
Tocal

Percent

Valid
Percent

Cum
Percent
50.0
91.7
100.0

5
1

50.0
41.7
8.3

50.0
41.7
8.3

12

100.0

100.0

Table A-27, found in Appendix A, shows the same crosstab
feature for the dropouts. Caucasian females again account for
the greatest portion with African American females close
behind.
The number of birth parents in the home was a third
moderating variable. Table A-28 illustrates the results for
persisters.

Ninety percent of the persisters had one or both

birth parents in the home.
this question.
dropouts.

Two did not supply a response to

A much different scenario exists for the

None of the dropouts had both parents in the home,

but 83% of them had one parent in the home.

Perhaps the

single parent status of dropouts can be taken as a strong
indicator that a student would not persist in school.
conclusion would be fairly consistent with the dropout
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literature (Strother, 1986) . This information is found in
Tables A-28 and A-29 which are located in Appendix A.
Table 34 Race bv gender of persisters

GENDER
Count
Male

Row
21 Total

1|

------1

VCE

Female

18

29

Caucasian
2
African American
3
Asian/Pacific Is

4------- H---------4
6
H------- 4---------2

5

------- 4------14
10

6

4-------- + ------6
6

47
49.5
10

10.5
2
2.1

4

Hispanic
Multi-Ethnic
Column
Total

4------- 4-------44
51
46.3
53.7

Number of Missing Observations:

24
25.3
12
12.6

95

3

Analysis of Variables Associated with the Ancillary Variables
for Persisters and Dropouts
The next set of tables illustrates the information
gathered from the respondents which was associated with the
ancillary variables which were also used to gather
demographic information.

These variables included the

students' employment status and why they were working, prior
grade retention (being held back one or more years) , and the
students' general opinion about school.

Frequencies and
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percentages were again used to analyze the answers of the
respondents. The split file function was used to prepare
tables to conpare and contrast the persisters with the
dropouts.

Table 35 shows that 25 persisters were employed

part-time and seven were employed full-time.
Table 36 shows that nine of the dropouts were
unemployed. So not only were they not involved in school

Table 35

Work status of persisters

Value Label

Percent

Valid
Percent

Cum
Percent

25
7
66

25.5
7.1
67.3

78.1
21.9
Missing

78.1
100.0

98

100.0

Frequency

Part-time (0-20 hrs)
Full-time (21-40 hrs)

Total

100.0

activities, they were not working and their grades were still
very poor and their absences very high.

Of the 32 persisters

who answered the question about why they worked, 59% worked

Table 36

Work status of dropouts

Percent

Valid
Percent

Cum
Percent

2
1
9

16.7
8.3
75.0

66.7
33.3
Missing

66.7
100.0

12

100.0

100.0

Frequency

Work Status
Part-time (0-20 hrs)
Full-time (21-40 hrs)
No response
Total
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because they wanted to, and two out of the three dropouts who
worked indicated they needed to.

Tables A-30 and A-31

illustrate this information and are found in Appendix A.
Table 37 shows that 16% of persisters had been retained
once and one persister had been retained twice.

Eighty-one

percent of the persisters had never been retained.

Only two

of the dropouts had been retained in the same grade at some
point during their lives. Eighty-three percent of the
dropouts had never been retained.
Table

37

Number of oersisters retained in same grade
Frequency

Retained Once
Retained Twice

Total

Table 38

Percent

16
1
81

16.3
1.0
82.7

98

100.0

Valid
Percent
94.1
5.9
Missing

Cum
Percent
94.1
100.0

100.0

Number of dropouts retained in same grade

Frequency
Retained Once
No response
Total

Percent

2
10

16.7
83.3

12

100.0

Valid
Percent
100.0
Missing
100.0
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Table 39 shows the persisters' general feeling about
school.

Fifteen had negative feelings about school which

accounted for 16% of the persisters.

However, fifty-six

percent of the persisters liked or really liked school.
Surprisingly, eight (67%) of Che dropouts reported that they
liked or really liked school. Only one dropout reported
Table 39

General feelincrs about school— oersisters

General Feelings abouc School

Percent

Valid
Percent

Cum
Percent

5
10
24
46
9
4

5.1
10.2
24.5
46.9
9.2
4.1

5.3
10.6
25.5
48.9
9.6
Missing

5.3
16.0
41.5
90.4
100.0

98

100.0

Frequency

Really Dislike
Dislike
Don'c Care
Like
Really Like
No response
Tocal

100.0

he really disliked school, and three reported that Chey
didn't care one way or another.
The next set of tables shows the crosstab function
combining the respondents' race and feelings about school and
then breaking that out by gender.

Of the five ethnic

breakdowns, only the Caucasian males made responses across
the entire Likert scale, but nearly twice as many liked or
really liked school as any other response.
American males liked school.

All four African

Nine out of the fourteen

Hispanic males liked or really liked school. Out of the
Asian/Pacific Islanders and those listed as Multi-Ethnic,
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only one out of the eight males disliked school. See Table 41
for the results of the male persisters.
Table 40

General feelings about school- -drooouts

General Feelings about School

Frequency

Dislike
Don *t Care
Like
Really Like
Total

Table 41

Percent

Valid
Cum
Percent Percent

1
3
7
1

8.3
25.0
58.3
8.3

8.3
25.0
58.3
8.3

12

100.0

100 .0

8.3
33.3
91.7
100.0

Race by feeling for school--male oersisters

LIKESCH
1
1Really
1Dislike

Count

Dislike
1|

1

Don't
Care

Like

2|

1

1
|

1 1

4

1

1

1

1

2
1
African Américain |

1
1

1
1

3
1
Asian/Pacific Is |

1
1

1
1

1

1
|

1
1

1
1

5

1
|

1
1

1
1

2

5
Hispanic
6
Multi-Ethnic
Column
Total

1
2.3

1

5
11.6

4

3|

________ ^
Caucasian

Really
Like

Row
5| Total

1

17
39.5

4

1
1

4
9.3

1

1

1
1

2
4.7

1

7

1

14
32.6

1

9

2

2

1

1
1

2

1

1
1

9
20.9

23
53.5

5
11.6

6
14.0
43
100.0

The next table illustrates the feelings of the male
dropouts by race.

One dropout was Caucasian and didn't care

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

124

about school.

The other was an African American male who

disliked school.

See Table 42.

Table A-32 illustrates the feelings about schools by the
female persisters and is broken out by race.

Again, as with

the male persisters, the Caucasian students' answers fell
across the entire spectrum of choices.
reported liking or really liking school.

Eleven of the females
Nine tolerated

school and six disliked or really disliked school.
Table 42

Race bv feeling for school— male dropouts
LIKESCH
Count

I

I Dislike Don’t
I
Care
Row
1
2|
3 1 Total
--- +--------- +---------+

RACE

1

I

Caucasian

I

|

1

I

|

1

| 50.0

4----------------- + ---------------- +-

2

I

1

African American |

I

I

|

1

| 50.0

+ ------------------ -I---------------- +

Column
Total

1
50.0

1
50.0

2
100.0

On the other hand, five out of the six African American
female persisters reported they liked or really liked school
and nine out of the ten Hispanic females reported that they
liked school.

Two of the students listed as Multi-Ethnic

reported really disliking school and the other four only
tolerated school.

These statistics are reported in Table

A-32 which is located in Appendix A.
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Table A-33 reported the feelings about school held by
the female dropouts.

Surprisingly, only two of the ten

female dropouts reported not caring about school.

The other

eight reported they either liked or really liked school.
Table A-33 is located in Appendix A.
Results of Interviews
In September 1998, only twelve students of the 110
respondents (11%) had dropped out or not graduated.

Even so,

the entire group of respondents was less involved in
extracurricular activities than anticipated.

They were also

more stable in terms of enrollment with only six having left
their surveyed school by the end of the 1997-98 school year, but
still being enrolled somewhere.
about school were a surprise.

Also, their general feelings
Sixty-three respondents reported

liking or really liking school, yet many of these were not
participating in activities.
A sampling of the respondents were interviewed in September.
Twelve students were selected, six from High School #1 and six
from High School #2 . Only two students were in attendance on
the interview day at High School #1.

Two were absent, and two

were on RPC (Required Parent Conference status); one for smoking
and one for fighting and he was being referred to the discipline
school in the local school district.

Five of the six students

were present and interviewed at High School #2.
One of the twelve selected students indicated she had been
involved in activities the previous school year at Middle School
#2.

Her GPA was .8 and she had 37 absences.

She was currently
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a student at High School #1 but was not involved in activities,
although she indicated an interest in the soccer team, even
though she didn't even know when girls' soccer season was.

She

felt that her attendance and grades had improved.
None of the remaining eleven selected students had indicated
any involvement in the 1997-98 school year.
joined a club during the 1998-99 school year.

One of them had
She was a senior

at High School #2 eind had joined DECA, which is a vocational
club in which students compete in state competitions stemming
from the business curriculum.

She indicated that she had joined

this club because she was in a marketing class and was
interested in that field as a career after college.

She felt

that this was the only club she had ever been interested in
because it had some relevancy to her future career goals and was
not simply a frivolous way to spend time like the other clubs
that schools offered.
Of the seven interviewees, one indicated an interest in
going to a trade school to become a chef, one in going into law
enforcement and four indicated an interest in attending college,
although where and for what career was still very hazy and not
thought out.
Of the five students who indicated they disliked school
during the 1997-98 school year, two had changed their opinions
and now liked school, one tolerated school, one was on Required
Parent Conference status for smoking, and one was absent.

Five

of the interviewees indicated liking school during the 1997-98
school year and still liked school during the 1998-99 school
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year.

One student who indicated she didn't care about school

during the 1997-98 school year was absent on the interview day.
She had accrued 44 absences during the 1997-98 school year and
was on absence number six on the interview day.
When the seven interviewees were asked what more they would
like to say about their school's activity program, one had no
opinion at all, one suggested an activity fair to increase
students' interests and knowledge in and about activities, one
suggested having club meetings during lunch time because after
school was a busy time, and four indicated that schools needed
to ask students what they were interested in and gear the
activities to meet the needs and desires of the students.

The

senior girl at High School #2, who thought all the clubs but
DECA were friviolous, wanted underclassmen to know that it
becomes very important to one's future when filling out job and
college applications that employers and recruiters see that
students have participated in many different clubs and
organizations during high school because it creates the
impression that they are a people person.
The opportunity to interview these young people added more
depth to answers than can be given on a written survey with
multiple choice questions.

Their opinions were useful in

validating some of the suggestions for school districts to take
note of, which are found in the next chapter of this document.
Discussion
This descriptive study explored the comparisons between the
type and level of participation of respondents to see what
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differences existed between the two groups of students : those who
persisted and those who did not.

No cause and effect was

determined. The purpose of the study was descriptive and
analytic, not predictive.

As mentioned in Chapter 3, it was

thought that the results of the survey could point to some
patterns that would be useful for school districts and school
district administrators. The next section explores some of those
patterns.
Pattern 1

Team or Individual Focus?

One of the questions asked as a subproblem to the original
problem statement was were there indications that certain types
of activities had more holding power over marginal students than
others.

For exanple, did clubs or organizations with a team

focus or an individual effort make the difference between
persisting and dropping out?

Did certain activities like choir,

football teams, or band create the "community" that students
needed to make them feel a part of the school environment or did
participation in any type of club— like the Fishing Club
suffice?

Of the persisters who participated, 27% of them

participated in a team focused activity.

Thirty percent of them

participated in an activity with an individual focus.

Of the

dropouts, only one (8.3%) participated in an activity with a
team focus and 83% of them were involved in an activity with an
individual effort.

This low percentage of dropouts in team

focused activities may point to a need to be involved with other
students in a goal oriented activity in order to create the
"community" spirit and create the bond to keep them in school.
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Pattern 2

Leadership or Mere Membership?

Did leadership or membership create an interest in students
remaining involved in an activity and thus persisting in school?
For instance, did the responsibility that comes from being the
president of an activity create a sense of obligation in a
student, thereby encouraging him/her to remain in school?

Of the

persisters, 24% of them were officers of at least one activity or
team.

Thirty-four percent of them were members of at least one

activity or team.

Of the six dropouts who participated, one

person was an officer (8.3%), and 42% were members of one or two
activities.

The results were inconclusive.

Pattern 3

Number of Activities— Is More Better?

Did the number of activities participated in make the
difference between persisting and dropping out?

Was it better

for students to participate in one activity or spread his/her
participation over several clubs/activities?

Thirty-four out of

the 37 persisters who participated in activities participated in
one through four activities, with 27 participating in just one.
Of the six participating dropouts, all participated in one or two
activities.

These results were inconclusive.

Pattern 4

Number of Hours Participated--Does More Help?

Did the number of hours devoted to participation make
the difference between persisting and dropping out?
Persisters who participated in activities spent nearly 14
hours per week involved with their clubs/organizations/teams.
Dropouts, on the other hand, only spent an average of 7.2
hours participating in school sponsored activities— only 1/2
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as much as the persisters. These figures may point to a
pattern of the more students participate each week, the more
likely they are to remain in school.
General Conclusions
Some general statements can be made looking at this
microcosm of the Prickly Pear School District.

About 11% of

the survey population dropped out, which was almost identical
to the dropout percentage (11.7%) of the local school
district as a whole.

Only fifty percent of those students

participated in activities, and then it was at only 50% of
the rate of the persisters.
focused activity.

Only one participated in a team

Eighty-three percent had one birth parent

in the home, but none of them came from a two-parent family.
One hundred percent of them were credit deficient.

The

average grade point was .85 and the average number of
absences, over 20 per year. Yet, 67% of the dropouts reported
liking school.
Looking at the facts listed above, family factors and
academic factors seemed to be the biggest indicators for a
student to be at-risk of dropping out.

However, with two-

thirds of the students reporting that they liked school, and
fifty percent of them being involved in activities, there
still is room to suggest that more participation per week in
more team focused activities might entice these students to
remain in school.
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Chapter V contains suggestions for school districts in
regard to activity programs and suggestions for researchers
in regard to further research in this area.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
This study focused on the relationship of the
participation in extracurricular activities and the persistence
of academically marginal students.

Sub-categories to this basic

question centered around the level of participation of the
students, the number of hours per week used for activity
participation, the number of activities participated in, whether
or not the students were officers or members and whether
activities with a team focus, as opposed to an individual focus,
tended to assist students in remaining in school.
Students at four schools in the local school
district were surveyed during the 1997-98 school year.

Only

110 responses were returned by students. At the end of the
1997-98 school year, only six students were no longer
enrolled in their original schools, but all were enrolled in
school somewhere.

The respondents' enrollment status was

rechecked in September 1998.
had dropped out.

At that time, twelve students

Statistics reported in this study showed

the frequencies and percentages for the group of respondents
as a whole, by high school students, by middle school
students, by persisters, and by dropouts.

In addition, seven

132
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follow up interviews were conducted to gain additional information
from students about extracurricular activities.
Only 39% of students who responded to the survey (grades 812 ) participated in extracurricular activities. Twenty percent of
the respondents participated in more than one activity.

Only 11%

of the respondents held leadership positions. The respondents
averaged 12.7 hours per week involved in activities. Seventy-five
percent of the respondents were not involved in activities that
had a team focus. Respondents' averaged a 1.41 grade point and
nearly 26 absences per year. Seventy-two students were credit
deficient (73%).
Conclusions
This group was not an easy group to work with.

With a

potential of 1500 respondents and only 110 who actually
participated, it seems that there is a great number of students
who are so detached from school that they won't even take the
opportunity to provide input about themselves.

However, this

is the very group that needs our attention the most.

We are

losing these students at an astounding rate nationwide and have
fumbled around for forty years trying to remedy the situation.
It seems to this researcher that future research has to be
concentrated upon this group of students.

So many of the

studies have focused on a cross-cut of all students, from the
valedictorians down to the dropouts.

This "rose colored

glasses" approach does not give a clear picture of what schools
need to do for this particular group of students.

Researchers

must focus on the bottom percentage of students to obtain the
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clearest picture of the level of disengagement and why.

This

is difficult to do, as proven by this researcher's trials.
When this researcher went to the four schools and asked the
students to participate in the survey the next day, comments
such as, "What's in it for me?" and "Are you going to feed us?"
were heard.

Bribery in the research situation is not

appropriate and may bias responses, however, making the
research particpation relevant to these students is a key.
Additional Thoughts
Schools should serve all students, not just the ones who
meet academic and social standards. Uninvolved students feel
detached from their school, may have low self-esteem, and have
an external locus of control (West, 1991).

Several researchers

feel the symptoms of dropping out manifest themselves as early
as the third grade (Bachman, 1971; Grossnickle, 1986; Kleese,
1994).

We should not limit opportunities for growth and

learning to just the classroom.

Activities and academics are

not mutually exclusive, and developing a connection to school
through either one is a major factor in dropout prevention
(Rimmer and Arico, 1997). Several studies show that students
who participate in activities in secondary school continue to
do so in college and in adult life.

As educators, it should be

our priority to involve as many students as possible so they
can go on to be productive, concerned citizens of our cities,
states, and nation.
For marginal students, activity participation allows an
opportunity for positive and voluntary connections to school.
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unlike alternative programs which provide the opportunity for
students to form deviant bonds with each other without
providing the opportunity to fit in cohesively with their
teachers, fellow students, and school community (Caterall,
1987) . This is one reason this researcher feels that so much
emphasis on the alternative programs without any thought as to
how activities may keep students involved and successful in
their home schools is working on the problem in reverse.
Another critical aspect lies in the timing of when
students drop out.

According to R. J. Coley and the Policy

Center of the Educational Testing Service (1995), nearly twothirds of students drop out before the tenth grade and 20% by
the eighth grade.

Nearly all the research done about

activities centers around high school students.

This

researcher's suggestion for further study is to examine student
participation in activities earlier in a student's school
career.

Perhaps administrators at the elementary and middle

school level need to enhance the activities offered to provide
more choice and types of activities that meet students'
interests.

Mahoney and Caims pointed out,

"The reorganization of schools, classrooms,
teachers, and peer groups that accompanies the
transition into high school may provide some students
with a turning point by which earlier patterns of
adaptation can be transformed. Extracurricular
involvement, particularly for persons at risk for
dropout, may be one component of that transition that
could help shift the balance toward greater
engagement in school" (1995, p. 248-9).
The population surveyed was much more stable in school
than anticipated; however, it seems obvious from the mean GPA
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(1.41), the mean number of absences (25.5) and from the number
of high school students who were credit deficient (72 out of 82
respondents) that these students were not doing well in school.
In addition, 67 out of the 110 respondents (60%) were not
participating, a figure that has not changed much since the
Hewitt and Johnson study done in 1979.

No cause and effect can

be shown through researchers' eyes, but an association can
surely be seen through those of an educator.
The availability of activities also becomes an issue of
equity. Eileen O'Brien, summarizing a report by the National
Center For Education Statistics, stated, "If, indeed,
participation in extracurricular activities can contribute to
success in school, then the availability of these activities to
students of all backgrounds becomes an issue of equity" (1995,
p. 1).

Her report went on to state that "indicators of

successful participation in school include consistent
attendance, academic achievement, and aspirations for
continuing education beyond high school" (p. 1).
It was obvious from this research project that the
respondents were not academically successful and attendance
could not be called consistent.

It was also evident after

conducting the seven interviews that these students, although
professing to be college bound, still had not thought deeply
about their career goals and aspirations; for example, how can
one become a veterinarian with 58 absences and a middle school
GPA of 2.16?
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Are successful students more inclined to participate in
activities, or do activities lead to more success in school?
Perhaps the answer is not mutually exclusive.
occur.

Perhaps both

If so, why don't schools place a heavier emphasis on

ensuring that all students participate?
In the responses to the open-ended questions found on the
survey administered at the four local school district schools
in Appendix E, there were 48 selections of clubs,
organizations, and sports teams in which students indicated
they would be interested in participating— that ARE being
offered at their schools!

So, if they are interested, why

aren't they participating in them?

Twenty-six of the responses

were sports-related which this educator interpreted as meaning
they would like to play sports, but can't play in the "big
leagues", i.e. they weren't able to make the competitive teams.
One solution to that problem is to expand the intramural sports
program so that anyone who wants to play can do so— without
having superior skills, a decent GPA, or consistent attendance.
The effect here can be these very items just mentioned— if they
participate, their skills will improve, perhaps they'll enjoy
coming to school more and attend more often, which can't help
but improve their classroom performance and grades.
Also found on the list of clubs and organizations that
students would be interested in were 25 suggestions that
administrators could easily work into an activity program.
Some examples of proposed clubs and activities were badminton.
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cooking, fashion design, photography, skating, video games, and
weightlifting/bodybuilding.
Recommendations for School Districts
In summary, this research suggests that school districts
should:
1) Get students involved in school activities, and do so at a
young age.
2)

Put a particular effort into getting ninth graders involved

in activities through the preregistration process. Research
shows the ninth grade level to be a critical transitional
period in a youngster's life (Beacham, 1980; Durkin, 1981) .
3)

Make sure activity advisors and club officers are actively

recruiting students of all ability levels in the school, not
just the athletes, the cheerleaders, or the most popular
students.
4)

Expand the types of offerings that all students are allowed

to participate in without regard for teacher recommendations,
grades, attendance, or any other exclusionary practice.
5)

Survey the students to determine their interests instead of

offering activities that are convenient and/or interesting to
the adults of the school.
Suggestions to Future Researchers
In the opinion of this researcher, a mailed survey is not
the way to go ! An interview process, perhaps done in a
longitudinal study format, would yield the most information
from these students. A team of interviewers that are available
to go to schools time and time again to "catch" the students on
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a day when they are attending school would be extremely
helpful. Interviewing students, one-on-one would provide a
great deal of useful information. This researcher also suggests
that it be accomplished on a grander scale than as a doctoral
dissertation due to the time and monetary resources that a
study of this type would entail.
Although this study did not yield that a clear
relationship could be determined between activities and school
persistence, this researcher hopes it will serve as a catalyst to
at least the four principals whose students were surveyed to take
a look at their activity offerings, make some adjustments, and
hopefully begin a dialogue with other principals about the onefourth of their school populations which needs to be re-engaged.
After all, educators do have a moral and ethical obligation to
provide an opportunity for success to ALL students so they can go
on to be productive, concerned citizens of our cities, states,
and nation.
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Table A-1

Count of activities— High school students

Number of Frequency
Activities

Table A-2

Percent

Valid
Percent

0
I
2
3
4
6
3
10

52
16
7
1
3
1
1
1

63.4
19.5
8.5
1.2
3.7
1.2
1.2
1.2

53.3
23.3
3.3
10.0
3.3
3.3
3.3

Total

82

100.0

100.0

Cum
Percent

53.3
76.7
80.0
90.0
93.3
96.7
100.0

Count of activities— Middle school students

Number of Frequency
Activities

0
1
2
3
11

15
5
3
4
1

Total

Percent

Valid
Percent

Cum
Percent

53.6
17.9
10.7
14.3
3.6

38.5
23.1
30.8
7.7

38.5
61.5
92.3
100.0

28

100.0

100.0
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Table A-3

Number of officer positions— High School

Number of
Frequency
Officer Positions
0
1
2
4
•
Total

Table A-4

Percent

Valid
Percent

20
3
1
1
52

24.4
9.8
1.2
1.2
63 .4

82

100.0

Cum
Percent

80.0
10.0
10.0
Missing

80.0
90.0
100.0

100.0

Number of member positions— High School

Frequency

Number of
Member Positions
0
1
2
3
4
10
•
Total

Percent

5
14
4
1
5
1
52

6.1
17.1
4.9
1.2
6.1
1.2
63.4

82

100.0

Valid
Percent

56.0
16.0
4.0
20.0
4.0
Missing
100.0
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Cum
Percent

56.0
72.0
76.0
96.0
100.0
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Table A-5

Count of officer positions— Middle school students

Percent

Valid
Percent

13
15

46-4
53.6

Missing

28

100.0

Frequency
Count of
Officer Positions
0
•
Total

Table A-6

Cum

100.0

Count of member positions— Middle school students

Count of
Member Positions

Frequency

0
1
2
3
11
Total

Percent

Valid
Percent

15
5
3
4
1

53.6
17.9
10.7
14.3
3.6

38.5
23.1
30.8
7.7

28

100.0

100.0
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Cum
Percent

38.5
61.5
92.3
100.0
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Table A-7

Number of activities participated in that require a

team effort— High school students

Team Effort

Table A-8

Frequency

Percent

Valid
Percent

0
1
2
3
4

64
10
4
1
3

78.0
12.2
4.9
1.2
3.7

78.0
12.2
4.9
1.2
3.7

Total

82

100.0

100.0

Cum
Percent
78.0
90.2
95.1
96.3
100.0

Number of activities participated in that require a

team effort— Middle school students

Effort
0
1
2
Total

Frequency

Percent

Valid
Percent

19
8
1

67.9
28.6
3.6

67.9
28.6
3.6

28

100.0

100.0

Cum
Percent
67.9
96.4
100.0
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Table A-9

Gender of high school respondents

Frequency
Male
Female
Total

Table A-10

Total

Valid
Percent

35
47

42.7
57.3

42.7
57.3

82

100.0

100.0

Cum
Percent
42.7
100.0

Gender of middle school respondents

Percent

Valid
Percent

13
15

46.4
53.6

46.4
53.6

28

100.0

100.0

Frequency
Male
Female

Percent

Cum
Percent
46.4
100.0
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Table A-11 Race of hiah school respondents

Frequency
Caucasian
African American
Asian/Pacific Island
Hispanic
Multi-Ethnic
No response
Total

Percent

41
12
1
16
9
3

50.0
14.6
1.2
19.5
11.0
3.7

82

100.0

Valid
Percent
51.9
15.2
1.3
20.3
11.4
Missing

Cum
Percent
51.9
67.1
68 .4
88.6
100.0

100.0

Table A-12 Race of middle school respondents

Frequency
Caucasian
African American
Asian/Pacific Island
Hispanic
Multi-Ethnic
Total

Percent

Valid
Percent

12
3
1
9
3

42 .9
10.7
3.6
32.1
10.7

42.9
10.7
3.6
32.1
10.7

28

100 .0

100.0
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Cum
Percent
42.9
53.6
57.1
89.3
100.0
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Table A-13

Race

bv

aender of hiah school respondents

RACE
Count
Caucasian

GENDER

African Asian/
Hispanic MultiAmericêin Pacific
Ethnic
Row
1|
21
31
51
6| Total

•K ------------------------------4 * -----------------------— — + ----------------------------- + --------------- — ----------- 4»------------------------------4 -

14
Male

I

4

I

I

1

I

27

I

9

I

I

5

!

8

4

Female

I

I

33
41.8

I
I

46
58.2

(.

Column
Total

41
51.9

12
15.2

Number of Missing Observations:

Table A-14

Race

by

1
1.3

16
20.3

9
11.4

79
100.0

3

aender of middle school respondents

RACE
Count

1
Hispanic Multi1CaucaAfrican Asian/
Row
Ethnic
jsian
American Pacific
6
1
Total
5
3|
1
1|
2

GENDER
1

1
1

5

1
1

1

2

1
1

7

1
1

2

Male

Female
Column
Total

12
42.9

Number of Missing Observations:

3
10.7

1

1
3.6

1
1

5

1

1
1

13
46.4

1
1

4

2

1
1

15
53.6

9
32.1

3
10.7

0
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100.0
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Table A-15

Parental status in the home of hiah school

respondents

Frequency
No birth parent
One birth parent
Both birth parents
No response
Total

Table A-16

Percent

7
45
29
1

8.5
54.9
35.4
1.2

82

100.0

Valid
Percent

Cum
Percent
8.6
64.2
100.0

8.6
55.6
35.8
Missing
100.0

Parental status in the home of middle school

respondents

Value Label

Frequency

No birth parent
One birth parent
Both birth parents
No response
Total

Percent

1
10
16
1

3.6
35.7
57.1
3.6

28

100.0

Valid
Percent
3.7
37.0
59.3
Missing
100.0
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Cum
Percent
3.7
40.7
100.0
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Table A-17

Work status of hiah school respondents

Frequency
Part-time (0-20 hrs/
Full-time (21-40 hrs
No response
Total

Table A-18

Percent

18
8
56

22.0
9.8
68.3

82

100.0

Valid
Percent
69.2
30.8
Missing

Cum
Percent
69.2
100.0

100.0

Work status of middle school respondents

Frequency
Part-time (0-20 hrs/per week)
No response
Total

Percent

9
19

32.1
67.9

28

100.0

Valid
Percent
100.0
Missing
100.0
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Cum
Percent
100.0

150

Table A-19

Whv hiah school respondents worked

Frequency
Student Needs to
Student Wants to
No response

9
7

Total

Table A-20

Valid
Percent

Percent

11.0

66

8.5
80.5

82

100.0

56.3
43 .8
Missing

Cum
Percent
56.3

100.0

100 .0

Whv middle school respondents worked

Frequency
Student Needs to
Student Wants to
No response
Total

Percent

2
6
20

7.1
21.4
71.4

28

100.0

Valid
Percent
25.0
75.0
Missing
100.0
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Cum
Percent
25.0
100.0
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Table A-21

Number of high school respondents retained in same

grade

Frequency
Once
Twice
No response
Total

Table A-22

Percent

13
1
68

15.9
1.2
82.9

82

100.0

Valid
Percent
92.9
7.1
Missing

Cum
Percent
92.9
100.0

100.0

Number of middle school respondents retained in same

grade

Frequency
Once
No response
Total

Percent

5
23

17.9
82.1

28

100.0

Valid
Percent

Cum
Percent

100.0
Missing

100.0

100.0
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Table A-23 General feelings about school— High school students

Frequency
Really Dislike
Dislike
Don't Care
Like
Really Like
No response
Total

Percent

1
8
20
41
8
4

1.2
9.8
24.4
50.0
9.8
4.9

82

100.0

Valid
Percent
1.3
10.3
25.6
52.6
10.3
Missing

Cum
Percent
1.3
11.5
37.2
89.7
100.0

100.0

Table A-24 General feelings about school — Middle school students

Frequency
Really Dislike
Dislike
Don■t Care
Like
Really Like
Total

Percent

Valid
Percent

4
3
7
12
2

14.3
10.7
25.0
42.9
7.1

14.3
10.7
25.0
42.9
7.1

28

100.0

100.0
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Cum
Percent
14.3
25.0
50.0
92.9
100.0
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Table A-25

Respondents' feelings about school bv race and

controlling for gender— Male
Count
Really
Dislike

Dislike
II

RACE

Like

Don't
Care

Really
Like
41

I

21

Row
5 1 Total

--------

1
Caucasian

18
40.0

2
African American

11.1

3
Asian/Pacific Is

2
4.4

5

14
31.1

5
Hispanic

6

6

13.3

Multi-Ethnic
Column
Total

Table A-26

1
2.2

Respondents'

6

10

13.3

22.2

feelings

23
51.1

5

45

11.1

100.0

about school bv race and

controlling for gender— Female
Count
1Really
Dislike Don't
Care
1Dislike
2|
1
1|
RACE

—

Caucasian

----1
1
1

2

2
1
African American 1

1
6

Multi-Ethnic
Column
Total

1
1

2

4|

3|

31
53.4

1

10
17.2

1
1

1
1

11
19.0

1
1

1
1

6
10.3

11

1
1

12

1
1

2

1
1

1
1

1

1
1

6

1
1

3

1
1

1

1
1

10

1
1
1

1
1

4

1
1

4

4
6.9

Number of Missing Observations :

4
6.9

17
29.3

Row
5| Total
1
1

1
1

1
1

5
Hispanic

Really
Like

Like

28
48.3

7
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5
8.6

58
100.0
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Table A-27 Race bv aender o£ dropouts

GENDER
Count
Female

Male

Row
2 I Total

11
RACE

------

— I--------------------------------------- (.

5

1

Caucasian

6
50.0
5
41.7

2

African American

1

5

8.3

Hispanic
Column
Total

2
16.7

Number of Missing Observations:

10
83.3

12
100.0

0

Table A-28 Parental status in the home of persisters

Frequency
No birth parent
One birth parent
Both birth parents
No response
Total

Percent

6
45
45
2

6.1
45.9
45.9
2.0

98

100.0

Valid
Percent
6.3
46.9
46.9
Missing
100.0
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Cum
Percent
6.3
53.1
100.0
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Table A-29 Parental status in the home of dropouts

Frequency
No birth parent
One birth parent

Table A-30

Valid
Percent

1
2

2
10

16.7
83.3

16.7
83 .3

Total

12

100.0

100.0

Percent

Valid
Percent

Cum
Percent
16.7
100.0

Whv persisters worked

Frequency
Student Needs to
Student Wants to
No response
Total

Table A-31

Percent

9
13
76

9.2
13.3
77 .6

40.9
59.1
Missing

98

100 .0

100.0

Percent

Valid
Percent

Cum
Percent
40.9
100.0

whv dropouts worked

Frequency
Student Needs to
No response
Total

2
10

16.7
83.3

12

100.0

100.0
Missing
100.0
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Cum
Percent
100.0
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Table A-32

Race bv feeling for school— female persisters

LIKESCH
Count
Really
Dislike

Dislike

1|
RACE

Don’t
Care

Like

Really
Like
Row
4I
5 I Total
+
1
26
54.2

21

-------1

Caucasian
2

6
12.5

African American
5

10
20.8

Hispcinic
6

2

6
12.5

I

Multi-Ethnic
Column
Total

4
8.3

4
8.3

Number of Missing Observations:

Table A-33

21

15
31.3

43.8

4
8.3

7

Race bv feeling for school — female dropouts

LIKESCH
I
1Don’t
Like
Really
ICare
Like
Row
I
31
41
5 1Total
RACE
---------+--------- +---------+-------- +
1
I
2
I
3
I
I
5
Caucasian
j
j
j
| 50.0
Count

2
African American

I

I

j

5 Î
Hispanic

3

j

1

I

I I I

j

I

|

j

4
j 40.0

I
j

1

j 10.0

-I- - - - - - - - - - - - - - - - - - - H - - - - - - - - - - - - - - - - + - - - - - - - - - - - - - - - - +

Column
Total

2
20.0

Number of Missing Observations :

7
70.0

1
10.0

10
100.0

0
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Ficrure B-1 Hours participated in extracurricular activities
by high school students

LEVEL

_
10.0

0.0

High School

Sd. D a /= 13.22
Mean = 13.5
___________________________ N=30.00
2Ô.0
3Ô.0 4Ô.0
50.0
60.0

Hours per week in activities
Ficrure B-2

Hours participated in extracurricular activities

by middle school students

LEVEL

Middle School

Std. Dew = 886
Mean = 10.5
N =12.00
0.0

5.0

10.0

15.0

20.0

25.0

30.0

Hoirs per week in activities
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Figure B-3 Number of absences accrued by high school
students

1 High School

LEVEL:

std. Dev = 18.64
Mean =27.1
N =82.00
0.0 10.0 20.0 30.0 40.0 500 60.0 70.0 80.0 90.0

Absences
Figure B-4 Number of absences accrued by middle school
students

LEVEL:

2 Middle School

std. Dev = 14.03
Mean =21.0
N = 28.00
0.0

10.0
5.0

20.0
15.0

30.0
40.0
50.0
60.0
25.0
350
45.0
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Absences
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Ficaire B-5 Average GPA of high school students

1 High School

LEVEL:

ad. Dev = .82
Mean = 1.34
N = 82.00
0.00

.50
25

1.00 1.50 200 2.50 3.00
aSO
.75
1.25 1.75 225 275
3.25

Grade Point Average

Figure B-6 Average GPA of middle school students

Middë School

LEVEL

ad. Dev = .67
Mean =1.61
N =28.00
0.00

.50

1.00

1.50
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Grade P art Average
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Figure B-7

Enrollment status of high school respondents

LEVEL

1 high School

100

Bvolled in school
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Biioiled at end of stud/

Figure B-8

Enrollment status of middle school respondents
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CLARK COUNTY SCHOOL DISTRICT
INTER OFFICE MEMORANDUM
TO :

M. Borovicka, S. B u m s -Ginger, R. Montoya, B. Sabo, T. Warrick

FROM:

Annette J. Conners-Harris

DATE:

May 22,

1996

SU B JE C T : critique of Survey
*************************************************************
Per our conversation last week, I am attaching a draft copy of the
survey I plan to administer to Conrad High School students next
fall.
The target group consists of students in grades 9-12 who rank in
the bottom 25% of their class. The dissertation is looking at
marginally academic students and the following areas associated
with participation in activities :
1)
2)
3)
to
4)
5)

Will participation in extracurricular activities keep them
enrolled in school?
Is there a particular type of activity that has "holding
power"?
Is there a specific number of activities that students have
participate in to keep them enrolled?
Does the level of participation make a difference (number of
hours per week?
Does leadership as opposed to membership make a difference?

Please look for aspects such as:
1.
2.
3.
4.
5.
6.

Does each question target the information I'm looking for?
Is each question clearly written?
Will a teenager understand the question?
Is the survey appropriately organized?
Is the survey visually appealing?
Is the survey simple/short enough that it won't "scare"
someone away from filling it out?

Please write all over this. I need to know the flawsnow— I don't
want to administer it twice! If anything else besides my
guidelines above comes to mind, feel free to address it.
Thanks so much for assisting me as my official "panel
of experts". I know, I know— I OWE YOU ONE!
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February 28,

1997

Dr. Judy Cramer, Research and Developmenc
Prickly Pear School Discrict
2832 E. Flamingo Road
Big City, Out West 88888
Dear Dr. Cramer:
I am currently pursuing an Ed. D. in educational leadership at
UNLV.
I want to determine whether the type of extracurricular
activity engaged in by a student and the level of participation
in the activity will keep academically marginal students in
school.
I am asking for permission to survey academically marginal
students, ranked in the bottom 25% of grades 9-12, at Conrad High
School to gather the necessary data to analyze and determine
whether any relationships and/or patterns of participation exist.
This study has been approved by my doctoral committee at UNLV as
well as by the UNLV Human Subjects Committee.
It has also been
screened by the CINTER at UNLV.
I have discussed my study, survey, and computer access needs with
Mr. East, the principal of Conrad High School.
He indicates that
he is comfortable with my procedures as long as I gain the
necessary clearance from you and your committee.
My application form is attached.
Thank you for your assistance
and guidance.
I can be reached at Galaxy Middle School, 7995900, ext. 251.
Sincerely,

Annette J. Conners-Harris
Assistant Principal
Galaxy Middle School
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October 3, 1997

Mr. Mike East, Principal
Conrad High School
Prickly Pear School District
3850 Annie Oakley Drive
Big City, Out West
88888

Dear Mr. Eas t :
As we have discussed several times, I am pursuing an Ed. D. in
educational leadership at UNLV.
The study I am about to engage
in hopes to detect patterns about the types of extracurricular
activities engaged in by students and the level of participation
in those activities and whether school activities will keep
academically marginal students in school.
I am asking for permission to survey academically marginal
students, ranked in the bottom 25% of grades 9-12, at Conrad High
School to gather the necessary data to analyze and determine
whether any relationships exist.
I have already arranged for two
sets of mailing labels with Rose Huggins and will arrange to get
the ranked printouts from Jo Wes tin.
In June 1998, I will need
access to the mainframe records of those students who responded
to the survey.
The type of information I will be searching for
is their GPA, number of absences, number of credits, and current
enrollment status.
I need written permission from you before I can administer the
survey, which I would like to do at the end of the first quarter
of the 1997-98 school year.
Please notify me by October 14,
1997.
I can be reached at Galaxy Middle School, 799-5900, ext.
251. Thank you for your help.
Sincerely,

Annette J. Conners-Harris
Assistant Principal
Galaxy Middle School
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November 6, 1997
Dear Petrenc/Guardian:
I am currently pursuing an Ed. D. in educational leadership at UNLV. I want to
determine if there is a connection between extracurricular activities and
academics. Parents and educators are constantly searching for the keys to success
for our students.
I would like to see if participation in extracurricular
activities will help students wish to remain in school and to becone more
successful.
I will be surveying twenty-five percent of the students at Conrad High School to
gather the necessary data to analyze and determine whether any relationships
exist. UNLV, the Prickly Pear School District, and the principal of Conrad High
School have all approved of this project.
Your son or daughter is part of the twenty-five percent of the students I will be
surveying. If you are willing for your student to complete the attached survey and
be included in this study, please sign and return this letter with the completed
survey. It is important that your son/daughter complete the survey. In addition,
at the end of the 1997-98 school year, some of the surveyed students may be asked
for an interview about their activity participation. Participation in the survey
and interview is voluntary and a student nay withdraw at ainy time.
All
information will Jbe kaot confid»ntialf go names will be used.
On the back side of this letter is the section that contains general information.
Please discuss the information with each other and be sure that this page is
returned to me with the ranainder of the survey.
If you have any questions about this study, I can be reached at 799-5900, ext.
251. If you have questions about rights of research subjects, please call the
UNLV Office of Sponsored Programs at 895-1357.
Thank you for your participation. I hope that the information gathered from this
study will help students everywhere become more successful acadanically.
Sincerely,

Please respond by November 30,

1997.

Annette J. Conners-Harris
Assistant Principal
Prickly Pear School District
_____ Yes. My son/daughter has my permission to peirticipate in this study.

Parent signature

Date

_____ Yes. I am willing to participate in this study.

Student signature

Date

Printed student name
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January 27, 1998

2nd n o d e *

Dear Parent/Guardian:
I am currently pursuing an Ed. D. in educational leadership at UNLV.
I want to
determine if there is a connection between extracurricular activities and
academics. Parents and educators are constantly searching for the keys to success
for our students.
I would like to see if participation in extracurricular
activities will help students wish to remain
in schooland to become more
successful.
I will be surveying twenty-five percent of the students at Concad High School to
gather the necessary data to analyze and determine >rtiether any relationships
exist. UNLV, the Prickly Pear School District, and the principeil of Conrad High
School have all approved of this project.
Your son or daughter is part of the twenty-five percent of the students I will be
surveying. If you are willing for your student to complete the survey and be
included in this stuc^, please sign and have your son/daughter return this letter
TOMORROW (January 28th) . I will be on campus in the morning. Students will be
Cellled into ro<ati 116 to complete the survey.
They eannof- partieioate
without vour signed letter of permission. The survey
isthe same asthe
one I mailed home to you in November.
In addition, at the end of the 1997-98 school year, scrnie of the surveyed students
may be asked for an interview about their activity participation.
Participation
in the survey and interview is voluntary and a student may withdraw at any time.
All information will he kept confidaatialr no
trill Jbe used.
If you have any questions about this study, I can be reached at 799-5900, ext.
251. If you have questions about rights of research subjects, please call the
UNLV Office of Sponsored Programs at 895-1357.
Thank you for your participation. I hope that the information gathered from this
study will help students everywhere become more successful academically.
Sincerely,

Annette J. Conners-Harris
Assistant Principal
Prickly Pear School District
_____ Yes. My son/daughter has ny permission to participate in this study.

Parent signature

Date

_____ Yes. I am willing to participate in this study.

Student signature

Date

Printed student name
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April 28, 1998
Dear Parent/Guardian:
I am currently pursuing an Ed. D. in educational leadership at UNLV.
I want to
determine if there is a connection between extracurricular activities and
academics. Parents and educators are constantly searching for the keys to success
for our students.
I would like to see if participation in extracurricular
activities will help studeits wish to renain in school and to become more
successful.
I will be surveying twenty-five percent of the students at Bowden High School to
gather the necessary data to analyze and determine whether any relationships
exist. UNLV, the Prickly Pear School District, and the principal of Bowden High
School have all approved of this project.
Your son or daughter is part of the twenty-five percent of the students I will be
surveying. If you are willing for your student to complete the survey and be
included in this study, please sign and have your son/daughter return this letter
TOMORROW (April 29th) . I will be on campus in the morning.
Students will be
called into the cafeteria to complete the survey.
They cannot participate
without vour ■Ignad letter of oaralssion.
In addition, at the end of the 1997-98 school year, some of the surveyed students
may be as)ced for an interview about their activity participation.
Participation
in the survey and interview is voluntary and a student may withdraw at any time.
All i n f ormation will he kaot confidmntiali — as.M a m ^ S Will b9
If you have any questions aisout this study, I can be reached at 799-5900, ext.
251. If you have questions about rights of reseeirch subjects, please call the
UNLV Office of Sponsored Programs at 895-1357.
Thank you for your participation. I hope that the information gathered from this
study will help students everywhere become more successful academically.
Sincerely,

Annette J. Conners-Harris
Assistcint Principal
Prickly Pear School District
_____ Yes. My son/daughter has ny permission to participate in this study.

Parent signature

Date

_____ Yes. I am willing to participate in this study.

Student signature

Date

Printed student name
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May 25. 1998
Dear Paurent:/Guardian:

I am currently pursuing an Ed. D. in educational leadership at UNLV. I want to
determine if there is a connection between actracurricular activities and
acadenics. Parents and educators are constantly searching for the keys to success
for our students.
I would like to see if participation in extracurricular
activities will help students wish to remain in school and to become more
successful.
I will be surveying twenty-five percent of the students at Galaxy and Walden
Middle Schools to gather the necessary data to analyze and determine whether any
relationships exist. UNLV, the Prickly Pear School District, and the principals
of both schools have all approved of this project.
Your son or daughter is part of the twenty-five percent of the students I will be
surveying. If you are willing for your student to complete the survey and be
included in this study, please sign and have your son/daughter return this letter
TOMORROW (May 27th) . Students will be called into the cafeteria to complete the
survey.
Ihgg çwnnot; participas#
without
vour
signed letter
of
p*rmi*#icn.
Participation in the survey is voluntary and a student may withdraw at any time.
will bm kaot confidential/ no names will bm used.

All information

If you have any questions about this study, I can be reached at 799-5900, ext.
251. If you have questions about rights of research subjects, please call the
UNLV Office of Sponsored Programs at 895-1357.
Thcink you for your participation. I hope that the information gathered frcxn this
study will help students everywhere become more successful academically.
Sincerely,

Annette J. Conners-Harris
Assistant Principal
Priclcly Pear School District
_____ Yes. My son/daughter has my permission to participate in this study.

Parent signature

Date

_Yes. I am willing to participate in this study.

Student signature

Date

Printed student name
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CLARK COUNTY SCHOOL DISTRICT
INTER OFFICE MEMORANDUM
TO:
FROM:

Conrad High School Faculty

Annette J. Conners-Harris
Mike East

DATE:

January 21,

1998

S U B JE C T : Extracurricular Activity Survey
*************************************************************
Attached to this memo is a color-coded listing of students, by grade
level, who were enrolled at Conrad High School during the second
quarter.
I will need to see these students on Tuesday, January 27th,
during the first period of the day.
I will be located in room 116 and
will call for them by grade level. If you have any of these students
during that period, please send them down when their corresponding grade
is called.
I will be handing out a permission slip to them to get
parental permission for them to participate in a study on
extracurricular activity participation.
The following day, Wednesday, January 28th, also during the first period
of the day, I will
call for these same students to return to see me in
room 116.
Send them ONLY if they have the permission slip signed by a
parent.
This study has been approved by UNLV, PPSD, and by the Conrad High
School administration.
I appreciate your cooperation and assistance.
will not keep the students for long.

I

SAMPLE: Revised according to school and dates for Bowden
High School, Galaxy Middle School, and Walden Middle
School
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To be read over the intercom at the surveyed schools :
Day 1

Teachers: Please refer to Che list of students selected to participate in a
survey pertaining to extracurricular activities and send them to the
cafeteria at this time. Please be sure they bring a pencil or pen with
them.

Day 2

Teachers : Please refer to the list of students selected to participate
in a survey pertaining to extracurricular activities and send them to
the cafeteria at this time.
Please send only those students who have
their signed parent permission slip with them. Please be sure they
bring a pencil or pen with them.
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Student Responses to Open-'Ended Questions
High School Survey
Please H a t the types of cluba/aporta/organizatlons
you would be interested in if a high school offered
them:
Art Club (2)
Badminton
Baseball
Basketball (3)
Body Building (3)
Bowling
Boxing (2)
Cheerleading
Chess Club
Choir
DECA
Dirt Biking Club
Drill Team (3)
Drivers' Ed
English Club

Why are you/aren't
(13)
(10)
(9)
(5)
(3)
(3)
(3)
(3)
(2)
(2)

PE Club
Peer Mediation
Photography Club
Rugby (2)
Science Club (2)
Skate Club (2)
Snowboarding Club
Soccer (3)
Softball
Tagging Club
Tetherball Club
Twister
WWF Wrestling
Yearbook (2)

Fashion Design Club
Field Trip Club
Fishing Club
Football (5)
Four-square (3)
Fri-day Club
Hispanic Club (2)
Human Relations
Marilyn Manson Club
Math Club
MECHA
Mock Trial
Modeling (2)
Off-Road Club
Party Club

you

involved

that

in

activities?

Most of them don't interest me.
Don't have time.
Grades aren't good enough.
I am involved in sports because I love
to play sports.
No ride home.
Because I work.
I wasn't in school at the beginning of the school year.
Because I would like to spend as much time away from school as

possible.
Because I never thought I would

makeit.

Because I am new.

Because they are all stupid and are aimed at jocks and people like that.
I'm not involved because they don't announce it.
They don't say when
they're having tryouts for sports.
Don't speak English.
Because there are ten kids in our family and I need to help watch them.
There's not much we could join and we need Hispanic clubs.
It seems so hard to get past the GPA requirements.
I just came to this school and the sport I want to play I can't because
it's a "male sport".
I don't wear jeans.
Didn't get my physical.
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Why

ara you/aren't

you

involved

in activities?

(cont.)

I ’m involved in band because it's something I cam enjoy and be a part of.
I haven't found the time to join other clubs, but I intend to in the near
future.
Because I like to play sports and I like to meet people amd I like to have
fun.
Because I like the ones I'm involved with.
I aim involved in the activities I'm involved with because otherwise I would
have too much free time in which to do nothing.
I also like the sense of
belonging that I get from being part of something.
I'm in the Status Club to help myself amd my peers.
This is my first year
at Conrad High School, so I'm not yet involved in many clubs.
I'm in ROTC because I like it.
It gives me a chamce to develop leadership
and have fun while I ’m doing it.
So I cam get myself in shape and have a goal to work for.
To make friends.
I play softball because I plan on going to college.
I already have a
scholarship.

Are/were you ineligible for any sport
because of y o u r grade point average?

or activity

All (7)
Baseball (4)
Basketball (6)
Cross Country
Football (4)
Soccer (4)
Softball
Volleyball (2)
Tennis
Track and Field (2)
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Student Responses to Open-Ended Questions
Middle School Survey
Please list the types of clubs/sports/orgem.xzat ions that
you would be interested in if a high school offered
them:

Art Club
Basketball
Comic Club (2)
Dance Club (2)
Eating/Cooking Club (2 )
Fashion Club (2)
Football (5)

Why are
(4)
(4)
(2)
(3)

you/aren't

Homework Club (3)
Music Club (2)
Photography Club
ROTC
Sleeping Club
Soccer (5)
Softball (2)

you

involved

Sports Club
Swimming (4)
Tie-dye Clothes Club
TV Club
Video Game Club
Volleyball
Weightlifting Club

in activities?

Most of them don't interest me.
Not enough time.
Too tired after school to do anything but sleep.
Because I love sports.

Because I will wait until high school to join an activity.
Because I was too shy to sign up.
I wasn't sure they would like me.
School makes me sick because it is really boring.
Never thought about it.
Because they suck and I hate them.
No ride home.
Because I don't know how to do some of that stuff.
It is fun to meet other people.

Are/were you ineligible for any sport
because of your grade point average?
Basketball
Football
Soccer (2)

or

activity

(5)
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Suruey Regarding E x trac u rric u la r Rctiuity P articipation

il

Please take a tew moments to till out this survey dealing with participation in school activities at
Conrad and Bowden High Schools. Please indicate only those clubs, organizations, or sports in which
you are participating during this school vear. Indicate with a mark ( x ) if you are an officer or a member
(pick only one). Then, circle the number o f hours that best descnbes how much time you devote to the
activity. Thank you for your help in this university study. Best of luck during the remainder o f the
school vear.

.Name of O rganization

M em bership Status

STUDEST GOVERSMEST

(check which)
—
—
—

._as3

officer
member

Level of Participation
tgvg. h o tin per week a fte r sch o o l o r on
weekends i
(circle which)
_

.i a

- 3

9

7

3

3

•7 _

](ficer
member

SLB.IECT REL.ATED CI.I RS
;l

'I

Aitinescy
Ir.zerr.acior.al

officer

3 3 !•;
3 9 i;

m em ber

oftlcer

4

0

3

m em ber
o ffic er
m em ber

For. Language Club

o ffic e r

_

m em ber

1 2

o ffic er

1
1

' m em ber

Which

language was

1
r

2

m em ber

1
1

o ffic e r

1

m em ber

VIC.A

o ffic e r

Ocher (Specify)

m em ber

Ocher

(Specify)

22 4
23 4

13-

0 3

3 1 5

5

3 if

5 5
5 5

3 9

.un assocracea w r e n /
o ffic er

NvJROTC

U0

o ffic e r
m em ber

1

3

7

3
3

9
9

1j 13-^

2
2

4 5
3 4 5 5
3 4 5 6
3 4 5 5

7

3 9
3 9

1310-

2
2

3 4 5
3 4 5

5
5

7
7

3

9
9

1010-

2
2

3 4 5
3 4 5

5
6

7
7

9
9

1010 —

•7
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Suruey Regarding E xtrac u rric u la r Rctiuity Participation

Name of O rganization

\Iem b ersh ip Status

H O B B Y /L E IS U R F C f lJBS
Chess Club

Level of Participation
f<ivg. hours oer week a fte r school o r on
weekends )

o ffic e r
. m em ber

2 3 4 5 5 7 3 3
1Cr 2 3 4 5 5 7 3
3 1C-

, o ffic e r
I m em ber

- 2 3 4 5 5 - 3 3
101 2 3 4 5 5 7 3 3 10-

, o ffic e r

.

3 3
3 5 13-

m em ber
. o ffic e r

Czher

3 3 103 3 13-

, m em ber

P E R F O R M IN G C L C B S /O R G A N IZ A T IO N S
o ffic e r
, m em ber
o ffic e r
, m em ber

2 3 4 5 5 -

2 I J. =: s -

2 3 4 5
- 2 3 4 5

o ffic er

Cr.crr

3 3
3 3

, m em ber
o ffic er

Cheerleaders

, m em ber

Flag Twirlers

, m em ber

Speech/Cebaze

, m em b er

Drama Club

, m em b er

12
12

3
3

o ffic e r

o ffic e r

o ffic e r

3 9

a 3

10-

3 9 103 9 102 3 4 5 5 7 3 9
2 3 4 5 5 7 8 9

10^
10-

1 2 3 4 5 5 7 3 9 101 2 3 4 5 5 7 8 9
10^

J
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Suruey Regarding E xtracurricular Rctiuity Participation
Name of O rganization

\Ie m b ersh ip Status

Level of Participation

OTHER
Service Crgar.izazicr.s

(such as Key Clue

Rocary Inzeracz,

ere.'

(avg . h o u rs per week a fte r school n r on

Scecrry wr.rcr.

weekends)
oificer
, m em ber

7 3 9 i:7 3 9 IC-

icecizy wr.rcr.

, otncer
m ember

Mewscacer

' m em ber

4 5 5 - 3 9
4 5 5 7 3 9

Peer Helcers

, otficer
■m em ber

4 5 5 7 3 9
3 9 10-

ocficer
member

- g

otticer

'!

1 2 3 4 3
1 2 3 4 3

- 3 9 107 3 9 10-

3

Otncer
' m em ber
I otficer

Bible Club

' m em ber

Yearbook

, m em ber

officer

3 9 103 3 ''.

1 2 3 4 5 5
1 2 3 4 5 5

3 9 103 9 10-

ATHLETIC REL.ATED CLUBS
Supporr Group for Achlecic Teams such as Hench Babes
Pals (wrescling), Lane Leaders (cross ccuncry), ecc.
Specify which

officer
mem ber

Specify which

officer
m em ber

(baseball

!

1 2 3 4 5 6 7 a 9 101 2 3 4 5 6 7 8 9
13-

1 2 3 4 5 6 7 8 9
1 2 3 4 5 6 7 3 9

1010-

J)
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Suruey Regarding Extracurricular R ctiuity Participation

Name of O rganization

Level of Participation

M embership Status

Athletic Teams
lav? , h o u rs o e r week a fte r school o r on
weekends )

Foocca--

captain

I

m ember

-

captain

3aske-=a!

m em ber .

•I

V^Ilevcall

1
!

4
4
-

5 7 3 Q 105 ■5
3 a 10 -

1

3

5
5

3
2

2

3

-

captain

acccer

6 7 3 9 106 3" 3 Q 1 0 -

2
2

5
5
5

,

5

Z 133 '
3
133
"

7

member

1

-

captain

1

: 3 4

5 5 -

3 9

-

2

3

5

3 9 10-

2

3

member
captain

4
4

5
5
5

7 3 9

4 5

member

!!
J

4
4

-r-rranrura.s

Please
eres

Why are you/a:

. member
iscecirv wr.Lcr.)

'aos/spores/
a high school or ce

—

^

10-

10*

3 9

3

captjiin

Z
13-

yc
.en :

you involved in accivicies?
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Suruey Regarding Extracurricular R ctiu ity Participation

S E C T IO N II— D EM O G R A PH IC INFORMATION'
Male
^.ace 3- srucer.c respcncing zc sur-zey
—

Caucasian

Arrzcan Ac.ericar

—

Asian,Pacifi

Mazive An.erzzan

—

Hiscanic

Are ycu err.c_ cyen
^

'.rs,
or

-o ycu nee-c zc work"
Have ycu ever neen rezained

•.v.c.
_

you Aar

(held back!

.n zne c_ace wnere ycu _zve--is
a single birzh carenz ________

z n e r e : nc birzh carenz _
cr bozh birzh carenzs.

4 . like

2 . Dislike

5 . Really Like

3 . Den'z Care
Are/were ycu ineligible
your grade coinz average?
Which o n e {s )?

any spcrz c

I.
3.

w o r x :

in schccl?

fee ling abouz schccl:
Really Dislike

:c

4.

cage c
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Suruey Regarding Extracurricular Rctiuity Participation

I'

Please take a few moments to fill out this survey dealing with participation in school activities at
Galaxy and Walden Middle Schools. Please indicate only those clubs, organizauons. or sports in which
you are participating during this school vear. Mark ( x ) if you are an officer or a member ( pick only
one). Then, circle the number o f hours that best describes how much time you devote to the activity,
Thank you for your help in this university study. Best of luck during the remainder of the school year.

Name of O rganization

.Membership Status

STUDENT G O VERNM EST

(check which)
Scudenz Czur.cil.
Szuder.z Ser.aze

— — officer
— ^ member

Level of Participation
(avff. hours o e r w eek a fte r school o r on
weekends)

(circle which)

L 2 3 4 5 6 T
3 9
1 2 3 4 5 5 7 3 9
1: -

;| All Other Cluh.s (alphabetical listing)

officer
.Art Club

Boards and Blades

. officer
— — - member

Bible Club

- officer
_ _ _ member

Builder's Club

. otficer
_ member

Computer Club

—

- officer
- member

,

- officer
- member

Chess Club

. otficer
- member
_ officer
„ member
officer
member

Drama Club
Future Educators o f America

,

. officer
member

3

1 2

' ?

member

3 9 1:
3 9 1:

5

5 4 - 5 7 2 9 113
3 9
5 5
2
3 3 •
_ 2
4 5

7

2 3 4 5 5 2 3 4 5 5

-

-

3
3 9
3 9 1 '-

5 5 7 3 9 133
9 9
3 4 5 5

2 3 4 5 5 7 3 9
3 9
.L 2 3 4 5
7
3 9
3 4 5 5
1 2 3 4 5 5 7 3 9
1
3 4 5 o 7 3 9
2 3 4 5 6 7 a 9
-

1 2
1 2

1J101313 1310-

3 4 5 6 7 a 9 133 4 5 5 7 a 9 13-

1 2
4 5 5 7 3 9 131_ 2 3 4 5 o
3 9 13-

J
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Suruey Regarding Extracurricular Rctiuity Participation

Name of Organization

Nlemhership Status

Level of Participation
<av°. hours per week a fte r school n r on
weekends )

Foreign Language Club

, officer
. member

Geography Bee

, officer
. member

Goit Club

. officer
, member

Homework Club

. oftlcer
. member

Human Relations Club

oftlcer
, member

Just Sav No Club

officer
, member

Krypto/Math Counts

orticer
member

Modeling Club

oftlcer
member

Nationl Junior Honor
Society
Publications Club
(Yearbook. Newspaper)

Reading Club

Rock Climbing

otncer
member

_

a

J

-i

3

/

3

3

3 ~ 3 5

3

3

5 5 7 3 9
5 5 7 3 9

2-

1_

1 2 2 4 5 5 7
1 2 2 4 5 5 ’’

_

a

3

4

3

3

3 ? - . -

1 2 3 4 5 5 - 3 9

1 2
1 2

2 4
3 4

12-

3 9 1C-

oftlcer
member

a 9 1:
a 9 12-

officer
member

1 2 3 4 5 5 7 3 9 121 2 3 4 5 5 7 3 9 12-

, officer
, member

1 2 3 4 5 5 7 3 9 10-

1 2 3 4 5 5 7 3 9
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Suruey Regarding E xtracu rricu lar Actiuity Participation

Name of O rganization

M embership Status

Spelling Club

orticer
member
ottlcer
member
officer
member
officer’
member

! Strat-O-Matic
I Baseball Club

officer
member

: Junior VarsUy
Quiz

officer
member

! Science Club
!; Sewing Club
■ Ski Club

'
I
II

Level of Participation
fav?. hours p e r week after school o r nn
weekends)

7 '

7 '

'

PERFO RM IN G CLLBS/QRGANIZATIONS

Band

officer
member

Orchestra

officer
member

Choir

officer
member

2
2

34 3 5
34 5 5

3 5
3 5

officer
, member

2
2

34 5 5
34 5 5

83

Cheerleaders

a 7
3s
3 9

3

3

OTH ER
Specify which

Specify which

officer
member

, officer
, member

1 2 3 4 5 5
1 2 3 4 5 5

3 9
3 9

1 2 3 4 5 5 7 3 9
1 2 3 4 5 5 7 3 9
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Suruey Regarding Extracurricular Actiuity Participation

Name of O rganization

M embership Status

Level of Participation

Athletic Team s
tav". flo u rs p er week a fte r •ichopl n r on

A TH LETIC RELATED CLLBS

weekends >

roocoa^-

, captain
, member

=as.<eaca_.

, captain
, member.
. captain
, member
, captain
, member

.' v c _ _ e v = a __

, captain
, member

_

a a

5 5 7 3 9 Ij-

captain
member

V wr

Please lise zhe zypes of d a b s .sporzs 'arga nzzazzans znaz v o u wca_n
be ir.zereszed in. zf a szhccl afzered zneni:

■3 .

Why are you/aren't you involved in aczivizies?
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Suruey Regarding Extracurricular Actiuity Participation

1

S E C T IO N IT— D E M O G R A P H IC IN F O R M A T IO N
reiaa_e

Male
2.

Race of szuder.z

»^

rS w ^

^

—

-

_______Caucasian
_______ Asian/Pacifi c Islander
------- Kiscanic

:1

3.

ygs

Are you ernc_cved?
earn-zone
';3-2 3 hrs.wk:
_c you ZMâ

no

w.<,

'21-40 hrs'wk:
work?

or

Have vou ever been retained

(held back)

vcu wan:

: work"

in school)

ves

In tne p.ace wnere vf.
a single birth parent
Circle the nunber,-tern that most closely identifies your generafeeling about school:
1. Really lislike

4.

-z.<e

2. Dislike

5. Reallv Like

3. D e n 't Care
Are/were you ineligible for any sport or activity because o:
your grade point average?
Which one(s)?

I . ________________________________ 2.__________________

j.

4.
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October 16, 1998

Dear Conrad/Bowden Student:

Last year you and your parent signed a permission letter and
you filled out a survey about extracurricular activities. In
the letter it mentioned that some very select students would
be contacted at a later date about an interview.
Guess what— you've been selected. I will be at Bowden High
School on Wednesday, October 21st in the morning and at
Conrad High School on Thursday, October 22nd, also in the
morning.
I will send a pass for you. Please try to be at school on
the day I'll be at your school. I am looking forward to
chatting with you about school and after-school activities.
It will only take a few minutes and I'm looking forward to
hearing what you have to say.
Sincerely,

Annette J. Conners-Harris
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Follow Up Interview
Code

Number

1.

Are you involved in any activities this year?

2.

What are the activities?

3.

Are you an officer or a member of any of the activities?

4.

How many hours a week do you participate in your
activities?

5.

What is your general feeling about school?

6.

What do you plan to do after high school?

7.

If there anything else you would like to tell me?
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How many?

191

Follow Up Interview Responses
Code Number ____________

1.

Are you involved in any activities this year?

How many?

Six "no" answers
One "yes" answer
2.

What are the activities?
DECA

3.

Are you an officer or a member of any of the activities?
Member

4.

How many hours a week do you participate in your
activities?
1-2 hours per week

5.

What is your general feeling about school?
Six "likes school" answers
One "doesn't care" answer

6.

What do you plan to do after high school?
College:

Marketing/plans to work for parents
Marine Biology
Wants to play football (not playing in
Want to play or sing in a band (not

HS though)
in h s chorus

or band)
Veterinarian

Trade school: To be a chef
Law Enforcement
7.

If there anything else you would like to tell me?
Ask students what they would like for activities (4)
Have activities at lunch time
Have an activity fair
Clubs seemed frivolous and unrelated to future— now she
would like to tell others it is important for employers
and college recruiters to see that you are active and
a "people person"

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

BIBLIOGRAPHY

Alpert G., & Dunham, R. (1986).Keep academically marginal
youth in school. Youth and Society. 17(4). 346-361.
Ascher, C.R. (June, 1987). The ninth grade - A precarious
time for the potential dropout. Eric Digest. 34 1-3.
Bachman, J.G., Green, S., & Wirtanen, D. (1971). Dropping
out-Problem or symptom? Youth in Transition Series. 3. 153183 .
Barrett, L., & Connot, R.(1986, February). Knowing student
personality can help school, classroom, activity
participation. NASSP Bulletin,pp. 39-45.
Beacham, H.C.(1980). Reading and helping high school
H-rnpnnts

and potential school leavers.

(ERIC Document

Reproduction Service No. ED 236 451)
Becker, G. (1995, March). It's simple: Hike the minimum
wage, and you put people out of work. Business Week, iss.
3414, pp. 22.
Biemat, N., & Klesse, E.J. (1989). The third curriculum:
Student activities. (Report No. ISBN 0-88210-224-9). Reston,
VA: NASSP. (ERIC Document Reproduction Service No. ED 314
846)

192

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

193

Bruce, C., (Ed). (1992, March). Student activity programs
enhance education experience for nation's youth: A "bulletin"
special. NASSP Bulletin. 76:542. pp. 60-65.
Burns, C.(1992, February) Meeting the academic needs of
students after school. NASSP Bulletin, pp. 120-122.
Buser, R.(1971, November). Student activities in the
seventies. The Education Digest, pp. 48-50.
Carnegie Council on Adolescent Development. (1990).
Turning Points. (abridged version) New York, p 2.
Catterall, J.S.(1987). An intensive group counseling
dropout prevention intervention:

Some cautions on isolating

at-risk adolescents within high schools. American Educational
Research Journal. 24(4). 521-40.
Christensen, D. (1984) . Managing student activities.
(Report No. ISBN 0-88210-157-9). Reston, VA: NASSP. (ERIC
Document Reproduction Service No. ED 244 387)
Coley, R. J. (1995).

Dreams deferred: High school

dropouts in the United States. Princeton Educational Testing
Service, Policy Center Information Center.
Crain, R.L. (1981). Making desegregation work:
Extracurricular Activities. The Urban Review. 13 (2), 121-127.
D'amico, S.B., & Roth, J. (1991, April). The neglected
dropout : General track students. Paper presented at the
Annual Meeting of the American Educational Research
Association, Chicage, IL.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

194

D'amico, S.B., & Roth, J. (1993) At-risk students :
portraits, policies, programs, and practices. State
University of New York Press.
Dawson, J.(1987, October). Helping at-risk students in
middle schools. NASSP Bulletin, pp. 84-88.
Decline in school dropouts. (Summer-Fall 1996) . Children
Todav. 24(1). p. 2.
Darken, J.H. (1981). Secondary school dropouts. (ERIC
Document Reproduction Service No. ED 205 684)
Eder, D., & Kinney, D. (1995). The effect of middle
school extracurricular activities on adolescents' popularity
and peer status. Youth & Society. 26(3). 298-323.
Ekstrom, R.B., Goertz, M.E., Pollack, J.M., & Rock,
(1986) . Who drops out of high school and why?

D.A.

Findings from

a national study. Teachers College. Columbia University.
87(3), 356-373.
Facts and Figures (1997-98). Clark County (Prickly Pear)
School District Publication. Las Vegas, Nevada.
Faunce, R.C. (1960). Extracurricular activities.
Encyclopedia of Educational Research (pp.506-511). NY:
MacMillan Company.
Finn, J. (1989) . Withdrawing from school. Review of
Educational Research. 59(2). 117-142.
Frederick, R.W. (1959) . The Third Curriculum. Appleton
Century - Crafts, Inc.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

195

Freeman, R. (1996) . Why do so many young american men
commit crimes and what might we do about it? Journal of
Economic Perspectives. 10(1). 25-42.
Fretwell, E. (1931). Extra-Curricular Activities in
Secondary Schools. New York: Houghton Mifflin.
Gadwa, K., & Griggs, S.(1985, September). The school
dropout. The School Counselor, pp. 9-15.
Gastright, J.F.(1989, April). Don't base your dropout
program on somebody else's problem. Research Bulletin. Phi
Delta Kappan. 8 . pp. 1-4.
Gholson, R.G., & Buser, R. (1983, October). Cocurricular
activity programs in secondary schools. NASSP Bulletin, pp 122 .

Gholson, R.G., & Buser, R.L. (1981, May). Student
activities: A guide for determining who is participating in
what. NASSP Bulletin, pp. 43-47.
Gifford, V.D, & Dean, M.H. (1990). Differences in
extracurricular activity participation, achievement, and
attitudes toward school between ninth grade students
attending junior high school and those attending senior high
school. Adolescence. 25(100). 799-802.
Goodlad, J. (1984). A place called school: Prospects for
the future. New York: McGraw-Hill.
Gorton, R.A. (1976). School administration: Challenge and
opportunity for leadership.

New York: WC Brown & Co.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

196

Grady, J.(1981, October). Student activities...an
extension of the curriculum. Practioner - NASSP. 8 . pp. 1-13.
Graham, G.(1964, October) Student activities - An
overview and a rationale. NASSP Bulletin, pp. 1-16.
Griffin, S.(1988, April). Student activities in the
middle school: What do they contribute? NASSP Bulletin,
pp.87-92.
Grossnickle, D.R. (1986). High school dropout : Causes,
consequences, and cure. Fastback 242. Phi Delta Kaooan
Educational Foundation. Bloomington, Ind.
Hammack, F.M. (1986). Large school systems : Dropout
reports: An analysis of definitions, procedures, and
findings." Teachers College. Columbia Universitv. 87(3). 324341.
Hanks, M.P., & Eckland, B.K. (1976). Athletics and Social
participation in the educational attainment process.
Sociology of Education. 49. 272-294.
Harvancik, M.J., & Golsan, G. (1988, August). Academic
success and participation in high school extracurricular
activities : Is there a relationship? " Paper presented at the
Annual Convention of the American Psychological Association,
Washington, D.C.
Hawley, D. (1989) . The third curriculum: Student
activities. (Report No. ISBN 0-88210-224-9) . Reston, VA:
NASSP. (ERIC Document Reproduction Service No. ED 314 846)

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

197

Hewitt, J.D., Sc Johnson, W.S. (1979). Dropping out in
Middletown." The High School Journal. 62(6). 252-256.
Hodge, E.A. (1991). Intervention for at-risk students at
the secondary level. (ERIC Document Reproduction Service No.
ED 339 764)
Hodgkins on, H. (June, 1985) . All one system:
Demographics on education, kindergarten through graduate
school. Institute for Educational Leadership.
Hodgkinson, H. (1991) . Beyond the schools. (AASA Stock
Number 021-00313) . AASA and NSBA. 1-28.
Holland, A., Sc Andre, T. (1987). Participation in
extracurricular activities : What is known, what needs to be
known. Review of Educational Research. 57(4). 437-66.
Homer, M. (1992) . Nevada's children: Selected
educational and social statistics. Nevada Dept, of Education.
Carson City, NV. 1-34.
Kleese, E.,

&.

D'Onofrio, J. (1994). Student activities

for students at risk. Reston, VA: NASSP. (ERIC Document
Reproduction Service No. ED 370 022)
Landers, D.M., Feltz. D.M., Obermeier, G.E., & Brouse,
T.R. (1978). Socialization via interscholastic athletics :
Its effects on educational attainment. Research Quarterly.
41(4), 475-483.
Leonardson, G.R. (1986) . The relationships between selfconcept and selected academic and personal factors.
Adolescence. 21(82). 467-74.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

198

Levin, H.M.(1972). The cost to the nation of inadequate
education :Report to the select committee on equal educational
opportunity of the United States Senate. Washington, DC: US
Government Printing Office.
Levin, H.M. (1980) . Educational reform for disadvantaged
students: An emerging crisis.

NEA. 39 p.

Lewis, A. (1995). Washington seen. Education Digest.
61(3), p. 72.
Lindsay, P. (1984). High school size, participation in
activities, and young adult social participation: Some
enduring effects of schooling. Educational Evaluation and
Policy Analysis. 6 (1). 73-83.
Mahoney, J., & Cairns, R. (1997). Do extracurricular
activities protect against early school dropout?
Developmental Psychology. 33(2). 241-253.
Mann, D. (1986) . Can we help dropouts : Thinking about the
undoable. Teachers College. Columbia University. 87(3). 307323.
Marsh, H.(1992) . Extracurricular activities : Beneficial
extension of the traditional curriculum or subversion of
academic goals? Journal of Educational Psychology. 84(4),
553-561.
Marsh, H. (1992, April). What makes a difference during
the last two years of high school : An overview of studies
based on high school and beyond data. Paper presented at 1992
Annual Meeting of the AERA. San Francisco, CA.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

199

Martin, D.L., Jr.(1981). Identifying potential dropouts:
A research report. , Kentucky State Department of Education.
Frankfort, KY.
McKown, H.C. (1952) . Extracurricular Activities. NY:
Macmillan Co.
Merrill, D.(1994, September). Former high-schoolers look
back. Education Dices.60(1). pp. 62-65.
Miller, F.A., Moyer, J.H., & Patrick, R.B. (1996).
Planning

Students'Activities. Englewood Cliffs, NJ: Prentice

Hall, Inc.
National Center for Educational Statistics. (1996).
Condition of education. U.S. Department of Education. Office
of Educational Research and Improvement. Washington, D.C :
U.S. Government Printing Office.
National Center for Educational Statistics. (1992).
Dropout rates in the United States. U.S. Department of
Education. Office of Educational Research and Improvement.
Publication number 94-000). Washington, D.C : U.S. Government
Printing Office.
Natriello, G. (1986) . School dropouts : Patterns and
policies. Teachers College. Columbia University, 87(3), 306306.
Natriello, G., Pallas, A.M., & McDill, E.L. (1986).
Taking stock: Renewing our research agenda on the causes and
consequences of dropping out. Teachers College. Columbia
University. 87 (3). 430-440.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

200

Nelson, L.J. (1986) . Update of research and practice in
the region. Resources and Practice. 4 (4). 1-7.
deNeufville, J.I. (1979). Validating policy indicators.
Policy Sciences. 10. 171-178.
O'Brien, E. & Reliefson, M. (1995). Extracurricular
participation and student engagement. ERS Spectrum. Policy
Studies Associates, Inc. Washington, D.C. Summer. 13(3) 1215.
Otto, L.B. (1976) . Extracurricular activities and
aspirations in the status attainment process. Rural
Sociology. 41(2). 217-233.
Otto, L.B.(1977, April) Athletics, aspirations, and
attainments. Sociology of Education. 42. pp. 102-113.
Presseisen, B. (1988). Teaching thinking and at-risk
students: Defining a population. Published by NEA/RBS.
Ranbom, S. (1986, December). School dropouts: Everybody's
problem. (Report No. ISBN 0-937846-91-0) . New York, NY:
Carnegie Corp. of New York, NY. (ERIC Document Reproduction
Service No. ED 271 656)
Reed, S.,

Sc

Sauther, R.C. (1988, Fall). A generation at-

risk. Instructor-Secondary Education, pp.4-8.
Report on Educational Research. (1992). U.S. Department
of Education. Office of Educational Research and Improvement.
Washington, D.C: U.S. Government Printing Office.
Report on migrant students. (1990). Educating at-risk
youth. p 4.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

201

Riinmer, S., & Arico, J. (1997). Middle level activities
to involve the invisible student. NASSP Bulletin, pp. 1-109.
Schreiber, D. (1979). Dropout causes and consequences.
The Encyclopedia of Educational Research. Toronto, Canada :
The MacMillan Company.
Schreiber, D. (1970). School dropouts— The persistent
problem and the search for solutions, in O. Mink, & B.
Kaplan, (Eds.),

America's problem vouth: Education and

guidance of the disadvantaged. Scranton, PA: International
Textbook

Company.

Shilts, L. (1991). The relationship of early adolescents'
substance use to extracurricular activities, peer influence,
and personal attitudes. Adolescence. 26(103). 613-617.
Smith, P. (1986) . Illiteracy in America : Extent, causes,
and suggested solutions. Washington, D.C : U.S. Government
Printing Office. 1-85.
Smith, J. (1997). Effects of eighth-grade transition
programs on high school transition programs on high school
retention and experiences. The Journal of Educational
Research. 90(3). 144-152.
Spady, W.G. (1971) . Status, achievement, and motivation
in the high school. School Review. 79. 379-403.
Spady, W.G.(1970). Lament for the letterman: Effects of
peer status and extracurricular activities on goals and
achievement. American Journal of Sociology. 75. 680-702.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

202

Strother, D.B.(1986) Dropping out. Phi Delta Kappa.
6â(4), 325-328.
Usdan, M. intro to S. Ranbom. (1986, December). School
dropouts: Everybody’s problem. (Report No. ISBN 0-937846-910) . New York, NY: Carnegie Corp. of New York, NY. (ERIC
Document Reproduction Service No. ED 271 656)
Van Nelson, C ., Thompson, J.C., Rice, C ., & Cogley, V.
E., (1991, October). The effect of participation in
activities and family structure on suhatanre use bv middle
and secondary school students. Paper presented at the Midwest
Educational Research Association Annual Convention, Chicago,
IL.
Wehlage, G., & Rutter, R. (1986). Dropping out: How much
do schools contribute to the problem? Teachers College.
Columbia University. 87(3). 374-392.
Wehlage, G. G. (1983). At-risk students and the need for
high school reform. Education. 107. 18-28.
Wehlage, G.G. (1983). Effective programs for the marginal
high school student.

Bloomington. IN: PDK Fastback 197.

pp.43.
West, L.L. (1991). Effective Strategies for Dropout
Prevention of At-Risk Youth. Gaithersburg, MD: Aspen.
Wheelock, A., & Dorman, G. (1988).

Before It's Too Late:

Dropout Prevention in the Middle Grades. Hart Printing
Services.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

203

Wilds, E. H. (1926) . Extra-Curricular Activities. New
York, NY: The Century Co.
Wittenberg, S.K. (1988) . Youth-at-risk: Who are thev. Why
are thev leaving, and What can we do?" (ERIC Document
Reproduction Service No. ED 301317)

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

VITA
Graduate College
University of Nevada, Las Vegas
Annette J. Conners-Harris

Local Address :
83 Lost Mountain Court
Henderson, Nevada 89014

Home Address :
83 Lost Mountain Court
Henderson, Nevada 89014

Degrees :
Bachelor of Arts in English and Spanish, 1979
Kansas State University
Master of Education, 1985
University of Nevada, Las Vegas

Publications :
"Key Let's Hear About the Good Stuff"
Published in May 1988 by The Clearing House

Dissertation Title: A Study of Marginal Student Participation in
Extracurricular Activities and Relation to School Persistence

Dissertation Examination Committee :
Chairperson, Dr. Lloyd Bishop, Professor
Committee Member, Dr. Gerald Kops, Associate Professor
Committee Member, Dr. Carl Steinhoff, Professor
Graduate Faculty Representative, Dr. Rebecca Mills, Associate
Professor

204
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

IMAGE EVALUATION
TEST TARGET (Q A -3 )

✓
is?

V-

Li #28

1.0

■■

[r

M

!r 1*0

2.0

l.l
JJ=

1.25

1.4

1.6

150mm

V
V
/APPLIED

A

'/>
-= ~ -=

IIWIGE . Inc
1653 East Main street
Rocttester, NY 14609 USA
Ptione: 716/482-O300
Fax; 716A28&5989

0 1993. Applied Image. Ina. All Rights Reserved

o/
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

